Notices of Intent

NOTICE OF INTENT

Department of Economic Development
Office of Business Development

Industrial Ad Valorem Tax Exemption Program
(LAC 13:1.513)

The Department of Economic Development, Office of
Business Development, pursuant to the authority of R.S.
51:1786(5) and in accordance with the Administrative
Procedure Act, R.S. 49:950 et seq., hereby gives notice of its
intent to amend the following Rule of the Industrial Ad
Valorem Tax Exemption Program. The purpose of the
amendment is to enhance Louisiana's competitiveness in the
retention and growth of existing manufacturing operations
within our state.

Title 13
ECONOMIC DEVELOPMENT
Part I. Financial Incentive Programs

Chapter 5. Industrial Ad Valorem Tax Exemption
Program
8513. Relocations (Rule 7)

A. A manufacturing establishment moved from one
location in the state to another place within the state shall be
eligible for the unexpired consecutive years, if any, of the
tax exemption contract granted the original location.
Exemption may be granted at the new location on those
costs of necessary replacements which are in excess of the
original cost at the prior facility.

B. Capital additions for remodeling an existing
manufacturing facility may be exempted. If replacements are
made, only the capital expenditures in excess of original cost
shall be eligible for tax exemption. A deduction for the
original cost of property to be replaced shall not be made if
the project will contribute to additional employment in the
state of at least 499 new jobs and the capital additions
exceed $50,000,000.

C. Exemption may be granted on the cost of rebuilding
partially or completely damaged facility, but only on the
amount in excess of the original cost.

D. Original costs, deducted from replacements made or
rebuilding, shall be clearly identifiable on the records of the
manufacturer.

AUTHORITY NOTE: Promulgated in accordance with Article
VII, Part 2, Section 21(F) of the Louisiana Constitution of 1974.

HISTORICAL NOTE: Adopted by the State Board of
Commerce and Industry, December 9, 1946. amended and
promulgated by the Department of Economic Development, Office
of Commerce and Industry, LR 20:866 (August 1994), amended by
the Department of Economic Development, Office of Business
Development, LR 29:

Family Impact Statement

The proposed amendments to Rules 13:I. Chapter 5
Industrial Ad Valorem Tax Exemption Program should not
have any known or foreseeable impact on any family as
defined by R.S. 49:972.D or on family formation, stability

1523

and autonomy. Specifically there should be no known or
foreseeable effect on:

1. the stability of the family;

2. the authority and rights of parents regarding the
education and supervision of their children;

3. the functioning of the family;

4. family earnings and family budget;

5. the behavior and personal responsibility of the
children;

6. the ability of the family or a local government to
perform the function as contained in the proposed Rule.

Interested persons should submit written comments on the

proposed Rules to Daryl Manning through the close of
business on September 20, 2003, at Post Office Box 94185,
Baton Rouge, LA 70804-9185; 1051 North Third Street,
Baton Rouge, LA 70802; by e-mail:
manning@lded.state.la.us; or by FAX: (225) 342-9448.

Don J. Hutchinson
Secretary

FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES
RULE TITLE: Industrial Ad Valorem
Tax Exemption Program

I. ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO
STATE OR LOCAL GOVERNMENT UNITS (Summary)

There will be no additional implementation costs incurred
by the Department of Economic Development. All additional
workload will be absorbed and performed by existing staff.

II. ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE
OR LOCAL GOVERNMENTAL UNITS (Summary)

Assuming a capital investment of $200,000,000 and
creation of 700 new jobs paying an average of $50,000 there
will be a net increase in total state and local taxes generated of
approximately $8,600,000 over a ten-year period from the
direct employment within the hypothetical facility.

This net ten-year increase results from an average annual
decrease in local property taxes of $3,056,000, an average
increase of $1,400,000 in local taxes that result from employee
spending and an average increase of $2,100,000 in state general
fund dollars that also result from employee spending. The ten-
year impact of state and local taxes assumes a 2.5 percent
annual growth in salaries.

Note: This estimate uses the statewide average millage of
101.87. Additionally, if indirect employment is taken into
account the total ten-year net impact could exceed $90,000,000.

IIl. ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO
DIRECTLY AFFECTED PERSONS OR NONGOVERNMENTAL
GROUPS (Summary)

This Rule change is not expected to create any additional
costs to persons or non-governmental groups. However, due to
requirement that more than 499 new jobs be created for this
clause of the Rule to apply, there will be considerable benefits
to individuals within various regions of the state who will be
provided wages by the company making application for the tax
relief. Based on the example of 700 jobs at an average salary of
$50,000 the impact would be $35,000,000 in annual payroll.
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IV. ESTIMATED EFFECT ON COMPETITION AND EMPLOYMENT
(Summary)

The purpose of the Rule change is to enhance Louisiana's
competitiveness as we fight to retain and grow existing
manufacturing operations within our state. The Rule is crafted
such that the company using this clause is required to create at
least 500 new jobs and this will have a significant impact on
local and state economies. Given the fact there a few labor
intensive manufacturing operations in our state this Rule should
not have a detrimental effect on neighboring companies within
Louisiana.

Robert E. Hosse
General Government Section Director
Legislative Fiscal Office

Don Hutchinson
Secretary
0308#094

NOTICE OF INTENT

Department of Economic Development
Office of the Secretary
and
Office of the Governor
Office of Financial Institutions

Capital Companies Tax Credit Program (CAPCO)
(LAC 10:XV.303-313 and 317-320)

The Louisiana Department of Economic Development
(herein referred to as DED) and the Office of Financial
Institutions (herein referred to as OFI), pursuant to the
authority of R.S. 51:1921 et seq., and in accordance with the
Administrative Procedure Act, R.S. 49:950 et seq., hereby
give notice of their intention to amend the Capital
Companies Tax Credit Program. The proposed amendments
are being promulgated to incorporate legislative changes and
provide guidance with respect to changes in policy.

Title 10
FINANCIAL INSTITUTIONS, CONSUMER CREDIT,
INVESTMENT SECURITIES AND UCC
Part XV. Other Regulated Entities
Chapter 3.  Capital Companies Tax Credit Program
8303. Definitions Provided by Rule

A. - A Affiliate and/or Affiliated Company.b.i.

ii. when used with respect to a qualified Louisiana
business, affiliate means a legal entity that directly, or
indirectly, through one or more intermediaries, controls, is
controlled by, or is under common control with, a qualified
Louisiana business;

c. for purposes of R.S. 22:1068(E)(2)(c), a group of
affiliates shall mean a person and not less than all affiliates
of such person.

Allowable Organization CostsCrepealed.
% k%
CapitalizationCfor purposes of initial certification,
pursuant to R.S. 51:1925(B):

a. Generally Accepted Accounting Principles
(GAAP) CapitalCcommon stock, preferred stock, general
partnership interests, limited partnership interests, surplus
and any other equivalent ownership interest, all of which
shall be exchanged for cash; undivided profits or loss which
shall be reduced by a fully-funded loan loss reserve;
contingency or other capital reserves and minority interests;
less all organization costs;

b.-c.
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% sk sk

Date Certified, Newly Certified or Designated as a
Certified Louisiana Capital CompanyCthe date that the
commissioner notifies a CAPCO of its certification.

Date on Which an Investment Pool Transaction
ClosesCdate that a CAPCO designates, and notifies the
commissioner of such designated date, that it has received an
investment of certified capital in an investment pool. For
purposes of this definition, an investment pool transaction
may not close prior to:

a.-b.

% k%

Headquartered in LouisianaCat least 80 percent of the
total employees of such business shall be domiciled in the
state of Louisiana and that at least 80 percent of the payroll
of such business be paid to such employees. In addition, the
business shall have its primary place of business in
Louisiana.

InvestmentC

a. - a.il.

iii. notwithstanding the above, an investment shall
also include debt instruments which are obligations of the
investing insurance company to a certified Louisiana capital
company. Such debt instruments shall be converted into cash
at a rate of not less than 10 percent per year from the date of
the investment and said first installment shall be made
within 15 days of the certification of capital and then
annually on or before the anniversary date of the
certification of capital;

iv. - iv.(a).

(b). invested in qualified investments made
subsequent to the investment date of the investment pool; or

(c). a combination of §303.A.Investment.a.iv.(a)
and (b).

b.i. an Investment furthers economic development
within Louisiana. If the proceeds from an investment are
used in a manner consistent with representations contained
in the affidavit required to be obtained from the qualified
Louisiana business prior to an investment in the business and
the documented use of such proceeds promote Louisiana
economic development. Proceeds shall be determined to
promote Louisiana economic development if more than 50
percent of the proceeds derived from the investment are used
by the qualified Louisiana business for two or more of the
following purposes:

(a). to
employees;

(b). to directly purchase or lease furniture,
fixtures, land or equipment that will be used in the Louisiana
operations of the business or to construct or expand
production or operating facilities located in Louisiana. This
does not include the purchase of these assets as part of a
buyout of a company;

(¢). to purchase inventory for resale from
Louisiana-based operations or outlets;

(d). to capitalize a business in order for the
business to secure future debt financing to support the
Louisiana operations of the business;

(e). to increase or preserve working capital
and/or cash flows for Louisiana operations of the business.
However, except as allowed in Subclause (d) above, this
does not include those investments whereby the proceeds of

hire significantly more Louisiana



the investment will be utilized to refinance existing debt of
the business;

(f). to preserve or expand Louisiana corporate
headquarters operations. Preserve means a company that is
in danger of failing or contemplating a move out-of-state;

(g). to support research and development or
technological development within Louisiana;

(h). to fund start-up businesses that will operate
primarily in Louisiana; or

(i). to provide for an additional economic
benefit not otherwise described above. However, before this
purpose may be used as a basis for a determination that the
investment furthers economic development within
Louisiana, the CAPCO shall request in writing and the
commissioner shall issue a written response to the CAPCO
that, based upon relevant facts and circumstances, the
proposed investment will further Louisiana economic
purposes and result in a significant net benefit to the state.
The commissioner's letter opinion shall be issued within 30
days of the request by the CAPCO, and shall be part of the
annual review required to be performed by the department
and billed according to provisions contained in §307.D.
However, upon written notification to the CAPCO, the
30-day period can be extended by the commissioner if he
determines that the initial information submitted is
insufficient or incomplete for such determination;

ii. an investment by a CAPCO in interim
construction financing shall not be considered to further
economic development within Louisiana.

* %k %

Operates Primarily in LouisianaCa business operates
primarily in Louisiana if, at the time of the initial
investment, the business is in good standing with the
Louisiana Secretary of State, if applicable, and meets one or
more of the following:

a.-d.

Note: For investments made utilizing certified capital raised
during 2002 or 2003, Subparagraph c is superseded by R.S.
51:1923(13)(a)(i) which requires that at least 80 percent of the
total employees of such business shall be domiciled in the
state of Louisiana and that at least 80 percent of the payroll of
such business be paid to such employees. Therefore, in
addition to meeting this new 80 percent test, in order for the
business to be deemed to operate primarily in Louisiana, one
or more of Subparagraphs a, b or d must be met.
* k%

Performs Substantially All of Its Production in
LouisianaCa business performs substantially all of its
production in Louisiana if:

a.-b. ..

Note: For investments made utilizing certified capital raised
during 2002 or 2003, R.S. 51:1923(13)(a)(i) adds a new
requirement that at least 80 percent of the total employees of
such business shall be domiciled in the state of Louisiana and
that at least 80 percent of the payroll of such business be paid
to such employees. Therefore, in addition to meeting this new
80 percent test, in order for the business to be deemed to
perform substantially all of its production in Louisiana, this
new 80 percent test must be met in addition to Subparagraphs

aandb.

Permissible  InvestmentsCfor purposes of R.S.
51:1926(B), cash deposited with a federally-insured
financial  institution;  certificates of  deposit in
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federally-insured financial institutions; investment securities
that are obligations of the United States, its agencies or
instrumentalities, or obligations that are guaranteed fully as
to principal and interest by the United States; investment-
grade instruments (rated in the top four rating categories by
a nationally recognized rating organization); obligations of
any state, municipality or of any political subdivision
thereof; or any other investments approved in advance and in
writing by the commissioner. No investment shall have a
maturity of greater than one year.
sk ock ok
Total Certified Capital Under ManagementCfor

purposes of investment limits, pursuant to R.S. 51:1926(B):

a. GAAP Capital: common stock, preferred stock,
general partnership interests, limited partnership interests,
surplus and other equivalent ownership interests, all of
which shall be exchanged for cash and is available for
investment in qualified investments; undivided profits or
loss which shall be reduced by a fully-funded loan loss
reserve; contingency or other capital reserves and minority
interests; reduced by all organization costs.

b.-c.i

d. The portion of an investment that is guaranteed
by the United States Small Business Administration or the
United States Department of Agriculture's Business and
Industry Guaranteed Loan Program shall be excluded from
the amount of the investment when determining the
investment limit pursuant to R.S. 51:1926(B).

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1921-1933.

HISTORICAL NOTE: Promulgated by the Department of
Commerce, Office of Commerce and Industry, Finance Division,
LR 10:872 (November 1984), amended by the Department of
Economic Development, Office of Commerce and Industry,
Finance Division, LR 15:1051 (December 1989), LR 18:251
(March 1992), amended by the Department of Economic
Development, Office of Financial Institutions, LR 20:154
(February 1994), LR 23:1128 (September 1997), LR 25:1216 (July
1999), amended by the Department of Economic Development,
Office of the Secretary and the Office of the Governor, Office of
Financial Institutions, LR 29:

8305. Income and Premium Tax Credits
A.-B.6. ..
C.1. The total income tax credits granted pursuant to

R.S. 51:1924.A in any calendar year shall not result in an
additional reduction of total income tax revenues of greater
than $2,000,000 per year.

2. During any calendar year in which this Subsection
will limit the amount of certified capital for which income
tax credits are allowed, certified capital for which income
tax credits are allowed will be allocated among Louisiana
certified capital companies. Requests for allocation shall be
prepared for filing not later than December first on a form
prescribed by the commissioner which form shall include an
affidavit by the investor pursuant to which such investor
shall become legally bound and irrevocably committed to
make an investment of certified capital in a certified
Louisiana capital company subject only to receipt of
allocation pursuant to this Subsection. Any requests for
allocation filed with the commissioner before December first
of any calendar year shall be deemed to have been filed on
December first of such year. Requests for allocation shall be
allocated as followed.
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a. When aggregate requests for allocation by
certified Louisiana capital company groups do not exceed
$5,714,285.71, all requests for allocation shall be approved
by the department.

b. When aggregate requests for allocation exceed
$5,714,285.71, each certified Louisiana capital company
group shall be entitled to receive an allocation to be
calculated by dividing $5,714,285.71 by the number of
certified Louisiana capital company groups requesting an
allocation. In the event that this allocation results in one or
more certified Louisiana capital company groups receiving
an allocation in excess of the amount which was requested,
the excess shall be reallocated to the remaining certified
Louisiana capital company groups on an equal basis until the
entirety of the allocation has been fully distributed.

3. .

4. Annually within 10 days of December first, the
commissioner shall review all requests for allocation of
income tax credits and notify the certified Louisiana capital
companies of the amount of certified capital for which
income tax credits are allowed to the investors in such
company. During this 10 day period, each CAPCO or
CAPCO group may allow for the substitution of one investor
for another investor when the initial investor is unable or
unwilling to complete the proposed investment.

5. .

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1924, 1927, 1928 and 1929, and R.S. 22:1068(E).

HISTORICAL NOTE: Promulgated by the Department of
Commerce, Office of Commerce and Industry, Finance Division,
LR 10:872 (November 1984), amended LR 12:664 (October 1986),
amended by the Department of Economic Development, Office of
Commerce and Industry, Finance Division, LR 15:1050 (December
1989), LR 16:762 (September 1990), amended by the Department
of Economic Development, Office of Financial Institutions, LR
20:154 (February 1994), LR 23:1132 (September 1997), LR
25:1216 (July 1999), amended by the Department of Economic
Development, Office of the Secretary and the Office of the
Governor, Office of Financial Institutions, LR 29:

8307. Application Fees; Other Fees

A .

B. An application fee of $5,000 shall be submitted with
the application. Checks should be payable to the Office of
Financial Institutions.

C.-D. ..

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1925, 1927 and 1929.

HISTORICAL NOTE: Promulgated by the Department of
Commerce, Office of Commerce and Industry, Finance Division,
LR 12:664 (October 1986), amended by the Department of
Economic Development, Office of Commerce and Industry,
Finance Division, LR 15:1050 (December 1989), amended by the
Department of Economic Development, Office of Financial
Institutions, LR 20:154 (February 1994), LR 23:1133 (September
1997), amended by the Department of Economic Development,
Office of the Secretary and the Office of the Governor, Office of
Financial Institutions, LR 29:

8309. Application Process

A. A company organized and existing under the laws of
Louisiana, created for the purpose of making qualified
investments, as required in R.S. 51:1921 et seq., shall make
written application for certification to the commissioner on
application forms provided by the office.

B.-E. ..
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AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1925 and 1929.

HISTORICAL NOTE: Promulgated by the Department of
Commerce, Office of Commerce and Industry, Finance Division,
LR 10:872 (November 1984), amended LR 12:664 (October 1986),
amended by the Department of Economic Development, Office of
Commerce and Industry, Finance Division, LR 15:1050 (December
1989), amended by the Department of Economic Development,
Office of Financial Institutions, LR 20:154 (February 1994), LR
23:1133 (September 1997), amended by the Department of
Economic Development, Office of the Secretary and the Office of
the Governor, Office of Financial Institutions, LR 29:

8311.  Conditions of Certification

A -Ad. ..

2. At least 30 days prior to the sale or redemption of
stock, partnership interests, other equivalent ownership
interests or debentures constituting 10 percent or more of the
then outstanding shares, partnership interests, other
equivalent ownership interests or debentures, the CAPCO
will provide a written notification to the office. Information,
as determined by the commissioner, shall be submitted with
the notification. If the commissioner does not object to the
notification within 30 days of the receipt, the notification
shall be deemed approved.

3.-8.

B.1. If a CAPCO contemplates any public or private
securities offerings, prior to the certification of any tax
benefits resulting from the certified capital raised through
such offerings, the CAPCO shall have a securities attorney
provide a written opinion that the company is in compliance
with Louisiana securities laws, federal securities laws, and
the securities laws of any other states where the offerings
have closed. Copies of all offering materials to be used in
investor solicitations must be submitted to the office at least
30 days prior to investor solicitation.

2. If a CAPCO seeks to certify capital pursuant to
§303.A.Investment.a.iii, the CAPCO shall submit to the
commissioner documentation showing the proposed
structure in sufficient detail to allow this office to determine
that the proposed structure complies with all applicable laws
and regulations. This information shall be submitted to the
commissioner no later than 30 days prior to a request for
certification of capital.

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1925 and 1929.

HISTORICAL NOTE: Promulgated by the Department of
Economic Development, Office of Financial Institutions, LR
20:154 (February 1994), amended, LR 23:1134 (September 1997),
amended by the Department of Economic Development, Office of
the Secretary and the Office of the Governor, Office of Financial
Institutions, LR 29:

8313. Requirements for Continuance of Certification
and Decertification

A ..

1. The numerator for the investment pool shall be:

a. 100 percent of the sum of all qualified
investments made on or after the investment date of the
investment pool that are held for a minimum of 1 year; and

b. ..

2. For purposes of the calculation of the numerator:

a. no qualified investment may be counted more
than once;

b. the date the investment of cash is made
determines whether the one-year date is achieved. For



multiple fundings, each funding must be held for one year to
received 100 percent treatment.

A3.-B. ..

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1926, 1929 and 1933.

HISTORICAL NOTE: Promulgated by the Department of
Commerce, Office of Commerce and Industry, Finance Division,
LR 10:872 (November 1984), amended by the Department of
Economic Development, Office of Commerce and Industry,
Finance Division, LR 15:1050 (December 1989), LR 18:251
(March 1992), amended by the Department of Economic
Development, Office of Financial Institutions, LR 20:154
(February 1994), LR 23:1134 (September 1997), amended by the
Department of Economic Development, Office of the Secretary and
the Office of the Governor, Office of Financial Institutions, LR 29:
8317. CAPCO Report and Record Requirements

A. Reporting Requirements. Pursuant to R.S.
51:1926(F)(2), CAPCOs are required to submit to the
commissioner reports of selected information for each
qualified investment made in the previous calendar year.
Senate Concurrent Resolution Number 40 of the 1996
Regular Session also requires that the department determine
the economic development impact of the CAPCO Program
on the state. In order to provide such a report to the Senate,
economic information for each company in which a CAPCO
has invested shall be obtained and reported to the
commissioner by each CAPCO. Such reports shall be
submitted on forms provided or approved by OFIL.

B. ..

C. No information contained in the report of examination
may be disclosed to investors or shareholders. The report of
examination is the property of the Office of Financial
Institutions and is furnished to the CAPCO for use by
management and the board of directors/managers. Therefore,
the release of any information contained in the report of
examination is considered a violation of R.S. 51:1934.

D. All CAPCOS shall prepare quarterly financial
statements which shall include a balance sheet, an income
statement, and a statement of cash flows.

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1926 and 1929.

HISTORICAL NOTE: Promulgated by the Department of
Commerce, Office of Commerce and Industry, Finance Division,
LR 10:872 (November 1984), amended by the Department of
Economic Development, Office of Commerce and Industry,
Finance Division, LR 15:1050 (December 1989), LR 18:251
(March 1992), amended by the Department of Economic
Development, Office of Financial Institutions, LR 20:154
(February 1994), LR 23:1135 (September 1997), amended by the
Department of Economic Development, Office of the Secretary and
the Office of the Governor, Office of Financial Institutions, LR 29:
§319. Change of Control

A. In the event of a change of control of a certified
Louisiana capital company, at least 30 days prior to the
effective date, the CAPCO shall provide written notification
to the commissioner of the proposed transaction. Unless
additional information is required, the commissioner shall
review the information submitted and shall issue either an
approval or denial of the change of control within 30 days of
the receipt of the notification.

B. Information to be included in the notification shall
include:

1. a completed biographical and financial statement
on each new owner;
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2. a copy of the proposed business plan of the new
owners covering a three year period;

3. a discussion of the previous experience the
proposed owner has in the field of venture capital;

4. acredit report on each new owner;

5. a listing of any changes to the board of directors
and/or of the CAPCO;

6. a copy of any legal documents or agreements
relating to the transfer, if applicable.

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1926 and 1929.

HISTORICAL NOTE: Promulgated by the Department of
Economic Development, Office of the Secretary and the Office of
the Governor, Office of Financial Institutions, LR 29:

8320. Investment in Approved Funds

A. Any certified Louisiana capital company that has
capital certified pursuant to R.S. 51:1924 for the calendar
years 1999 or 2000, and which qualifies for credits pursuant
to R.S. 22:1068(E) shall invest an amount, as determined by
the secretary, into the following investments:

A.l.-B. ..

C. The capital management fund referred to in Paragraph
A.1 shall be managed by a qualified individual or
individuals or entity that is managed by a qualified
individual or individuals and governed by a board consisting
of one representative from each certified Louisiana capital
company that has invested in the management fund as
required by this Section and the secretary or his designee,
who shall act in an advisory capacity only, with the right to
attend meetings but with no voting privileges. The governing
board of the capital management fund will develop policies
for the administration and operation of the capital
management fund. Certified Louisiana capital companies
investing in such capital management fund, shall share in the
profits and losses of such fund in accordance with the
documents providing for the creation and organization of the
fund. The fund shall submit reports to the secretary, semi-
annually within 30 days of June 30 and December 31. The
report shall include information on all investments made be
the fund and a copy of the most recent financial statements
of the fund and shall be submitted on a form provided by the
secretary.

D.-F. ..

G. If a certified Louisiana capital company which is
required to invest funds by this Section is also a certified
Louisiana capital company described in Paragraph A.2
above, it shall not be required to reinvest part of its certified
capital into another certified Louisiana capital company
pursuant to the requirements of Paragraph A.2; however, it
must still make the investment required by Paragraph A.2.

H.-J. ..

AUTHORITY NOTE: Promulgated in accordance with R.S.
51:1935.

HISTORICAL NOTE: Promulgated by the Department of
Economic Development, Office of the Secretary, LR 28:989 (May
2002), amended by the Department of Economic Development,
Office of the Secretary and the Office of the Governor, Office of
Financial Institutions, LR 29:

Family Impact Statement

The proposed adoption of Rules for 10:XV.Chapter 3
regarding amendments to the Louisiana Capital Companies
Tax Credit Program should have no known or foreseeable
impact on any family as defined by R.S.49:972(D) or on
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family formation, stability and autonomy. Specifically there
will be no know or fore seeable effect on:

1. the stability of the family;

2. the authority and rights of parents regarding the
education and supervision of their children;

3. functioning of the family;

4. family earnings and family budget;

5. the behavior and personal responsibility of the
children;

6. the ability of the family or a local government to
perform the function as contained in the proposed Rule.

All interested persons are invited to submit written
comments on the proposed regulations. Such comments
should be submitted no later than September 29, 2003, at
4:30 p.m., to Gary L. Newport, General Counsel, Office of
Financial Institutions, P.O. Box 94095, Baton Rouge, LA
70804-9095, or by delivery to 8660 United Plaza Boulevard,
2nd Floor, Baton Rouge, LA 70809.

Don Hutchinson
Secretary, DED
and

John D. Travis
Commissioner, OFI

FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES
RULE TITLE: Capital Companies Tax Credit Program
(CAPCO)

I. ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO
STATE OR LOCAL GOVERNMENT UNITS (Summary)

We do not expect any implementation costs associated with
this proposed Rule. We are amending various aspects of the
certified Louisiana capital companies program Rule to clarify
various definitions and to implement various policy
interpretations. Section 305 provides various changes relating
to the amount of income tax credits that may be granted in any
one year. This change is necessary to conform the Rule to the
provisions of R.S. 51:1924 which sets forth the maximum
amount of income tax credits that may be granted in any one
year. The reduction in the amount of income tax credits as
provided for in statute (R.S. 51:1924) occurred during the 2002
Regular Legislative Session (Act # 84). The fiscal effects have
been accounted for through the fiscal note process associated
with that legislation.

II. ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE
OR LOCAL GOVERNMENTAL UNITS (Summary)

There will be no effect on the revenue collections of state
or local governmental units. No aspect of the amendments have
the effect of either increasing or decreasing revenues or the use
of tax credits.

IIl. ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO
DIRECTLY AFFECTED PERSONS OR NONGOVERNMENTAL
GROUPS (Summary)

Generally, there should be no material costs or economic
benefits to directly affected persons or non-governmental
groups. These changes are merely clarifications or
interpretations and do not change the overall requirements of
the certified Louisiana capital company program.

The change in the definition of an affiliate is not expected
to have any impact on the Capcos. While it will eliminate some
potential entities that could be invested in, it is not expected to
affect the ability of the Capcos to find other suitable
investments which will allow them to meet the applicable
statutory investment requirements.
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The inclusion in the Rule of the restriction on an
investment in an interim construction project will bring into the
Rule what has been established previously in policy. While the
restriction will now be in the regulation, and therefore the
exclusion by force of these Rules will exclude a certain type of
investment, we do not expect any impact on the Capcos as a
result of this change. As mentioned above, since the adoption
of the policy, these types of investments have not been
considered qualified investments and have not been relied upon
by the Capcos to meet the statutory investment benchmarks.

Under the definition of Total Certified Capital Under
Management, we are proposing to include in that definition a
policy determination that was made to exclude from the
limitation on the amount of a Capco's total certified capital
under management that may be invested in one company. This
change allows the Capco to calculate the investment limit
without consideration as to the amount of the portion of the
investment that is guaranteed by either the Small Business
Administration or the United States Department of Agriculture.
This change will expand the universe of potential companies
that can be invested in by the Capcos.

Lastly, a new provision of Section 317 will require that the
Capcos prepare quarterly financial statements. It is not
expected that this additional requirement will add any
significant cost to the Capcos. They should be monitoring their
total certified capital under management on at least a quarterly
basis now in order to be aware of their investment limitations,
therefore, we do not expect that this change will result in any
material change in their business practices.

ESTIMATED EFFECT ON COMPETITION AND EMPLOYMENT
(Summary)

There should be no effect on competition or employment as

a result of the implementation of this Rule.

Iv.

H. Gordon Monk
Staff Director
Legislative Fiscal Office

John D. Travis
Commissioner, OFI
0308#068

NOTICE OF INTENT

Board of Elementary and Secondary Education

Board Advisory Councils
Special Education Advisory Council
(LAC 28:1.105)

In accordance with R.S. 49:950 et seq., the Administrative
Procedure Act, the Board of Elementary and Secondary
Education approved for advertisement the following revision
to LAC 28:1.105. The revision will change the composition
and function of the Special Education Advisory Council
(SEAC) to align with recently adopted Bulletin 1706 and
Federal Regulations.

Title 28
EDUCATION

Part I. Board of Elementary and Secondary Education
Chapter 1. Organization
8105. Board Advisory Councils

A.-B.1.

2. Special Education Advisory Council
a. Creation. Pursuant to federal law and regulations

(34 CFR 300.650-652) and to state law (R.S. 17:1954), the
Special Education Advisory Council is created to serve the
state board in its constitutional functions to supervise and
control public schools including programmatic and
budgetary responsibility for all funds appropriated for
special education programs.



b. Membership. The Advisory Panel shall be
appointed and approved by the State Board and shall be
representative of the state population and composed of
individuals involved in, or concerned with, the education of
children with disabilities, including:

i. parents of children with disabilities;

ii. individuals with disabilities;

ii.  teachers;

iv. representatives of institutions of higher
education that prepare special education and related services
personnel;

v. state and local education officials;

vi. administrators of programs for children with
disabilities;

vil. representatives of other state agencies involved
in the financing or delivery of related services to children
with disabilities;

viii. representatives of private schools and public
charter schools;

ix. at least one representative of a vocational,
community, or business organization concerned with the
provision of transition services to children with disabilities;
and

X. representatives from the state juvenile and
adult corrections agencies.

c. A majority of the members of the panel shall be
individuals with disabilities or parents of children with
disabilities.

d. Procedures. The Special Education Advisory
Council shall conduct its meetings according to rules of
procedures for state board advisory councils as found in
§105 of this Code and in particular those policies relating to
membership terms, selection of officers, filling of vacancies,
payment of expenses, general functions, quorum, attendance,
procedures for the conduct of meetings, reporting, and
staffing by the state board and the Department of Education.

e. Functions

i. As stated in federal regulations, the functions
of the advisory council shall be to:

(a). advise the state educational agency of unmet
needs within the state in the education of children with
disabilities;

(b). comment publicly on any rules or
regulations proposed by the state regarding the education of
children with disabilities;

(c). advise the state educational agency in
developing evaluations and reporting on data to the secretary
under Section 618;

(d). advise the state educational agency in
developing corrective action plans to address findings
identified in federal monitoring reports under this Part;

(e). advise the state educational agency in
developing and implementing policies relating to the
coordination of services for children with disabilities; and

(f). advise on eligible students with disabilities
in adult prisons. The advisory panel also shall advise on the
education of eligible students with disabilities who have
been convicted as adults and incarcerated in adult prisons,
even if, consistent with Section 300.600(d), a state assigns
general supervision responsibility for those students to a
public agency other than an SEA.
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ii. As stated in state board policy in LAC
28:1.105.G,, the functions of the council are advisory in
nature and considerations shall include items referred by the
state board as well as items initiated by the council and
approved by the board through its regular procedures.

iii. As stated in state board policy LAC
28:1.1711.E., the advisory council shall perform the duties
related to disbursal of certain special education discretionary
funds.

C.-M.2.

AUTHORITY NOTE: Promulgated in accordance with La.
Constitution Article VII, §10.1; R.S. 17:6(9); R.S. 17:11; R.S.
17:24.4; R.S. 17:415.1; R.S. 17:1954; R.S. 17:3762; R.S. 17:3801;
R.S. 42:4.1-12; 20 USC 1413 (§613) and 20 USC 3474 (§112).

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 4:427 (November 1978),
amended LR 5:137 (June 1979), LR 5:383 (December 1979), LR
14:10 (January 1988), LR 14:293 (May 1988), LR 14:702 (October
1988), LR 14:790 (November 1988), LR 14:62 (December 1988),
LR 16:297 (April 1990), LR 19:1310 (October 1993), LR 21:550
(June 1995), LR 22:99 (February 1996), LR 23:1303 (October
1997), LR 24:1093 (June 1998), LR 25:255 (February 1999), LR
25:418 (March 1999), LR 29:

Interested persons may submit comments until 4:30 p.m.,
October 9, 2003, to Nina A. Ford, Board of Elementary and
Secondary Education, P.O. Box 94064, Capitol Station,
Baton Rouge, LA 70804-9064.

Weegie Peabody
Executive Director

FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES
RULE TITLE: Board Advisory Councils
Special Education Advisory Council

. ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO
STATE OR LOCAL GOVERNMENT UNITS (Summary)

As a result of this rule change, members of the Special
Education Advisory Council will be appointed and approved by
the Board of Elementary and Secondary Education.

Also, the Council will assume an additional duty. The
Council will advise on the education of eligible students with
disabilities who have been convicted as adults and incarcerated
in adult prisons.

This action will have no fiscal effect other than $136.00 for
advertising in the State Register.

II. ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE
OR LOCAL GOVERNMENTAL UNITS (Summary)

This action will have no effect on revenue collections of
state or local governmental units.

IMI. ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO
DIRECTLY AFFECTED PERSONS OR NONGOVERNMENTAL
GROUPS (Summary)

This action will have no effect on cost and/or economic
benefits to directly affected persons or nongovernmental

groups.
IV. ESTIMATED EFFECT ON COMPETITION AND EMPLOYMENT
(Summary)
This action will have no effect on competition and
employment.
Weegie Peabody H. Gordon Monk
Executive Director Staff Director
0308#021 Legislative Fiscal Office
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NOTICE OF INTENT

Board of Elementary and Secondary Education

Bulletin 106CAgricultural Education
Content Standards Curriculum Framework
(LAC 28:LXV.Chapters 1-7)

In accordance with R.S. 49:950 et seq., the Administrative
Procedure Act, notice is hereby given that the Board of
Elementary and Secondary Education approved for
advertisement the adoption of Bulletin 106 CAgricultural
Education Content Standards Curriculum Framework.
Bulletin 106 will be printed in codified format as Part LXV
of the Louisiana Administrative Code. The proposed
Agricultural Education standards will assist teachers in
preparing students for the workplace. The action is being
proposed to provide Agricultural Education standards.

Title 28
EDUCATION
Part LXV. Bulletin 106CAgricultural Education
Content Standards Curriculum Framework

Chapter 1. General
§101. Introduction
A. The Educational Framework for Louisiana's

Agriscience/Agribusiness/FFA Program is an effort to
restructure this program for the 21st century. This framework
is based on the conviction that all students deserve and must
have more productive and fulfilling lives through the
application of agricultural, scientific, mathematical,
language arts, FFA leadership activities, knowledge, ideas
and processes. This conviction is a vision of great hope and
optimism for the future of our graduates, one that can act as
a powerful unifying force.

B. Setting goals and developing state standards to meet
them are key strategies in the agriscience/agribusiness/FFA
program. Support for educational frameworks in Louisiana
originated in the 1980s when the National Governors
Association sanctioned national education goals. Other
events of key importance that laid the groundwork for these
standards include:

1. A Nation at Risk: The Imperative for Educational

Reform (1983)";

2. Understanding Agriculture: New Directions for
Education (1988)%;

3. Agricultural Education for the Year 2020
(1996-98)%;

4. several projects that developed innovative

agriscience curricula during the past decade;

5. ongoing legislation and restructuring projects, such
as the Southern Region Education Board's High Schools that
Work Project and the School to Career legislation, mandate
that curricular change in vocational, science, mathematics
and other educational areas must occur.

C. These events have led to a strong conviction on the
part of the agriscience/agribusiness/FFA community that
continued reevaluation of the program and appropriate
changes based on this reevaluation are required. A critical
aspect of this reevaluation includes an assessment of the
extent to which the agriscience/agribusiness instructional
program and FFA career development events have
implemented the changes called for in national educational
reform efforts as shown in Table 1.
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1. Table 1. Changes Called for by National Education

Reform Efforts

Less Emphasis On

More Emphasis On

Learning about agriculture by
lecture and reading

Learning agriculture and science
through investigation and inquiry
including laboratory and site-based
learning

Separation of agricultural and
science disciplines

Integration of agriculture and science
disciplines

Separation  of and

practice

theory

Integration of theory and practice

Individual learning

Collaborative learning

Fragmented, one-shot planning

Long-term, objectives-based planning

Teacher as expert

Teacher as intellectual, reflective
facilitator of learning

Teacher as  consumer of
knowledge about teaching

Teacher as producer of knowledge
about teaching

Teacher as  follower in
curriculum development

Teacher as curriculum

developer

primary

Teacher as an individual based
in an agriscience program

Teacher as a member of a collaborative,
professional education community

Teacher as source and facilitator of
change

Teacher as target of change

Content/skills and learning are | Content/skills and learning are the

the responsibility of the teacher collaborative responsibility of the
teacher and students
D. Agriscience/Agribusiness/FFA educators have

traditionally been strong proponents of the approach
described in the right column. This project has allowed these
educators to reevaluate how well they have implemented
these concepts and to identify those course adjustments that
are needed.

E. Regardless of our occupation, agricultural production,
processing, and distribution are critical to the very existence
of the American standard of living as we know it. All
Americans should be equipped with a basic understanding of
the American and global agricultural systems. This
foundation is critical as they become involved in citizenship
responsibilities such as voting and policy development,
especially in a time of expanding environmental and
biotechnological concerns.

F. Approximately 20 percent of all graduates will pursue
careers in agriculturally related occupations and two percent
of high school graduates will be directly involved in the
production of agricultural products. For these students, it is
imperative that they study in a high school curriculum that
makes them aware of and prepares them for careers in these
agricultural occupations. High school agriscience education
curricula must equip students with fundamental and
advanced agricultural knowledge and skills, including

technology, leadership, and career development.
'Published by the National Commission on Excellence in
Education
“Published by the National Academy of Sciences, National
Research Council, Board on Agriculture
*Project currently underway

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

8103. Louisiana Content Standards Foundation Skills
A. The Louisiana Content Standards Task Force has

developed the following foundation skills, which should

apply to all students in all disciplines.




1. CommunicationCa process by which information is
exchanged and a concept of "meaning" is created and shared
between individuals through a common system of symbols,
signs, or behavior. Students should be able to communicate
clearly, fluently, strategically, technologically, critically, and
creatively in society and in a variety of workplaces. This
process can best be accomplished through use of the
following skills: reading, writing, speaking, listening,
viewing, and visually representing.

2. Problem SolvingCthe identifying of an obstacle or
challenge and the application of knowledge and thinking
processes which include reasoning, decision making, and
inquiry in order to reach a solution using multiple pathways,
even when no routine path is apparent.

3. Resource Access and UltilizationCthe process of
identifying, locating, selecting, and using resource tools to
help in analyzing, synthesizing, and communicating
information. The identification and employment of
appropriate tools, techniques, and technologies are essential
in all learning processes. These resource tools include pen,
pencil, and paper; audio/video material; word processors;
computers; interactive devices; telecommunication; and
other emerging technologies.

4. Linking and Generating Knowledge: The effective
use of cognitive processes to generate and link knowledge
across the disciplines and in a variety of contexts. In order to
engage in the principle of continued improvement, students
must be able to transfer and elaborate on these processes.
Transfer refers to the ability to apply a strategy or content
knowledge effectively in a setting or context other than that
in which it was originally learned. Elaboration refers to
monitoring, adjusting, and expanding strategies into other
contexts.

5. CitizenshipCthe application of the understanding of
the ideals, rights, and responsibilities of active participation
in a democratic republic that includes working respectfully
and productively together for the benefit of the individual
and the community; being accountable for one's choices and
actions and understanding their impact on oneself and
others; knowing one's civil, constitutional, and statutory
rights; and mentoring others to be productive citizens and
lifelong learners.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8105. Information Literacy Model for Lifelong
Learning

A. Students must become competent and independent
users of information to be productive citizens of the 21st
century. They must be prepared to live in an information-rich
and changing global society. Due to the rapid growth of
technology, the amount of information available is
accelerating so quickly that teachers are no longer able to
impart a complete knowledge base in a subject area. In
addition, students entering the workforce must know how to
access information, solve problems, make decisions, and
work as a part of a team. Therefore, information literacy, the
ability to recognize an information need, and then locate,
evaluate, and use effectively the needed information, is a
basic skill essential to the 21st century workplace and home.
Information literate students are self-directed learners who,
individually or collaboratively, use information responsibly
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to create quality products and to be productive citizens.
Information literacy skills must not be taught in isolation;
they must be integrated across all content areas, utilizing
fully the resources of the classroom, the school library media
center, and the community. The Information Literacy Model
for Lifelong Learning is a framework that teachers at all
levels can apply to help students become independent
lifelong learners.

1. Defining/FocusingCthe first task is to recognize
that an information need exists. Students make preliminary
decisions about the type of information needed based on
prior knowledge.

2. Selecting Tools and ResourcesCafter students
decide what information is needed, they then develop search
strategies for locating and accessing appropriate, relevant
sources in the school library media center, community
libraries and agencies, resource people, and others as
appropriate.

3. Extracting and RecordingCstudents examine the
resources for readability, currency, usefulness, and bias. This
task involves skimming or listening for key words,
"chunking" reading, finding main ideas, and taking notes.

4. Processing InformationCafter recording
information, students must examine and evaluate the data in
order to utilize the information retrieved. Students must
interact with the information by categorizing, analyzing,
evaluating, and comparing for bias, inadequacies, omissions,
errors, and value judgments. Based on their findings, they
either move on to the next step or do additional research.

5. Organizing InformationCstudents effectively sort,
manipulate, and organize the information that was retrieved.
They make decisions on how to use and communicate their
findings.

6. Presenting FindingsCstudents apply and
communicate what they have learned (e.g., research report,
project, illustration, dramatization, portfolio, book, book

report, map, oral/audiovisual presentation, game,
bibliography, hyper stack).
7. Evaluating EffortsCthroughout the information

problem-solving process, students evaluate their efforts. This
process assists students in determining the effectiveness of
the research process. The final product may be evaluated by
the teacher and also other qualified or interested resource
persons.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8107. Mission Statement for Agriscience
/Agribusiness/FFA
A. The Mission of the Agriscience/Agribusiness/FFA
Program Education is to prepare and support individuals for
careers; build awareness of and develop leadership for the
food, fiber and natural resource systems; and to sustain the
viability of earth and people through education in
agriculture. We value and desire to achieve this mission by:
1. providing instruction in and about agriscience, food
and natural resource systems;
2. serving all populations;
3. developing the whole person;
4. responding to the needs of the economic and
educational marketplace;
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5. advocating free enterprise and entrepreneurship
education;
6. functioning as a part of the total educational
system,
7. connecting classroom and laboratory instruction
with real-world life and career experiences; and
8. utilizing a proven educational process which
includes
a. formal instruction in classrooms and laboratories;
b. site-based, experiential learning in supervised
agricultural experience programs; and
c. leadership and personal development thru the
FFA.
AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

the Board of

Chapter 3. Components/StructureCThe Teaching and
Learning of Agriscience/Agribusiness/FFA
8301. Nature of the Agriscience/Agribusiness/FFA

Program: What Is Agriscience/Agribusiness/FFA
A. The mission stated above is accomplished by using a
combination of experiential and inquiry-based learning in
the classroom, laboratory, and community. All students in
agriscience/agribusiness/FFA benefit from the emphasis on
lifelong skills such as leadership and personal development,
critical thinking, communications, teamwork, career
decision making, and citizenship. The Louisiana Content
Standards Foundation Skills on page 3 and the Information
Literacy Model on page 4 have been adopted by the
Louisiana agriscience/agribusiness/FFA profession and have
been incorporated into the teaching philosophy and
processes used in Louisiana.

Note: From this point to the end of this document,
"AgEd/FFA" will be used to denote the
Agriscience/Agribusiness/FFA Program.
AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8303.  Unifying Concepts and Processes

A. Students are taught decision-making skills and
provided opportunities to take responsibility for significant
events and projects in the AgEd/FFA program. These
opportunities require hands-on, applied activities that
address the student's individual development in several
areas: career development, leadership skills, workplace
readiness, safety awareness, business management and
marketing, and group and organizational skills. These skills
are based on concepts taught in academic subjects and
students are taught to apply these concepts to life in the real
world. Since agriculture is the application of science,
providing science credit for AgEd/FFA serves the student's
educational needs while also incorporating current trends in
science education. AgEd/FFA also incorporates the
applications approach for mathematics, language arts and
communications, and other academic areas.

B. In addition to the integration with academic subjects,
there is a broad spectrum of careers in agriculturally related
fields. AgEd/FFA serves as a career path for those students
who choose to enter agricultural occupations. AgEd/FFA
courses, in tandem with appropriate academic and elective
courses, prepare students to enter college, pursue post-
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secondary education, or enter the workforce upon
graduation.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8305. Instructional Issues

A. AgEd/FFA is not a classroom only subject. It is based
on a constantly expanding knowledge base, evolving
technology and other scientific advances, and emerging
ethical issues both in the instructional environment and in
agriculture. The AgEd/FFA program must meet student and
community needs, and state leadership must provide for a
wide range of local adaptation. It must be taught as an
integral part of high school curricula, rather than as an
isolated or stand-alone program.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8307. Classroom/Laboratory/Site-Based Learning

A. AgEd/FFA is unique among educational programs in
that its laboratory and site-based experiences are highly
interrelated. For example, after classroom instruction on
metal or wood construction techniques, materials, etc.,
students may perform metal or wood construction in a
laboratory located at the school or they may perform the
same task in a site-based experience. After classroom
instruction on parliamentary law motions and procedures,
students actually utilize these motions and procedures to
conduct mock meetings using the classroom as a laboratory;
then, students use parliamentary law to conduct the business
of the school's FFA chapter. In both cases, depth of
knowledge and skills is developed through a combination of
classroom, laboratory, site-based experiences.

B. The program must allow the teacher to facilitate
learning while continuing to integrate science, mathematics,
and communication skills into the total program. Instruction
should be coordinated with all high school courses and
taught as an integral part of the total instructional experience
for the student, rather than as an isolated program.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8309. Technology, Materials, and Equipment

A. AgEd/FFA programs demand modern equipment,
facilities, materials, and other technology that simulate the
current environment in the workplace. The program must
emphasize knowledge construction to solve problems via the
problem-solving method traditionally used in AgEd/FFA, a
method that has become popular in many other fields during
the past few years. The problems used in this method must
be realistic in nature and must require learners to determine
the method of solving the problem as well as the actual
application of the final solution. The instructional process
must incorporate hands-on teaching, an approach that
requires equipment, technology and materials similar to
those used in the real-work world. Consumable supplies
must be provided on a reliable, consistent basis.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:



8311. FFA

A. The FFA is recognized as the finest student
organization in the world. It is a co-curricular student
organization that serves as an essential teaching tool in the
AgEd/FFA program. FFA activities provide motivational,
application-oriented opportunities for students to develop
skills and demonstrate learning. Students are given the
responsibility for running an FFA chapter. They learn critical
thinking skills, leadership, teamwork, communications,
competition, ethics, and other critical-life skills through this
process. FFA activities connect classroom learning with
career-related, real-world experiences. The FFA makes a
positive difference in the lives of students by developing
their potential for premier leadership, personal growth, and
career success through AgEd/FFA.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8313.  Supervised Agricultural Experience Program
(SAEP)

A. A very unique component of AgEd/FFA is the
Supervised Agricultural Experience Program (SAEP). This
component is in addition to the classroom, laboratory and
site-based experiences described above. Each student
enrolled in AgEd/FFA is required to plan and conduct a
SAEP. SAEP is a coordinated set of supervised individual
experiences in an agricultural career area. Examples of
SAEPs include employment in a farm, ranch, or agribusiness
setting; individual production of livestock or crops;
volunteer work with community organizations using
agricultural ~ skills; or  developing entrepreneurial
opportunities.

B. The SAEP allows the student to apply the knowledge
and individualized skills learned in school-sponsored
classroom, laboratory and site-based activities in their own
situation. These experiences allow students to explore career
areas, to develop career skills further, to develop self-
confidence and a sense of responsibility and pride, to hone
their personal decision-making skills, and to receive
recognition for their achievements.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8315. Depth of Knowledge/Skills

A. Many critics of American education point to the
Japanese, German and other systems of education as being
superior primarily because of the depth of learning that is
common to those systems. AgEd/FFA has traditionally
emphasized depth of knowledge and skills. For example,
instead of just learning measurement, students use
measurement skills in conjunction with other skills to
construct realistic agricultural projects or facilities. Instead
of just studying chemicals and their effects on plants,
students select appropriate chemicals for specific problems
or situations, calibrate equipment, and apply the chemical
according to manufacturers' specifications. Instead of just
learning business principles, students are involved in
entrepreneurial SAEPs, develop a business plan, maintain
records, and evaluate business success. These examples
demonstrate the depth that exists in the AgEd/FFA program.
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AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
Chapter 5. Assessment
8501. Purpose of Assessment

A. Assessment is the "process of collecting, synthesizing
and interpreting information to aid in decision making"
(Airasian, 1991)*. It is an important tool used to make
decisions about educational quality and improvement. It is a
key tool used by Louisiana Department of Education staff,
members of the State Board of Elementary and Secondary
Education, and other stakeholders to make decisions about
education policy and to ensure accountability. Assessment
must guide the enhancement and improvement of AgEd/FFA

and FFA.
“*Airasian, P. (1991). Classroom assessment. New York:
McGraw-Hill, Inc.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8503. Objectives Oriented Approach

A. One major error made by some professionals and
stakeholders in the field of education is that they often fail to
base assessment on valid, measurable instructional
objectives. If everyone has not agreed what a program is
supposed to produce from an instructional quantity and
quality standpoint, then any assessment is futile. In the case
of the AgEd/FFA strands described in this publication,
assessment design becomes even more critical because each
local program of AgEd/FFA must be based on student and
local community needs rather than a state-wide mandated
curriculum. As such, assessment of AgEd/FFA programs
should be conducted based on local objectives.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8505.  Alternative Assessment

A. One initiative in education reform is the promotion of
the use of alternative assessment in all areas of education.
"Alternative assessment includes any type of assessment in
which students create a response to a question rather than
choose a response from a given list (e.g., multiple-choice,
true-false, or matching). Alternative assessment can include

short answer questions, essays, performances, oral
presentations, demonstration, exhibitions, and portfolios."
Regional Educational Laboratory Network Program on
Science and Mathematics Alternative Assessment. (1994). A
toolkit for professional developers: Alternative assessment,
page 7.
AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8507.  Effective AQEd/FFA Program Assessment

A. The alternative assessment examples identified above
match the instructional needs of AgEd/FFA programs and
will continue to be used. However, a comprehensive, valid
assessment of AgEd/FFA must include an assessment of all
components of the program: classroom/laboratory/site-based
instruction, supervised agriscience experience program, and
FFA activities. This program cannot and should not be
evaluated solely on written examinations or standardized test
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scores. However, AgEd/FFA students have consistently
scored higher on all five portions of the Louisiana
Assessment of Education Process (LEAP) tests than the
general student population.® Alternative methods such as
portfolios, exhibitions, and skill performances, and career
development events must be used. The Annual Report/Plan
Louisiana Agriscience/Agribusiness/FFA is one tool that
should be used in assessing AgEd/FFA programs.
%Based on 1994-1996 data.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8509. Need and Context for Restructuring Aged/FFA

A. The world of agriculture and AgEd/FFA continues to
grow more complex. We develop, disseminate and interpret
more information in less time than ever before. Our
curriculum  development, teacher education, state
supervision/coordination of AgEd/FFA activities, and local
delivery systems must stretch to keep the pace. AgEd/FFA
educators must keep pace as scientists add more information
to the knowledge base, budgets grow tighter, and the use of
technology increases the speed of business.

B. These rapid changes require new ways of thinking,
working and interacting. Just as newer, more powerful
software applications can overwhelm today's computer
systems, the ever-accelerating rate of change can overwhelm
our system of AgEd/FFA. From curriculum development and
dissemination to  teacher preparation and state
supervision/coordination of AgEd/FFA activities, our people
are overloaded. It is time to take a fresh look at these
systems to meet current and future needs more effectively.

C. Tremendous change is occurring in our nation's
schools and particularly in Louisiana. Alternative scheduling
is one initiative that is dramatically affecting AgEd/FFA.
AgEd/FFA programs need the flexibility to function within
4x4 blocks and other forms of alternative scheduling. The
use of this Framework in developing local curricula provides
this flexibility.

D. The Frameworks project was launched in an effort to
address these fundamental issues. This project is a visioning
and planning initiative to develop a framework for 21st
century education/FFA programs. This project, in
collaboration with AgEd/FFA across the nation, is the first
step in a multi-year effort to reinvent AgEd/FFA in the
United States.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

Chapter 7. Purpose/Goals of the AQEd/FFA
Framework Project
8701. Purpose/Goals

A. The purpose and goals of this project are to develop

1. A master plan for developing the agricultural
literacy and advanced career skills of Louisiana students as
they progress through K-12 AgEd/FFA.

2. A master plan for AgEd/FFA based on Louisiana's
needs.

3. A visionary document that will enable teachers,
students, parents, administrators, and other stakeholders to
envision the nature, purpose and role of AgEd/FFA in
Louisiana schools.
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4. A master plan that:
a. provides substantial depth of content and skills;

b. provides increased collaboration between
teachers and students in instructional design;
c. utilizes alternative assessment methodology

(other than primarily written objective tests);

d. describes the scope for AgEd/FFA,;

e. provides flexibility to teachers in selecting course
content and activities based on local needs;

f. prepares students for the 21st century;

g. truly empowers teachers as leaders in the
profession;

h. reemphasizes science, mathematics,
communications content of AgEd/FFA curricula;

i. emphasizes foundation skills developed by the
Louisiana Content Foundation Skills Standards Task Force
and by the Louisiana AgEd/FFA Framework Project Task
Force:

and

1. communication;
ii. problem solving;
ili. resource access and utilization;
iv. linking and generating knowledge;
v. citizenship;
vi. leadership;
vii. career development;
viii.  agricultural/occupational experience.

5. A master plan that recognizes that each AgEd/FFA
program must be based on the needs of the students and
local community. As such, not all AgEd/FFA programs will
teach all benchmarks and identified benchmark components.
Each AgEd/FFA educator must identify those benchmarks
and benchmark components that are appropriate for their
students and community.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
§703.  Intended Audience

A. The Louisiana AgEd/FFA Framework is intended for
a broad audience: AgEd/FFA teachers, K-12 teachers,
parents, school and district administrators, school board
members, policy makers, Louisiana Department of
Education staff, college/university faculty/administrators,
business/industry leaders, and government agency staff.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
§705. Intended Use
A. This Framework serves as a guide for curriculum and

instruction and as a general reference to the basic principles
of AgEd/FFA in Louisiana. It should be noted that the
benchmarks and benchmark components taught should be
based on the needs of the students and the community where
the AgEd/FFA program is located. The intended uses of this
Framework include the following:

1. for AgEd/FFA teachers to use
curriculum, instruction and assessment;

2. for K-12 teachers to use in identifying ways they
can incorporate AgEd/FFA emphasis in their curricula;

3. for parents to use as a means of assessing the
effectiveness of their children's AgEd/FFA;

in planning



4. for school and district administrators and school
board members to use as a vision for AgEd/FFA and a basis
for planning resource allocations, material purchases, local
curriculum development, teachers' professional
development, and facility construction;

5. for policy makers and state education staff as a
basis for developing laws, policies, professional
development activities/materials, assessment strategies, and
funding priorities to support local program development;

6. for college/university faculty and administrators as
a basis for the content and design of pre-service teacher
education and in-service teacher development programs; and

7. for business/industry leaders and government
agency staff as a basis for developing effective partnerships
for supporting AgEd/FFA programs and professional
development.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8707.  Selected Terminology

BenchmarkCbroad labels that denote the process and
content used as a reference to develop curriculum and assess
student progress.

Benchmark ComponentCdescriptions of the components
of each benchmark.

Connecting ActivitiesCactivities that connect schools and
workplaces. These "connecting activities" include:

1. coordinating classroom instruction and workplace
experience so that the instructional program in school
reinforces student’s work experiences and vice-versa;

2. providing regular communication, planning, and
consultation between the student’s employer and the school;

3. forming permanent two-way links with the business
and the school, communicating their expectations of what
students should learn and be able to do, and then working as
partners to help students achieve; and

4. creating links to the full range of post-secondary
options, including college.

Classroom LearningCa combination of AgEd/FFA
information and experiences provided in classrooms,
laboratories, or community.

SAEPCsupervised Agricultural Experience Program: an
indivialized student program of planned agricultural
activities and occupational ex-periences that are supervised
by the AgEd/FFA teacher. The SAEP may include
placement, entrepreneurship or volunteerism experiences.

School to WorkCjoint business-educator-labor
partnerships whereby local teams design a focused system
that links a rigorous and challenging curriculum with serious
work-based learning experiences for career-bound youth.

StrandCmajor division of instructional content.

StandardCumbrella goal for each strand.

Work-Based  ExperiencesCthe  occupation  specific
component of SAEP. Includes those experiences resulting
from enrollment in the Cooperative Agricultural Education
(CAE), an out-of-school placement program; mentoring; or
job shadowing components of the AgEd/FFA program.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
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§709. How Individual Teachers Should Use these Rules

A. The Frameworks will serve AgEd/FFA policy makers
and stakeholders and individual teachers as the foundation
for the functional restructuring of AgEd/FFA curricula in
Louisiana. The Framework outlines the content appropriate
to be taught in Louisiana AgEd/FFA programs; local needs
will determine what should be taught in local AgEd/FFA
programs. Although teachers will be able to use this
Framework to guide them in the restructuring of their
curricula, this document does not contain specific
performance criteria that are essential in AgEd/FFA. These
specific assessment criteria must be developed on the local
level.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
§711.  Content Strands

A. Goal. The student will be able to communicate clearly
and effectively, use knowledge and information efficiently,
solve problems, demonstrate positive leadership, be creative
and original, determine quality, work cooperatively with
others, be prepared to make career choices and learn
effectively throughout life through agricultural education.
This goal will be accomplished by implementing the content
strands and standards listed below.

Code Content Strand Standard

AL Agricultural Literacy -
K-12 ALL students will
become aware of the
characteristics and
components of the food

and fiber systems.

PD Personal Development AgEd/FFA students will
develop the necessary
interpersonal and
communication skills to
obtain a job and work
effectively and safely in
an  interactive  work

environment.

AB Agribusiness AgEd/FFA students will
understand the concept of
agricultural ~ marketing,
management, finance, and

entrepreneurship.

BT Biotechnology AgEd/FFA students will
be able to discuss basic
concepts of
biotechnology and be able
to apply these concepts in
written and laboratory

activities.

AS Animal Systems AgEd/FFA students will
understand the concepts
and principles of animal

science.

PS Plant Systems AgEd/FFA students will
understand the concepts
and principles of plant

science.

EM Environmental

Management

AgEd/FFA students will
develop an understanding
of the interrelationship
between people,
agriculture and the
environment.
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AP

Agricultural Processing

AgEd/FFA students will
understand processing
and packaging of
agricultural products.

AT

Agriscience Technology

AgEd/FFA students will
demonstrate technical
skills that reflect
successful business and
industry practices.

Special Note: The codes shown in the mathematics, science,
and English language arts columns in the tables on the
following pages were taken from the mathematics, science,
and English language arts frameworks developed by the
Louisiana Department of Education.

AUTHORITY NOTE: Promulgated in
R.S.17:6(A)(10) and R.S. 17:10.

accordance  with

C. AL - Agricultural Literacy Cross Reference

HISTORICAL NOTE: Promulgated

Elementary and Secondary Education, LR 29:
Agricultural Literacy K-12

8713.

the Board of

A. Standard. All students will become aware of the
characteristics and components of the food and fiber

systems.

B. Focus. Agriculture is an important part of our state's
economy from both product and employment perspectives.
We depend on the agricultural system for survival and
nourishment. Our citizens, both young and old, must be
educated about the system that produces our abundant food
supply. AgEd/FFA students will learn how food gets to their

plates and the numerous

biotechnological, economic,

environmental, and monetary issues related to the global
agricultural system.

ot Benchmarks Benchmark Component Math Science Badlisy
Plan Language Arts
A. Agricultural 1. Discussing the history and industry N1/2/3/4/5/6/7/ PS-A1/2/3/4/5,B1/2/3/4, | 1-E1/2/5/6
Awareness grades k-4 | of agriculture 8/9 C3/4/6/7 2-E2/4/5
A1/2/3 SI-A1/2/3/4/5/6/7, 3-E3
M1/2/3/4/5 B1/2/3/4/5/6 4-E1/2/3/4/5/6/7
G1/5/6 LS-A1/2/3/4/5,B1/2/3/4 | 5-E1/2/3/4
D1/2/3 ESS-A1/2/3/4/5/6, 6-E2
P1/2/3 B1/2/3/4/5/6 7-E1/2/4
SE-A1/2/3/4/5
2. Exploring the animal kingdom as it N1/2/3/4/5/6/7/ PS-AV/2/3/4/5, Bl/2/3/4, 1-E1/2/5/6
relates to food and fiber 8/9 C3/4/6/7 2-E2/4/5
Al1/2/3 SI-Al/2/3/4/5/6/7,B 1 3-E3
G1/5/6 12/3/4/5/6 4-E1/2/3/4/5/6/7
D1/2/3 LS-Al/2/3/4/5,B1/2/3/4 | 5-E1/2/3/4
P1/2/3 ESS-Al/2/3/4/5/6, 6-E2
B1/2/3/4/5/6 7-E1/2/4
SE-A1/2/3/4/5
3. Exploring the plant kingdom as it N1/2/3/4/5/6/7/ PS-AV2/3/4/5, Bl/2/3/4, 1-E1/2/5/6
relates to food and fiber 8/9 C3/4/6/7 2-E2/4/5
Al/2/3/4 SI-Al/2/3/4/5/6/17, 3-E3
G1/5/6 B1/2/3/4/5/6 4-E1/2/3/4/5/6/7
D1/2/3 LS-Al/2/3/4/5, B1/2/3/4 5-E1/2/3/4
P1/2/3 ESS-Al/2/3/4/5/6, 6-E2
B1/2/3/4/5/6 7-E1/2/4
SE-A1/2/3/4/5
4. Exploring the food and fiber system N1/2/3/4/5/6/7/ PS-AV/2/3/4/5, Bl/2/3/4, 1-E1/2/5/6
of our everyday lives 8/9 C3/4/6/7 2-E2/4/5
Al1/2/3/4 SI-Al/2/3/4/5/6/17, 3-E3
G1/5/6 B1/2/3/4/5/6 4-El/2/3/4/5/6/7
D1/2/3 LS-A1/2/3/4/5,B1/2/3/4 | 5-E1/2/3/4
P1/2/3 ESS-Al/2/3/4/5/6, 6-E2
B1/2/3/4/5/6 7-E1/2/4
SE-A1/2/3/4/5
B. Agricultural 1. Explaining and analyzing the N1/2/3/4/5/6/7 SI-Al/2/3/4/5/6/7/8, 1-M1/2/3/4/5
literacy components of agriculture and the A1/2/3/4/5 B1/2/3/4/5/6/7 2-M1/4/5
grades 5-8 manner in which the industry affects M1/2/3/4/6 PS-Al/5/6/8/9, 3-M3
our daily lives G1/6/7 B1/2/3/4/5, 4-M1/2/4/5/6
D1/2/3/6 C1/2/3/5/6/7/8 5-M1/2/6
P1/2/3/4 LS-Al/2/3/4/5/7,B1/2/3, | 6-M1/2
C1/2/3/4, 7-M1/2/4
D1/2
ESS-A4/5/8/10/11/12,
B2/3
SE-A1/2/3/4/5/6/7/8/9/10
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2. Understanding how science relates N1/2/3/4/5/6/7 SI-Al/2/3/4/5/6/7/8, 1-M1/2/3/4/5

to agriculture A1/2/3/4/5 B1/2/3/4/5/6/7 2-M1/4/5
M1/2/3/4/6 PS-Al/5/6/8/9, 3-M3
G1/6/7 B1/2/3/4/5, 4-M1/2/4/5/6
D1/2/3/6 Cl/2/3/5/6/7/8 5-M1/2/6
P1/2/3/4 LS-AV/2/3/4/5/7, B1/2/3, | 6-M1/2
C1/2/3/4, 7-M1/2/4
D1/2
ESS-A4/5/8/10/11/12,
B2/3

SE-A1/2/3/4/5/6/7/8/9/10

3. Exploring animal and plant systems N1/2/3/4/5/6/7 SI-Al/2/3/4/5/6/7/8, 1-M1/2/3/4/5
A1/2/3/4/5 B1/2/3/4/5/6/7 2-M1/4/5
M1/2/3/4/6 PS-A1/5/6/8/9, 3-M3
G1/6/7 B1/2/3/4/5, 4-M1/2/4/5/6
D1/2/3/6 C1/2/3/5/6/7/8 5-M1/2/6
P1/2/3/4 LS-Al/2/3/4/5/7,B1/2/3, | 6-M1/2
C1/2/3/4, 7-M1/2/4
D1/2
ESS-A4/5/8/10/11/12,
B2/3
SE-A1/2/3/4/5/6/7/8/9/10
4. Exploring vocational skills of the N1/2/3/4/5/6/7 SI-A1/2/3/4/5/6/7/8, 1-M1/2/3/4/5
agricultural industry as they relate to A1/2/3/4/5 B1/2/3/4/5/617 2-Ml/4/5
agricultural occupations M1/2/3/4/6 PS-Al/5/6/8/9, 3-M3
G1/6/7 B1/2/3/4/5, 4-M1/2/4/5/6
D1/2/3/6 C1/2/3/5/6/7/8 5-M1/2/6
P1/2/3/4 LS-Al/2/3/4/5/7,B1/2/3, | 6-M1/2
C1/2/3/4, 7-M1/2/4
D1/2
ESS-A4/5/8/10/11/12,
B2/3
SE-A1/2/3/4/5/6/7/8/9/10
5. Exploring career opportunities in the | N1/2/3/4/5/6/7 SI-Al/2/3/4/5/6/7/8, 1-M1/2/3/4/5
agricultural industry A1/2/3/4/5 B1/2/3/4/5/6/7 2-M1/4/5
M1/2/3/4/6 PS-A1/5/6/8/9, 3-M3
G1/6/7 B1/2/3/4/5, 4-M1/2/4/5/6
D1/2/3/6 Cl/2/3/5/6/7/8 5-M1/2/6
P1/2/3/4 LS-Al/2/3/4/5/7,B1/2/3, | 6-M1/2
C1/2/3/4, 7-M1/2/4
D1/2
ESS-A4/5/8/10/11/12,
B2/3
SE-A1/2/3/4/5/6/7/8/9/10
C. Agricultural 1. Exploring the food, fiber, and natural | N1/2/6/7 SI-Al/2/3/4/5/6, 1-H1/3/4/5
literacy grades 9-12 resource systems Al/2/3/4 B1/2/3/4/5 2-H1/4/5/6
M1/2/3/4 PSAI/2, B1, C1/2/3/4, 3-H1/2/3
G6 D1/2/3/4/6, 4-H1/2/3/4/5/6
D1/2/7/8/9 E1/2/4,F1/2, G4 5-H1/2/3/4/5/6
P1/2/3/4/5/6 LS-Al/2/3, B1/2/3/4, 7-H1/2/4
C4/5/6/7,
D1/2/3/4, E1/2/3, F1/3/4,
G1/2/3/4/5
SE-B1/2/3/4/5/6,
C1/2/3/4/5,
D1/2/3/4/5/6
2. Discussing why agriculture is N1/2/6/7 SI-Al/2/3/4/5/6, 1-H1/3/4/5
important in our lives Al/2/3/4 B1/2/3/4/5 2-H1/4/5/6
M1/2/3/4 PS-A2, B1, C1/2/3/4, 3-H1/2/3
D1/2/3/4/6/1, 4-H1/2/3/4/5/6
E1/2/4,F1/2, G4 5-H1/2/3/4/5/6
LS-Al/2/34, B1/2/3/4, 7-H1/2/4
C4-/5/6/7,
D1/2/3/4, E1/2/3, F1/3,
G1/2/3
SE-B1/2/3/4/5/6,
C1/2/3/4/5,
D1/2/3/4/5/6
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3. Recognizing areas of science that are | N1/2/5/7 SI-Al/2/3/4/5/6, 1-H1/3/4/5
a part of agriculture (physics, Al1/2/3/4 B1/2/3/4/5 2-H1/4/5/6
chemistry, geology, meteorology, M1/2/3/4 PS-A1/2, B1, C1/2/3/4, 3-H1/2/3
biology) G1/3/6 D1/2/3/4/6, 4-H1/2/3/4/5/6
D1/2/7/8/9 E1/2/4,F1/2, G4 5-H1/23/4/5/6
P1/2/3/4/5 LS-Al/2/3, BI/2/3/4, 7-H1/2/4
C4/5/6/7,
D1/2/3/4,E1/2/3, F1/3,
G1/2/3
4. Understanding the relationship N1/2/6/7 P1/2/3/4/5 1-H1/3/4/5
between plants and animals Al/2/3/4 SI-Al/2/3/4/5/6, 2-H1/4/5/6
M1/2/3/4 B1/2/3/4/5 3-H1/2/3
G6 PS-Al/2, B, C1/2/3/4, 4-H1/2/3/4/5/6
D1/2/7/8/9 D1/2/3/4/6, 5-H1/2/3/4/5/6
E1/2/4,F1/2, G4 7-H1/2/4
LS-Al/2/3, Bl/2/3/4,
C4/5/6/7,
D1/2/3/4, E1/2/3, F1/3,
G1/2/3
SE-
A1/2/3/4/5/6/7/8/9/10/11,
B1/2/3/4/5/6,C1/2/3/4/5,
D1/2/3/4/5/6
5. Discussing jobs involved in N1/2/5/6/7 SI-AV/2/3/4/5/6, 1-H1/3/4/5
agriculture Al/2/3/4 Bl/2/3/4/5 2-H1/4/5/6
M1/2/3/4 PS-A1/2, B1, C1/2/3/4, 3-H1/2/3
G1/3/6 D1/2/3/4/6, 4-H1/2/3/4/5/6
D1/2/7/8/9 E1/2/4,F1/2, G4 5-H1/2/3/4/5/6
P1/2/3/4/5 LS-Al/2/3, B1/2/3/4, 7-H1/2/4
4/5/6/7
D1/2/3/4, E1/2/3, F1/3,
G1/2/3
SE-
A1/2/3/4/5/6/7/8/9/10/11,
B1/2/3/4/5/6,C1/2/3/4/5,
D1/2/3/4/5/6
6. Understanding how agriculture was N1/2/7 1-H1/3/4/5
and is necessary for the development Al1/2/3/4 2-H1/4/5/6
of civilization M1/2/3/4 3-H1/2/3
G1/3/6 4-H1/2/3/4/5/6
D1/2/7/8/9 5-H1/2/3/4/5/6
P1/2/3/4/5 7-H1/2/4

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:
8715. Personal Development

A. Standard. AgEd/FFA students will develop the
necessary interpersonal and communication skills to obtain a
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job and work effectively and safely in an interactive work

environment.

B. Focus. AgEd/FFA students will develop and
demonstrate  knowledge and skills in agricultural
communications, teamwork, citizenship and agriculturally
related careers needed in becoming productive citizens.



C. PDCPersonal Development Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

Loz Benchmarks Benchmark Component Math Science Bl Lty g
plan Arts
A. Agricultural 1. Identifying FFA leadership Al SI1-A1/2/3/4/6, B2/4/5 1-H1/3/4/5
communication activities G6 LS-D4 2-H2/5/6
D1/5/7/8/9 SE-A2/7/8/10/11, B1/5, 3-H1/2/3
N1/2/6 C5/C7, D2/4/9 4-H1/2/3/4/5/6
5-H1/2/3/4/6
7-H1/2/4
2. Developing agricultural related Al SI-Al/2/3/4/6, B2/4/5 1-H1/3/4/5
speeches Go6 LS-D4 2-H1/2/3/4/5
D1/5/7/8/9 SE-A2/7/10/11, B1/5, C5, | 3-H1/3
N1/2/6 D2/4 4-H1/2/3/4/5/6
5-H1/2/3/4/6
7-H1/2/4
3. Participating in leadership skills Al SI-A1/2/3/4/6, B2/4/5 1-H1/3/4/5
career activities Ml1/4 LS-D4 2-H/2/5,3-H1/2/3
Go6 SE-A2/7/8/10/11, B1/5, 4-H1/2/3/4/5/6
D1/5/7/8/9 C5,D2/4 5-H1/2/3/4/6
N1/2/6 7-H1/2/4
B. Team work 1. Participating in agricultural Al1/2/3/4 SI1-A/2/3/4/6, B2/4/5 1-H1//3/4/5
in agriculture career event activities M1/2/3/4 LS-D4 2-H/2/5, 3-H1/2/3
Go6 SE-A2/78/10/11, B1/5, 4-H1/2/3/4/5/6
DI/5/7/8/9 C5 D2/4 5-H1/2/3/4/6
N1/2/3/4/5/6/7 7-H1/2/4
2. Developing chapter recruitment 1-H1/3/4/5
activities 2-H/2/4/5
3-H1/2/3
4-H1/2/3/4/5/6
5-H1/213/4/6
7-H1/2/4
3. Developing student and Al/2/3/4 1-H1/3/4/5
community related financial M4 2-H/2/5
activities G6 3-H1/2/3
D1/5/7/8/9 4-H1/2/3/4/5/6
N1/2/5/6/7 5-H1/2/3/4/6
7-H1/2/4
C. Citizenship in 1. Developing community related Al/2/3/4 1-H1/3/4/5
agriculture economic activities M1/4 2 H/2/5
G6 3-H1/2/3
D1/5/7/8/9 4-H1/2/3/4/5/6
N1/2/5/6/7 5-H1/2/3/4/6
7-H1/2/4
2. Conducting local agricultural and | Al SI-A1/3/6 1-H1/3/4/5
environmental awareness activities M1/4 PS-G4, H2 2-H/2/4/5
G6 LSI-D4 3-H1/2/3
D1/5/7/8/9 ESS-A12, B1/4 4-H1/2/3/4/5/6
SE-A1/2/3/4/5/6/7/10/11, | 5-H1/2/3/4/6
B1/2/3/4/5/6/, C1/2/3/4/5, | 7-H1/2/4
D1/2/3/4/5/6
3. Conducting community related Al SI-Al/3/6 1-H1/3/4/5
citizenship and human resource M1/4 LS-D4 2-H/2/4/5
development activities Go6 ESS-A1/2, C3/4/5 3-H1/2/3
D1/7/8/9 SE-A1/2/617/10/11, 4-H1/2/3/4/5/6
B1/2/3/4/5/6/17, 5-H1/2/3/4/6
C2/4/5/6/17, 7-H1/2/4
D2/3/4/5/6/7/8/9
D. Careers in 1. Exploring agricultural related Al SI-Al, Bl 1-H1/3/4/5
agriculture occupations M1/4 PS-Al DI, El/2 2-H2/4/5
Go6 LS-G5 3-H1/2/3
D1/5/7/8/9 SE-CS, D3/9 4-H1/2/3/4/5/6
N1/2/5/6/7 ESS-A1/2, C3/4/5 5-H1/2/3/4/6
7-H1/2/4
2. Developing agriculture work Al SI-Al, B1 1-H1/3/4/5
experiences M1/4 PS-Al1, D1, E1/2, H1/3 2-H2/4/5/6
Go6 LS-G5 3-H1/2/3
D1/5/7/8/9 SE-CS, D3 4-H1/2/3/4/5/6
5-H1/2/3/4/6
7-H1/2/4
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3. Participating in agricultural Al SI-A3/6, Bl 1-H1/3/4/5
career events M1/2/3/4 PS-D2, G3/4, H1/3 2-H2/5
G6 LS-D4, G5 3-H1/3
D1/5/7/8/9 ESS-B1 4-H1/2/3/4/5/6
N1/2/3/4/5/6/7 SE-A2/4, D3 5-H1/2/3/4/6
7-H1/2/4
4. Developing job seeking and Al SI-A6, Bl 1 -H1/3/4/5
keeping skills M4 PS-HI 2-H/2/5,
G6 LS-GS5 3-H1/3
D1/5/7/8/9 SE- D3 4-H 1/2/3/4/5/6
N1/2/5/6/7 5-H 1/2/3/4/6
AUTHORITY NOTE: Promulgated in accordance with 8717.  Agribusiness

R.S.17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:

C. ABCAgribusiness Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

A. Standard. AgEd/FFA students will understand the
concept of agricultural marketing, management, finance, and

entrepreneurship.

B. Focus. This strand focuses on the study of sound
business practices and the effect of supply and demand in the
marketplace. Strong emphasis is placed on the development
of individual business plans.

g;gﬁl Benchmarks Benchmark Component Math Science Engllsrkl;énguage
A. Production systems | 1. Identifying various production N1/2/3/5/7 SI-A1/2/4/5/6, B1/3 1-H1/3/4/5
practices of the world Al/3/4 LS-B1/3 2-H1/2/3/4/5
M2/4 SE-A2/6/10 3-H1/2/3
G6 4-H1/2/4/6
D9 7-H4
2. Determining the factors that affect | N1/2/3/5/7 SI-A1/2/4/5/6, B1/3 1-H1/3/4/5
the development of production Al/3/4 LS-B1/3 2-H1/2/3/4/5
practices M2/4 SE-A2/6/10, D3/4/5/9 3-H1/2/3
G6 4-H1/2/4/6
D9 7-H4
3. Understanding human diversity N1/2/3/5/7 SI-A1/2/4/5/6, B1/3 1-H1/3/4/5
and its affect on world markets Al/3/4 LS-B1/3 2-H1/2/3/4/5
M2/4 SE-A2/6/10, D3/4/5/9 3-H1/2/3
G6 4-H1/2/4/6
D6/7/9 7-H4
4. Discussing problems affecting N1/2/3/5/7 SI-A1/2/4/5/6, B1/3 1-H1/3/4/5
agricultural production worldwide Al/3/4 LS-B1/3 2-H2/3/4/5
M2/4 SE-A2/6/10, D3/4/5/9 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D9 7-H1/2
B. Selections from 1. Identifying occupational G6 SE-C3, D1 1-H1/3/4/5
various choices preferences D1/5/9 2-H2/4/5
3-H1/2/3
4-H1/2/4/5/6
5-H1/2/3/4/5/6
7-H1/2
2. Explaining the reasons for and G6 SE-D1 1-H1/3/4/5 2-H1/2/3/4/5
effects of unemployment D1/5/6/7/9 3-H1/2/3
4-H1/2/3/4/5/6
7-H1/2
C. Factors that make 1. Explaining the roles of customers Al/3/4 SE-D1 1-H1/3/4/5
employees successful and salespersons N1/2/3/5/7 SI-Al, B1/3 2-H1/2/3/4/5
M2/4 LS-F3 3-H1/2/3
G6 4-H1/2/4/5/6
D9 5-H1/2/3/4/5
7-H1/2
2. Exploring various buying Al/3/4 SE-D1 1-H1/3/4/5
decisions N2/3/5/7 SI-Al, B1/3 3-H1/2/3
M2/4 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D9 7-H1/2
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3. Describing the types of customers Al/3/4 SE-D1 1-H1/3/4/5
N1/2/3/5/7 SI-Al, B1/3 2-H2/4/5
M2/4 LS-F3 3-H1/2/3
G6 4-H1/2/4/5/6
D9 5-H1/2/3/4/5/6
7-H1/2
4. Describing the desirable Al/3/4 SE-D1 2-H2/4/5
characteristics of a good salesperson N1/2/3/5/7 SI-Al, B1/3 3-H1/2/3
M2/4 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D9 7-H1/2
D. Agricultural 1. Explaining the laws of supply and Al/3/4 SE-D1, A2 2-H2/4/5 3-H1/2/3
marketing sales and demand N1/2/3/5/7 4-H1/2/4/5/6
services M2/4 5-H1/2/3/4/5/6
G6 7-H1/2
D9
2. Understanding the agricultural Al/3/4 SE-D1, A2 3-H1/2/3 4-H1/2/4/5/6
market, sales and services systems N1/2/3/5/7 5-H1/2/3/4/5/6
M2/4 7-H1/2
G6
D9
3. Discussing marketing costs and Al/3/4 SE-D1, A2 2-H2/4/5 3-H1/2/3
margins N1/2/3/5/7 4-H1/2/4/5/6
M2/4 5-H1/2/3/4/5/6
G6 7-H1/2
D6/7/9
4. Discussing the impact of the Al/3/4 SE-D1, A2 2-H2/4/5 3-H1/2/3
customer on markets, sales, and N1/2/3/5/7 4-H1/2/4/5/6
services M2/4 5-H1/2/3/4/5/6
G6 7-H1/2
D6/7/9
E. Economics of 1. Understanding how the factors of Al/3/4 SI-A1/2/4/5/6, B1/3 3- 4-H1/2/4/5/6
production production are organized and how N1/2/3/5/7 H1/2/3 5-H1/2/3/4/5/6
they differ between systems M2/4 7-H1/2
G6
D9
F. Develop a business 1. Explaining the importance of Al/3/4 SE-D1, A2/6/10 1-H1/3/4/5
plan budgeting and understanding the N1/2/3/5/7 2-H2/4/5
types of costs M2/4 3-H1/2/3
G6 4-H1/2/4/5/6
D6/7/9 5-H1/2/3/4/5/6
7-H1/2
2. Explaining credit and its uses in a Al/3/4 SE-D1, A2/6/10 1- 2-H2/4/5
business N1/2/3/5/7 H1/3/4/5 3-H1/2/3
M2/4 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D6/7/9 7-H1/2
3. Explaining the various types of Al/3/4 SE-D1, A2/6/10 1-H1/3/4/5
business organizations N1/2/3/5/7 2-H2/4/5
M2/4 3-H1/2/3
G6 4-H1/2/4/5/6
D9 5-H1/2/3/4/5/6
7-H1/2
4. Understanding the meaning of Al/3/4 SE-D1, A2/6/10 1-H1/3/4/5
assets and liabilities N1/2/3/5/7 3-H1/2/3
M2/4 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D9 7-H1/2
5. Developing a cash flow projection | Al1/3/4 SE-D1, A2/6/10 1-H1/3/4/5
for a business N1/2/3/5/7 2-H2/6
M2/4 3-H1/2/3
G6 4-H1/2/3/4/5/6
D9 7-H1/2
6. Explaining variable versus fixed Al/3/4 SE-D1, A2/6/10 1-H1/3/4/5
costs N1/2/3/5/7 2-H2/4/5
M2/4 3-H1/2/3
G6 4-H1/2/3/4/5/6
D9 7-H1/2
7. Understanding the legal aspects of | Al1/3/4 SE-D1, A2/6/10 1-H1/3/4/5
a business N1/2/3/5/7 3-H1/2/3
M2/4 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D9 7-H1/2
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8. Demonstrating the concept of Al/3/4 SE-D1, A2/6/10 1-H1/3/4/5

capital investment N1/2/3/5/7 3-H1/2/3
M2/4 4-H1/2/4/5/6
G6 5-H1/2/3/4/5/6
D9 7-H1/2

9. Explaining the purposes and types | Al/3/4 SE-D1, A2/6/10 1-H1/3/4/5

of Insurance in agriculture N1/2/3/5/7 2-H2/4/5
M2/4 3-H1/2/3
G6 4-H1/2/4/5/6
D9 5-H1/2/3/4/5/6

7-H1/2

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:

8719. Biotechnology in Agriculture

A. Standard. AgEd/FFA students will understand the
concepts and principles of Dbiotechnology and the
relationships biotechnology has with the agricultural
environment.

B. Focus. This strand focuses on the study of
interrelationships of science and technology and the impact
of this technology on agriculture and agricultural products.
This strand includes a focus on research and career
opportunities.

C. BTCBiotechnology Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

Lozl Benchmarks Benchmark Component Math Science Sl e
Plan Arts
A. Basic concepts and 1. Defining biotechnology and the N2/3/4/5/6 SI-A2/5/6 1-H4/5
applications of history of its development B1/2/3/4/5 2-H2/4/5
biotechnology LS-A1/2/3 3-H1/2/3
B1/2/3/4
2. Applying the steps of the M1/3/4 SI-A1/2/3/4/5 2-H6
scientific method and developing D1/3/5/7 B1/2/3/4/5 3-H1/2/3
record-keeping methods N1/2/5/7 5-H6
7-H4
3. Analyzing the model of DNA Gl LS-B1 4-H2
model D1/3/5/7 5-H6
N1/2/3/4/5/6
4. Distinguishing between types of PS-A1/2/3 5-H2
cell structure Bl 7-H2
5. Understanding the processes Gl LS-B1/2/3/4 1-H4/5
involved in the transfer of genetic D1/3/5/7 7-H2/4
information N1/2/3/4/5/6/7
6. Demonstrating the applications D3/5/7 LS-D1/4 1-H4/5
of biotechnology in agriculture N1/2/3/4/5/6/7 5-H3
B. Impacts and public 1. Understanding the benefits and LS-D1/4 1-H3/4/5
issues of biotechnology concerns in biotechnology G1/5 4-H1
2. Exploring ethical issues in SE-D1/2/6/9 1-H4/5
biotechnology SI-B1/2/3/4/5 2-H1
3-H3
5-H1/2
3. Distinguishing among types of 5-H1/2
companies and jobs available in the
biotechnology industry
C. Processes and 1. Understanding the purposes for SE-B1/2/3/4 1-H4/5
applications affecting plant biotechnology PS-D2
the plant systems
2. Distinguishing between plant D1/3/5/7 LS-A1/2/3 1-H4/5
breeding systems and genetic N1/2/3/4/5/6/7 B1/2/3/4 5-H1
engineering of plants F1 7-H2/4
PS-D2
3. Analyzing agriculture D1/3/5/7 LS-A1/2/3 1-H4/5
applications of plant and tissue N1/2/3/4/5/6/7 B1/2/3/4 7-H1/2
culture PS-D2
D. Processes and 1. Understanding the purposes for LS-B1/3/4 1-H4
applications affecting animal biotechnology
animal systems
2. Distinguishing between D1/3/5/7 LS-B1/3/4 1-H4/5 5-H1
traditional animal breeding and N1/2/3/4/5/6/7 7-H4/5
genetic engineering of animals
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3. Selecting ways to use LS-B1/3/4 1-H4/5
biotechnology for making changes
in animals an animal products
E. Microbial 1. Understanding microorganisms D1/3/5/7 SE-A8/9/10/11 1-H4/5
biotechnology in and relationships to food N1/2/3/4/5/6/7 C2 5-H3
agriculture processing and the environment PS-D1
SE-A3/8/9/10
2. Applying the types of N1/2/3/4/5/6/7 PS-DI 7-H1/2
fermentation systems
3. Distinguishing the products of N1/2/6/7 PS-D1 1-H4/5
fermentation and their benefits SE-A3/8/9/10 5-H1
7-H2
AUTHORITY NOTE: Promulgated in accordance with §721.  Animal Systems
R.S.17:6(A)(10) and R.S. 17:10. A. Standard. AgEd/FFA students will understand the
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

C. ASCAnimal Systems Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

concepts and principles of animal science.

B. Focus. AgEd/FFA students will demonstrate
necessary skills to obtain a job and to work effectively in the
area of animal science. ("Other animals" referenced in the
benchmarks below include fish, wildlife, equine, small
animals, etc.)

ezl Benchmarks Benchmark Component Math Science SIS LEgUEeE
Plan Arts
A. Selection of 1. Identifying and using systems N1/3/4/5/6 SI-A1/2/3/4/5/6 1-H1/3/4/5
livestock, poultry, and for selecting and breeding Gl/4 PS-BI 2-H1/2/3/4/5
other animals livestock, poultry, and other M1/2/3/4 SE-A6 3-H1/2/3
animals D1/3/9 4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
B. Anatomy and 1. Describing and understanding N1/2/3/4/5/6/7 SI-A1/2/3/4/5/6/7 2-H1/2/3/4/5
physiology of the anatomy and physiology of Gl/6 LS-A1/2/3 3-H1/2/3
livestock, poultry, and livestock, poultry, and other M1/2/3/4 B1/2/3/4 4-H1/2/3/4/5/6
other animals animals D1/2/3/4/5/6/7/ C1/2/3/4/5/6/7 5-H1/2/3/4/5/6
8/9 F1/2/3 7-H1/2/4
C. Reproduction of 1. Understanding reproduction of N1/3/4/5/6/7 SI-A1/2/3/4/5/6/7 1-H1/3/4/5
livestock, poultry, and livestock, poultry, and other Al1/2/3 LS-A1/2/3 2-H1/2/3/4/5
other animals animals M1/2/3/4 B1/2/3/4 3-H1/2/3
D1/2/3/4/5/6/7/ 4-H1/2/3/4/5/6
8/9 5-H1/2/3/4/5/6
7-H1/2/4
D. Nutrition of 1. Determining nutritional needs N1/3/4/5/6/7 SI-A1/2/3/4/5/6/7 1-H1/3/4/5
livestock, poultry, other | of livestock, poultry, and other Al1/2/3 2-H1/2/3/4/5
animals animals M1/2/3/4 3-H1/2/3
D1/2/3/4/5/6/7/ 4-H1/2/3/4/5/6
8/9 5-H1/2/3/4/5/6
7-H1/2/4
E. Environmental 1. Identifying environmental N1/2/3/4/5/6/7 SI-A1/2/3/4/5/6/7, 1-H1/3/4/5
factors affecting factors affecting livestock, poultry, | A1/2/3 B1/2/3/4/5 2-H1/2/3/4/5
livestock, poultry, and and other animal production M1/2/3/4 LS-B3/4, C6, D1/2/3/4, 3-H1/2/3
other animal systems systems D1/2/3/4/5/6/7/ F3, G1/3/4 4-H1/2/3/4/5/6
8/9 PS-A1/2, C1/2/4/5/6, 5-H1/2/3/4/5/6
P1 D1/2/4 7-H1/2/4
ESS-A1/2, B1, C3/4/5
SE-
A1/2/3/4/5/6/7/8/9/10/11,
B1/2/3/4/5/6, C2/3/4/5,
D1/2/3/4/5/6
F. Diseases and 1. Describing and identifying N1/2/5/6/7 S-A3/6 1-H1/3/4/5
parasites of livestock, diseases and parasites of livestock, | M1/3/4 LS-G1/2/3/4/5 2-H1/2/3/4/5
poultry and other poultry, and other animals D1/2/3/4/5/6/7/ 3-H1/2/3
animals 8/9 4-H1/2/3/4/5/6
P1 5-H1/2/3/4/5/6
7-H1/2/4
G. Ethical issues related | 1. Discussing ethical issues related LS-G1/3/4 1-H1/3/4/5
to livestock, poultry, to livestock, poultry, and other SE-C1/2/3/4/5 2-H1/2/3/4/5
and other animal animals D1/2/3/4/5/6 3-H1/2/3
systems 4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
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AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

8723.  Plant Systems

A. Standard. AgEd/FFA students will understand the
concepts and principles of plant science.

B. Focus. This strand focuses on the study of the
processes and environmental variables related to the
successful growth and production of plants for food and
fiber. This strand includes a focus on relating life,
environmental and earth science concepts to real-life
problems in plant production through the use of modern

technology.

C. PSCPlant Systems Cross Reference

(from grade 9 - 12 benchmarks, unless noted otherwise)

Local Plan Benchmarks Benchmark Component Math Science Engllsrkl;?snguage
A. Internal processes | 1. Describing plant structures and LS-A1/2, 2-H1/2
affecting plant functions B1/2/3/4
growth and
reproduction

2. Exploring growth processes LS-A1/2, 2-H1/2
B1/2/3/4
3. Explaining asexual and sexual LS-A1/2,
reproduction processes B1/2/3/4
4. Developing and implementing N1/2/3/4/5/6/7 LS-A1/2,
genetic improvement systems Al/2/3/4 B1/2/3/4
D1/2/3/4/5/6 SI-A1/2/3/4/5/6/7,
B1/2/3/4/5
B. External 1. Understanding relationships N1/2/3/5/6/7 ESS-C6
environmental among moisture, temperature, air, M1/2/3/4 LS-D1/4
factors affecting and plant growth Al SE-A3/7/11, B3/4/5, C8,
plant growth and D1/9
reproduction
2. Planning and implementing M1/2/3/4 ESS-Cé6
integrated pest management N1/2/3/4/5/6/7 LS-D1/4
SE-A3/7/11, B3/4/5, C8,
D1/9
PS-D7
3. Applying sustainable production | N1/2/3/4/5/6/7 ESS-Cé6
concepts and practices M4 LS-D1/4
SE-A3/7/11, B3/4/5, C8,
D1/9
PS-D2/7
C. Soil fertility 1. Understanding differences ESS-A4, B2/4,C8
between soil and soil-less mixtures SE-B4
2. Understanding basic soil-plant ESS-A1/2/6,B1, C3/4/5/8
relationships PS-D2/7
SE-B4
3. Determining liming and soil M1/2/3/4 ESS-A1/2/6, B1, C3/4/5
acidity relationships N1/2/3/4/5/6/7 PS-D2/7
Al SE-B4
4. Exploring the importance of soil | N1/2/3/5/6 ESS-A1/2/6, B1,C3/4/5 2-H1/2
fertility and soil management PS-D2/3/7
SE-B4
5. Selecting and applying fertilizers | N1/3/4/5/6/7 ESS-A1/2/6, B1, C3/4/5
M1/2/3/4 PS-D2/7
D7/8/9 SE-B4
P1/2/3/4/5
Al
D. Plant production 1. Learning to identify the uses of LS-B2,C1/2
plants SE-A4
SI-A1/2/3/4/5/6/7,
B1/2/3/4/5
2. Exploring the way plants grow N1/2/3/4/5/6/7 LS-B2,C1/2 7-H1/2
and the environmental factors SE-A4
required PS-D7
3. Understanding and N1/2/3/4/5/6/7 LS-B3
implementing proper crop
management
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E. Landscaping and 1. Learning to properly identify LS-B3
Floriculture and classify plants for landscape
and floral design use
2. Evaluating the plant data for N1/2/3/4/5/6/7 LS-B3
selection and placement (size, D1/2/5/7/8/9
growth, habitat, pests, and cultivar) | M2/4
3. Developing landscaping plans Al/2/3/4 LS-B3
and floral designs M1/2/3/4
G1/2/3/4/5/6
F. Crops of 1. Understanding the role of 2-H1/2/3/4/5/6
Louisiana modern-day crop production 3-H1/2/3/4/5
2. Understanding the differences 1-H1/5
among the various crops 7-H1/2/4
3. Understanding the concepts of N1 SI-A1/2/3/5/6 1-H1/3/4/5
conservation tillage and crop ESS-A1/2/6, C3/4/5
rotation SE-B1/2/3/4/5/6,
C1/2/3/4/5,
D1/2/3/4/5/6
G. Horticultural 1. Understanding the role of 1-H1/3/4/5
crops of Louisiana modern-day horticultural crop 2H1/2/3/4/5
production
2. Understanding the differences 1H1/3/4/5
among the various crops 2H1/2/3/4/5
H. Agribusiness 1. Exploring the different career 1-H1/3/4/5
relating to crop opportunities 2-H1/2/3/4/5
production 4-H4/5/6
2. Learning the basic record N3/4/5/7 1-H4/5
keeping practices Al/2/3/4 2-H2/6
D1/2/5/6/7 5-H1/2/3/4/5/6
3. Understanding the concepts and 2-H1/2/3/4/5/6
skills related to successful 4-H1/2/3/4/5/6
employment
AUTHORITY NOTE: Promulgated in accordance with §725. Environmental Management
R.S.17:6(A)(10) and R.S. 17:10. A. Standard. AgEd/FFA students will develop an
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

C. EM - Environmental Management Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

understanding of the interrelationship between people,
agriculture and the environment.

B. Focus: This strand focuses on utilization and
conservation of environmental resources for multiple
purposes through a study of maintaining, protecting, and
harvesting these resources.

English Language

Local Plan Benchmarks Benchmark Component Math Science Arts
A. Universal impact 1. Identifying the major species of LS-C1/4 1-H1/3/4/5
of forestry trees that are important to the SE-A10 2-H1/2/3/4/5
forestry industry 3-H1/2/3

4-H1/2/3/4/5/6
5-H1/2/3/4/5/6

7-H1/2/4
2. Exploring the multiple-use SI-A1/2/3/4/5/6/7, 1-H1/3/4/5
concept of forest management and B1/2/3/4/5 2-H1/2/3/4/5
forest products PS-A1/2,B1/2/3, 3-H1/2/3
C3/4/1, 4-H1/2/3/4/5/6
D1/2/3/4/5/6/7, 5-H1/2/3/4/5/6
E1/2/3/4/5, F1/2 7-H1/2/4
LS-A1/2/3,B1/2/3/4,
C1/2/3/4/5/6/7
3. Investigating the impact of SI-A1/2/3/4/5/6/7, 1-H1/3/4/5
insects, diseases, fire, and laws that B1/2/3/4/5 2-H1/2/3/4/5
affect the forest industry PS-D7, El 3-H1/2/3

4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
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4. Describing common methods M1/2/3/4 SI-Al 1-H1/3/4/5
used to reforest timber areas N1/2/3/4/5/6/7 LS-B4, D4 2-H1/2/3/4/5
SE-A1/2/6/7/8/70, B2/4, | 3-H1/2/3
C5,D3 4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
5. Describing the harvesting and M1/2/3/4 SI-A1/2/3/4/5/6/7, B1, 1-H1/3/4/5
marketing of forest products N1/2/3/4/5/6/7 D4 2-H1/2/3/4/5
3-H1/2/3
4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
6. Determining land and timber M1/2/3/4 SI-A1/2/3/4/5/6/7, -H1/3/4/5
volumes N1/2/3/4/5/6/7 B1/2/3/4/5 2-H1/2/3/4/5
Al PS-D2 3-H1/2/3
G1/2/3/6 SE-A1/2/6/4/8/10, 4-H1/2/3/4/5/6
B1/2/3, C4/5, 5-H1/2/3/4/5/6
D3/4/5 7-H1/2/4
B. Wildlife 1. Understanding wildlife M1/2/3/4 SE-A2/6/7/8/9/10/11, 1-H1/3/4/5
management and production requirements, habitat N1/2/3/4/5/6/7 B1/2/4/5/6, 2-H1/2/3/4/5
conservation analysis and valuation, and wildlife C4/5,D1/2/3/4/5/6 3-H1/2/3
damage control SI-A1/2/3/4/5/6/7, 4-H1/2/3/4/5/6
B1/2/3/4/5 5-H1/2/3/4/5/6
7-H1/2/4
2. Describing an ecosystem LS-C5
SE-A2/4/6/7/10, C2
3. Explaining the policies, laws, N1/3/4 SE-B4/5/6, C4/5, D2 1-H1/3/4/5
funding and administration, and 2-H1/2/3/4/5
regulatory agencies of wildlife 3-H1/2/3
management, recreation, and 4-H1/2/3/4/5/6
conservation 5-H1/2/3/4/5/6
7-H1/2/4
C. Environmental 1. Understanding relationships M1/2/3/4 SE-A2/6/7/8/9/10/11, 1-H1/3/4/5
Quality among agriculture, water quality, N1/2/3/4/5/6/7 B1/2/4/5/6, 2-H1/2/3/4/5
and air quality C4/5, D1/2/3/4/5/6 3-H1/2/3
SI-A1/2/3/4/5/6/7, B15 4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
2. Applying principles of soil, M1/2/3/4 SE-A2/6/7/8/9/10/11, 1-H1/3/4/5
water, and air conservation N1/2/3/4/5/6/7 B1/2/4/5/6, 2-H1/2/3/4/5
C4/5, D1/2/3/4/5/6 3-H1/2/3
SI-A1/2/3/4/5/6/1, 4-H1/2/3/4/5/6
B1/2/3/4/5 5-H1/2/3/4/5/6
7-H1/2/4
3. Understanding issues related to SE-A2/6/7/8/9/10/11, 1-H1/3/4/5
wetlands conservation and coastal B1/2/4/5/6, 2-H1/2/3/4/5
erosion C4, D1/2/3/4/5/6 3-H1/2/3
4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
AUTHORITY NOTE: Promulgated in accordance with §727.  Agricultural Processing
R.S.17:6(A)(10) and R.S. 17:10. A. Standard. AgEd/FFA students will develop an
HISTORICAL NOTE: Promulgated by the Board of understanding of the processes of distributing, grading,
Elementary and Secondary Education, LR 29: . . . L. . .
inspecting, processing, mixing, packaging, and storing of
food and non-food products.

B. Focus. This strand focuses on the various processing
steps and methods involved with the different agricultural
products using modern technology.
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C. AP - Agricultural Processing Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

I'_D?;?‘I Benchmarks Benchmark Component Math Science Engllsfkttasnguage
A. Agricultural meat 1. Understanding and complying to federal | N1/3/6 SI-A2/3 1-H1/3/4/5
processing and state standards Al2 PS-A1,F1 2-H1/5

M1/2/3/4 LS-G2 3-H1/2/3
G6 4-H1/2/3/4/5/6
DI 5-H1/2/3/4/5/6
P1/5 7-H1/2/4
2. Explaining and analyzing the process of | N1/3/6 SI-A2/3 1-H1/3/4/5
slaughtering, packaging and distributing Al/2/3/4 PS-Al, D2/7,F1 2-H1/2/3/4/5
M1/2/3/4 LS-G2 3-H1/2/3
G6 4-H1/2/3/4/5/6
DI 5-H1/2/3/4/5/6
P1/2/3/4/5 7-H1/2/4
B. Milk and dairy 1. Explaining the handling, processing, and | N1/2/3/6 SI-A1/2/3 1-H1/3/4/5
product processing distributing of fresh milk and milk Al/2/3/4 PS-Al, D2/7,F1 2-H1/2/3/4/5
products M1/3/4 LS-G2 3-H1/2/3
G6 4-H1/2/3/4/5/6
DI 5-H1/2/3/4/5/6
P1/5
C. Fruits and 1. Explaining the handling, manufacturing, | N1/3/4/5/6 SI-A1/2/3 1-H1/3/4/5
vegetable processing | and transporting of fresh, frozen, and Al/2/3/4 PS-A1, D2/7,F1 2-H1/2/3/4/5
canned fruits and vegetables M1/2/3/4 LS-G2 3-H1/2/3
G6 4-H1/2/3/4/5/6
DI 5-H1/2/3/4/5/6
P1/5
D. Grain crop 1. Understanding USDA regulatory N1/3/6 SI-A1/2/3 1-H1/3/4/5
processing programs Al/2/3/4 PS-Al, F1 2-H1/2/3/4/5
M1/2/3/4 LS-G2 3-H1/2/3
G6 4-H1/2/3/4/5/6
DI 5-H1/2/3/4/5/6
P1/5
2. Explaining the handling, processing, and | N1/3/6 SI-A1/2/3 1-H1/3/4/5
distributing of grain crop products Al1/2/3/4 PS-Al, F1 2-H1/2/3/4/5
M1/2/3/4 LS-G2 3-H1/2/3
G6 4-H1/2/3/4/5/6
DI 5-H1/2/3/4/5/6
P1/5
E. Career awareness 1. Describing the various careers N1/3/6 SI-A1/2/3 1-H1/3/4/5
associated with agricultural processing and | A1/2/3/4 PS-Al, F1 2-H1/2/3/4/5
the occupational outlook M1/2/3/4 LS-G2 3-H1/2/3
DI 4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
AUTHORITY NOTE: Promulgated in accordance with §729. Agriscience Technology
R.S.17:6(A)(10) and R.S. 17:10. A. Standard. AgEd/FFA students will demonstrate
HISTORICAL NOTE: Promulgated by the Board of technical skills that reflect successful business and industry
Elementary and Secondary Education, LR 29: .
practices.

B. Focus. This strand focuses on the study and use of
agricultural power and energy, energy sources in agriculture,
mathematics in agricultural welding technology, and
agricultural structures and facilities.
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C. AT - Agricultural Technology Cross Reference
(from grade 9 - 12 benchmarks, unless noted otherwise)

Ilgc;;ﬁl Benchmarks Benchmark Component Math Science Engllsfkttasnguage
A. Agriculture power | 1. Explaining the principles of electricity; N4/5/7 PS-B3,E4,G2/4 1-H1/3/4/5
and energy terms, service entrances, meters, and M1/2/3/4 ESS-Al 2-H4/5

circuits 3-H1/2/3
4-1/2/3/4
2. Understanding the applications for M1/4 PS-E1/2, F1, G1/2/3 1-H1/3/4/5
lighting, heating, and selecting electric Al/3 2-H5
motors G6 3-H1/2/3
4-1/2/3/4
3. Working safely with electrical energy PS-G4 1-H1/3/4/5
2-H5
3-H1/2/3
4-1/2/3/4
5-H6
4. Developing skills in planning, N1/3/4/5/7 SI-A3 1-H1/3/4/5
estimating, selecting of materials, M1/4 2-HS
installing, testing and troubleshooting Go6 3-H1/2/3
4-1/2/3/4
5-H6
5. Describing the principles of the internal N4/5 PS-E2/3,F1, G1/2/3 1-H1/3/4/5
combustion engine, including both two- 2-H4/5
stroke, four-stroke and diesel engines 3-H1/2/3
4-1/2/3/4
5-H6
6. Exploring the fundamentals of hydraulic PS-Al, E2/3, F1, 1-H1/3/4/5
power G1/2/3 4-H1/2/3/4
7. Explaining and analyzing pneumatic PS-E2/3, F1, G1/2/3 1-H1/3/4/5
power 3-H1/2/3
4-H1/2/3/4
8. Servicing trouble shooting, repairing, M1/3/4 SI-A3 1-H1/3/4/5
and overhauling of small engines N3/4/5/6 PS-E2/3, F1, G1/2/3 2-HS
3-H1/2/3
5-H6
9. Explaining and demonstrating N3/4/5 SE-D1/2/3/4 1-H1/3/4/5
maintenance, operation and safety of M1/2/3/4 PS-E1/2/3, F1/2, 2-H4/5
tractor and lawn equipment G1/2/3 3-H1/2/3
4-H1/2/3/4/5/6
5-H6
B. Energy sources in 1. Describing primary nonrenewable PS-E1/2/3,F12/3 1-H1/3/4/5
agriculture sources of energy including coal, natural ESS-A1/2/6, C3/4/5 2-H4/5
gas and petroleum SE-C3 3-H1/2/3
4-H1/2/3
5-H6
2. Understanding other sources of energy SE- 1-H1/3/4/5
(ethanol, solar, etc.) A1/2/3/4/5/6/7/8/9/1 2-HS
0/11, 3-H1/2/3
B1/2/3/4/5/6, 4-H1/2/3
C1/2/3/4/5, 5-H6
D1/2/3/4/5/6,
ESS-A1/2/6, C3/4/5
PS-E1/2/3, F1,
G1/2/3
3. Discussing issues related to federal and SE-C1/2/3/4/5, 1-H1/3/4/5
state regulation of energy sources D1/2/3/4/5/6 2-H1/2/3/4/5
3-H1/2/3
4-H1/2/3/4/5/6
5-H1/2/3/4/5/6
7-H1/2/4
C. Mathematics in 1. Explaining and applying whole M1/2/3/4 1-H1/3/4/5
agriscience numbers, fractions, decimals and N1/4/5/6 2-H4/5
technology percentages in standard and metric form 3-H1/2/3
4-H1/2/3
5-H6
2. Explaining and solving problems M1/2/3/4 1-H1/3/4/5
involving perimeter, area, volume, ratio, N1/4/5/6 2-H4/5
and proportion D1/2 3-H1/2/3
G1/2/6 4-H1/2/3
5-H6
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3. Using various measuring devices M1/2/3/4 1-H1/3/4/5
N1/2/3/4/5/6/7 5-H6
D. Agriscience 1. Identifying careers and appropriate work 1-H1/3/4/5
welding technology behavior in the welding industry 2-H5
3-H1/2/3
4-H1/2/3/4/5/6
5-H6
2. Identifying and applying skills in 1-H1/3/4/5
welding safety 2-H5
3-H1/2/3
4-H1/2/3
5-H6
3. Demonstrating basic competencies M1/2/3/4 PS-C3,D7, E1/2/3,
needed for applying welding skills G4/6 F1/2, G1/2/3
N3/4/5/6
4. Demonstrating shielded arc welding G4/6 PS-C3,D7, E1/2/3,
skills (stick) M1/3/4 F1/2,G1/2/3
N1/3/4/5/6
5. Describing and applying the different G4/6 PS-C3, D7, E1/2/3, 2-H4/5
gas metal arc welding technology (wire M1/3/4 F1/2,G1/2/3 4-H1/2/3
feed welding), including short arc, flux N1/3/4/5/6
core and inner shield
6. Explaining the concepts, process and N1/3/4/5/6 PS-C3, D7, E1/2/3, 3 1-H1/3/4/5
purpose of tungsten inert gas welding F1/2,G1/2/ 2-H4/5
(TIG) 3-H1/2/3
4-H1/2/3/4
7. Explaining and demonstrating the M1/3/4 PS-C3, D7, E1/2/3, 1-H1/3/4/5
concepts, process and purposes of plasma N1/3/4/5/6 F1/2, G1/2/3 2-H4/5
arc cutting 3-H1/2/3
4-H1/2/3/4
8. Identifying and applying the safe setup, | M1/3/4 PS-C3, D7, E1/2/3, 1-H1/3/4/5
lighting, adjusting and usage of oxyfuel N3/4/5/6 F1/2,G1/2/3 2-HS
equipment 3-H1/2/3
4-H1/2/3/4
5-H6
E. Agricultural 1. Planning, estimating and using building | M1/2/3/4 1-H1/3/4/5
structures and components in agricultural construction Gl 2-H5
facilities D7 3-H1/2/3
N1/3/4/5/6/7 4-H1/2/3/4
5-H6
2. Developing skills in estimating and M1/2/3/4 1-H1/3/4/5
applying paints Gl 2-H5
D7 3-H1/2/3
N1/3/4/7 4-H1/2/3/4
5-H6
3. Developing skills in selection and use of | M1/2/3/4 1-H1/3/4/5
surveying equipment Gl/6 3-H1/2/3
D7 4-H1/2/3/4
N1/3/4/5/7 5-H6
4. Developing skills in planning, M1/2/3/4 1-H1/3/4/5
estimating and installing agricultural G1/6 2-H5
plumbing and/or irrigation systems D7 3-H1/2/3
N1/2/3/4/5/6/7 4-H1/2/3/4
5-H6
5. Developing skills in planning, M1/2/3/4 1-H1/3/4/5
estimating and placing concrete Gl/6 2-HS5
D7 3-H1/2/3
N1/2/3/4/5/6/7 4-H1/2/3/4
5-H6
AUTHORITY NOTE: Promulgated in accordance with Date:
R.S.17:6(A)(10) and R.S. 17:10. To: One copy submitted to AgEd/FFA State Office
HISTORICAL NOTE: Promulgated by the Board of One copy submitted to school principal, local education
Elementary and Secondary Education, LR 29: authority supervisor
§731. Annual Report/PIan for Louisiana Optional: copy to local superintendent, school board
. . . members, sponsors,
Ag riscience/. Ag ribusiness/FFA parents, students, other interested individuals
A. To be completed and submitted to From:
Agriscience/Agribusiness/FFA Program Manager annually School:
by _]uly 1 Why: Provide summary of year's activity, document program
performance, highlight
accomplishments, and present goals for next year
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B. Mission Statement for Agriscience/Agribusiness/FFA
Program. The Mission of the Agriscience/Agribusiness/FFA
Program is to prepare and support individuals for careers;
build awareness of and develop leadership for the food, fiber
and natural resource systems; and sustain the viability of
earth and people through education in agriculture. We value
and desire to achieve this mission by:

1. providing instruction in and about agriscience,
agribusiness, food and natural resource systems;

2. serving all populations;

3. developing the whole person;

4. responding to the needs of the economic and
educational marketplace;

C. Certification of Authenticity

5. advocating free enterprise and entrepreneurship
education;
6. functioning as a part of the total educational
system,
7. connecting classroom and laboratory instruction
with real-world life and career experiences; and
8. utilizing a proven educational process that includes
a. formal instruction in classrooms and laboratories;
b. site-based, experiential learning in supervised
agricultural experience programs; and
c. leadership and personal development through the
FFA.

I/We hereby certify that the enclosed Annual State FFA Plan/Report and the information contained herein are true and

accurate to the best of my/our knowledge.

Agriscience/Agribusiness/FFA

Teacher Name(s) Ag. Certified (Yes or No) Signature(s) Date
(Print or Type)
Approved: Approved:
Principle LEA Supervisor

AUTHORITY NOTE: Promulgated in accordance with 25 Personal Development
R.S.17:6(A)(10) and R.S. 17:10. 26 Small Engines
HISTORICAL NOTE: Promulgated by the Board of 27 Welding
Elementary and Secondary Education, LR 29: 28 Approved Special Electives:
8733.  Program Activities 29
30
Cr— = Nextyears | Comment 31 Total enrollment (duplicated
past year Activity goals s count)
1 Course Enrollment: 32 Totzl licated en.rollment
2 Grade 6-8 Courses: 3 (Gun dup ;ce}t; count):
3 Exploratory Agriscience 34 Gm des 7-8
4 1 Carnegie Unit Courses: races ©-
— — 35 # of chartered FFA chapters
5 Agriscience/Agribusiness 1 in your school (Gold and
6 Agriscience/Agribusiness 11 BluZ) ©
7 Agriscience/Agribusiness 111 36 # of FFA chapter meetings
8 Agriscience/Agribusiness IV held
9 Agriscience Lab 111 37 # of dues paying FFA
10 Agriscience Lab IV members:
11 2 Carnegie Unit Courses: 38 Grades 9-12
12 Cooperative Agricultural 39 Grades 7-8
Educatl(?n (N(),te:_ must be 40 # of FFA members receiving
taken with Agriscience III or the Greenhand Degree
V) - - 41 # of FFA members receiving
13 1/2 Carnegie Unit Courses: the Chapter FFA Degree
14 Agricultural . 42 # of FFA members applying
Entr.epreneurshlp _ for the State FFA Degree
15 Agricultural Construction 43 #  of FFA  members
16 Agri.cultural o and nominated for American FFA
Environmental Applications Degree
17 Animal Prodgction 44 # of local FFA proficiency
18 Cr op PTOdHCUOH awards earned by students
19 Equine Smgnce 45 # of state FFA proficiency
20 Food and Fiber Systems awards earned by students
21 Forestry 46 # of FFA members attending
22 Horticulture Louisiana FFA convention
23 Introduction to Aquaculture 47 # of FFA members attending
24 Introduction to Agribusiness National FFA Convention
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48 # of students engaged in a 73 # of elementary school
supervised agricultural programs conducted
experience program (SAEP): 74 # of middle-school programs
<----Enter totals from next 8 conducted
lines here.----> 75 # of activities conducted for
49 # who own/operate animal other high school programs
program 76 # of open houses or
50 # who own/operate plant community days held
program 77 # of AgEd/FFA program
51 # who own/operate advisory council meetings
agriculture business conducted
52 # who work in an animal 78 # of community
program improvement projects
53 # who work in a plant completed
program 79 # of TV news stories aired
54 # who work in an about this program
agribusiness 80 # of radio news programs
55 # who work in the school aired about this program
labs 81 # of state/national newspaper
56 # who have no SAEP stories printed about this
57 # of students visited in program
conducting 12 month 82 # of local newspaper stories
program printed about this program
58 # of students exhibiting 83 # of student speaking
livestock: engagements  about this
59 Local show(s) program
60 District show 84 # of displays promoting this
61 State show program
62 # of students participating in 85 | yesno Did your chapter apply for | yesno
Food for America Program the  AgEd/FFA  Student
63 # of students participating in Award?
PALS Program 86 | yesno Did you apply for the | yesno
64 # of students participating in AgEd/FFA Teacher Award?
Area Camp 87 | yesno Did you apply for the | yesno
65 # of students participating in Outstanding Young Teacher
Washington Leadership Award?
Conference 88 | yesno Did your chapter apply for | yes no
66 # of students participating in the  Livestock  Exhibition
Made for Excellence Award?
Program (MFE) 89 | yesno Did you participate in the | yes no
67 # of students attending LVATA/SDE inservice for
chapter banquet AgEd/FFA teachers?
68 # of students applying for 90 | yesno Did your FFA chapter apply | yes no
Superintendent's or for a National Chapter
Governor’s  Awards  for Award?
livestock production
69 # of students on the honor AUTHORITY NOTE: Promulgated in accordance
roll : R.S.17:6(A)(10) and R.S. 17:10.
70 # of community members HISTORICAL NOTE: Promulgated by the
used in classes Elementary and Secondary Education, LR 29:
71 # of field trips conducted
72 | Public
relations:
8735. Career Development Events
Indicate (/) your Chapter's HIGHEST level of participation in the following activities.
Event Local Sub-district District Area State National
1 Contests:
2 Dairy Cattle
3 Dairy Products
4 Electricity
5 Farm Business Management
6 Floriculture
7 Forestry
8 Horse Judging
9 Livestock Judging
10 | Meats Judging
11 | Nursery/Landscape
12 | Poultry
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13 | Small Engines

14 | Soils Judging

15 | Welding

16 | Leadership Events:

17 | Extemporaneous Speaking

18 | Prepared Public Speaking

19 | Gulf Of Mexico Prepared Public

20 | Speaking

21 | Parliamentary Law

22 | FFA Officer Candidate(s)

List Your 5 Major Accomplishments for This Year.
1.
2.
3.
4.
5.

AUTHORITY NOTE: Promulgated in accordance with
R.S.17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:

Interested persons may submit comments until 4:30 p.m.,
October 9, 2003, to Nina Ford, State Board of Elementary
and Secondary Education, P.O. Box 94064, Capitol Station,
Baton Rouge, LA 70804-9064.

Weegie Peabody
Executive Director

FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES
RULE TITLE: Bulletin 106CAgricultural Education
Content Standards Curriculum Framework

I ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO
STATE OR LOCAL GOVERNMENT UNITS (Summary)

The proposed policy will provide Agricultural Education
standards. It is estimated that there will be no additional costs
to state governmental units. It is unknown at this time if there
are any costs to local governmental units. The LEA may choose
to offer new courses to students that may require purchasing
items such as new textbooks, instructional materials or
equipment. Each LEA will make their determination.

II. ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE
OR LOCAL GOVERNMENTAL UNITS (Summary)

There will be no effect on revenue collections by state/local
governmental units.

IIl. ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO
DIRECTLY AFFECTED PERSONS OR NONGOVERNMENTAL
GROUPS (Summary)

The proposed standards will assist teachers in developing
lessons that will prepare Agricultural Education students in
attaining vocational skills for the workplace.

IV. ESTIMATED EFFECT ON COMPETITION AND EMPLOYMENT
(Summary)

Employers could have a larger, trained qualified pool from
which to select employees.

H. Gordon Monk
Staff Director
Legislative Fiscal Office

Marlyn J. Langley
Deputy Superintendent
Management and Finance
0308#095
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NOTICE OF INTENT

Board of Elementary and Secondary Education

Bulletin 107CHealth Occupations Content Standards
Curriculum Framework (LAC 28:LXIX.Chapters 1-9)

In accordance with R.S. 49:950 et seq., the Administrative
Procedure Act, notice is hereby given that the Board of
Elementary and Secondary Education approved for
advertisement the adoption of Bulletin 107CHealth
Occupations Content Standards Curriculum Framework.
Bulletin 107 will be printed in codified format as Part LXIX
of the Louisiana Administrative Code. The proposed Health
Occupations standards will assist teachers in preparing
students for the workplace. The action is being proposed to
provide Health Occupations standards.

Title 28
EDUCATION
Part LXIX. Bulletin 107CHealth Occupations Content
Standards Curriculum Framework
Chapter 1. General
§101. Introduction

A. Health Occupations Education in Louisiana is
composed of subject matter and clinical learning experiences
designed to prepare students with competencies required to
assist qualified health professionals in providing diagnostic,
therapeutic, preventive, and rehabilitative services to
patients in health care facilities and in the community. Like
many states, Louisiana is facing a shortage of health care
professionals, particularly in rural areas. Training nurses,
doctors, dentists, and allied health professionals requires
students who have an interest in science and technology and
who enjoy working with people. Health care offers an array
of career opportunities that is continually expanding.

B. The health occupations education programs vary
throughout the state, but they can be grouped into the
following occupational cluster areas: Allied Health, Dental,
Emergency Medical Services, Medical Information Systems,
Nursing, and Physician Services. Clinical articulations
among educational institutions and health care facilities are
integral and critical components of these educational
programs. There is an effective integration of didactic and
clinical learning which is a result of contract affiliations
among the secondary educational institutions and the health
care agencies.

C. Both nationwide and statewide, there are regulations
that have been established and administered as a means of
safeguarding the public against unqualified health care
workers. These regulatory procedures include certification,



registration, and licensure in certain health occupations.
There are several industry-based certifications taught within
the secondary education system: nursing assistant,
emergency first responder, dental radiology (certification
received in dental assistant course), professional provider
CPR, and OSHA certification (dental assistant course).
These students, who obtain certification upon completion of
various health science related courses, are essentially
employable upon their meeting the mandated course criteria
and skill standards. Requiring high standards in all areas of
education supports efforts to improve and enhance education
in Louisiana. What teachers teach and how they teach should
be organized around established standards, while student
assessment should be based on benchmarks relating to these
standards. For health science education at the secondary
level, industry specific skill standards based on National
Health Care Skill Standards (NHCSS) have been designed.
This document provides a guideline to be utilized by school
systems throughout the state in the development of local
curricula. Based upon approved curricula, course content,
instruction, and assessment, methods should be approached
by the individual teacher at the school level.

D. The hierarchal framework for development of these
standards includes the following: subject area, strands,
standards,  benchmarks, and suggested exemplar
performance activities. Health Occupations is the subject
area or content area for this document. A strand is a
category of knowledge as it applies to a specific subject area.
Standards are described as general statements of expected
learner achievement within each strand. A benchmark
describes learner expectations: that is, what a student should
know and be able to do. Exemplars of things a student could
do to demonstrate achievement of the benchmark are sample
performance activities. The hierarchal structure overview is
as follows.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8103. Hierarchic Structure of Subject Area

A. Strands, Standards, Benchmarks, and Performance
Activities

Definition Example
Subject Area | domain or content area Health Occupations
Strand major category 1.0 Communication
Standard description of what | 2.1 Health
students should know and | Occupations  students
be able to do through | will use appropriate
subject matter, knowledge, | verbal and nonverbal
and proficiencies gained as | communication to
a result of their education establish an effective
therapeutic relationship.
Benchmark | broad statement of process | 5.  Adapt to
and/or content that is used | individual needs,
as a reference to develop | including paraphrasing
curriculum and to assess | or translating.
student progress
Sample exemplar of things students | Students will role play
Performance | could do to demonstrate | situations in which they
Activity achievement of the | must provide
benchmark information to a variety
of clients
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AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

8105. Louisiana Content Standards Foundation Skills*
A. The following foundation skills have been identified

as essential competencies needed to meet the demands of the

classroom and the world beyond. These skills apply to all

students in all disciplines.

1. Communication. A process by which information is
exchanged and a concept of "meaning" is being created and
shared between individuals through a common system of
symbols, signs, or behavior. Students should be able to
communicate clearly, fluently, strategically, technologically,
critically, and creatively in society and in a variety of
workplaces. This process can best be accomplished through
use of the following skills: reading, writing, speaking,
listening, viewing, and visually representing.

2. Problem Solving. The identifying of an obstacle or
challenge and the application of knowledge and thinking
processes which include reasoning, decision making, and
inquiry in order to reach a solution using multiple pathways,
even when no routine path is apparent.

3. Resource Access and Utilization. The process of
identifying, locating, selecting, and using resource tools to
help in analyzing, synthesizing, and communicating
information. The identification and employment of
appropriate tools, techniques, and technologies are essential
to all learning processes. These resource tools include pen,
pencil, and paper; audio/video material; word processors;
computers; interactive devices; telecommunication; and
other emerging technologies.

4. Linking and Generating Knowledge. The effective
use of cognitive processes to generate and link knowledge
across the disciplines and in a variety of contexts. In order to
engage in the principles of continual improvement, students
must be able to transfer and elaborate on these processes.
Transfer refers to the ability to apply a strategy or content
knowledge effectively in a setting or context other than that
in which it was originally learned. Elaboration refers to
monitoring, adjusting, and expanding strategies into other
contexts.

5. Citizenship. The application of the understanding of
the ideals, rights, and responsibilities of active participation
in a democratic republic that includes working respectfully
and productively together for the benefit of the individual
and the community; being accountable for one's choices and
actions and understanding their impact on oneself and
others; knowing one's civil, constitutional, and statutory
rights; and mentoring others to be productive citizens and
lifelong learners.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8107. Information Literacy Model for Lifelong
Learning*

A. Students must become competent and independent
users of information to be productive citizens of the 21st
century. They must be prepared to live in an information-rich
and changing global society. Due to the rapid growth of
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technology, the amount of information available is
accelerating so quickly that teachers are no longer able to
impart a complete knowledge base in a subject area. In
addition, students entering the workforce must know how to
access information, solve problems, make decisions, and
work as a part of a team. Therefore, information literacy, the
ability to recognize an information need, and then locate,
evaluate, and use the needed information, is a basic skill
essential to the 2Ist century workplace and home.
Information literate students are self-directed learners who,
individually or collaboratively, use information responsibly
to create quality products and to be productive citizens.
Information literacy skills must not be taught in isolation;
they must be integrated across all content areas, utilizing
fully the resources of the classroom, the school library media
center, and the community. The Information Literacy Model
for Lifelong Learning is a framework that teachers at all
levels can apply to help students become independent
lifelong learners.

1. Defining/Focusing: The first task is to recognize
that an information need exists. Students make preliminary
decisions about the type of information needed based on
prior knowledge.

2. Selecting Tools and Resources: After students have
decided what information is needed, they then develop
search strategies for locating and accessing appropriate,
relevant sources in the school library media center,
community libraries and agencies, resource people, and
others as appropriate.

3. Extracting and Recording: Students examine the
resources for readability, currency, usefulness, and bias. This
task involves skimming or listening for key words,
"chunking" reading, finding main ideas, and taking notes.

4. Processing Information: After recording
information, students must examine and evaluate the data in
order to utilize the information retrieved. Students must
interact with the information by categorizing, analyzing,
evaluating, and comparing for bias, inadequacies, omissions,
errors, and value judgments. Based on their findings, they
either move on to the next step or do additional research.

5. Organizing Information: Students effectively sort,
manipulate, and organize the information that was retrieved.
They make decisions on how to use and communicate their
findings.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8109. The Role of Skill Standards in Education and
Workforce Preparation
A. In the face of a thriving global economy, expectations
for workforce preparation have shifted over the past decade.
At least two factors are influencing the shift. The first is that
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today's complex workplace demands workers who are more
flexible and more highly skilled than ever before. The
second is a fear that the U.S. may be losing its competitive
edge to nations that are more successful in training their
workforce to meet high-level standards.

B. Concerns over workforce preparation have been
echoed by worries about educational achievement. An alarm
bell sounded in the 1980's when the U.S. Department of
Education report, A Nation at Risk, alerted the country to the
need to upgrade academic achievement levels and set a
broad program for doing so. The response to this and other
critical documents was a new national reform effort
represented by several reports and pieces of legislation, such
as America 2000: An Education Strategy (which set goals for
students to acquire “world class” academic and career
preparation skills as a means of enhancing national
economic well-being) and the Carl D. Perkins Vocational
and Applied Technology Education Act of 1990 (which
initiated federal efforts to reshape vocational education).
Another closely related reform initiative is represented by
the U.S. Department of Labor's 1991 report from its
Secretary’s Commission on Achieving Necessary Skills
(SCANS). The SCANS report expressed concerns that
American students lack basic academic skills, knowledge
about the work world, and the ability to adjust to a changing
environment. The report set forth standards deemed
necessary for success in a high performance workplace: i.e.,
the modern workplace characterized by teamwork and a goal
orientation. SCANS laid much of the groundwork for a
national movement promoting the use of voluntary skill
standards. The standards developed by the National Health
Care Skills Standards Project overlap with SCANS, but they
are specific to the health services industry (Table 1).

C. Concern about the effectiveness of schools in
preparing students for the workplace led to increasing calls
for greater accountability. In turn, this concern also led to an
emphasis on the development of skill standards, which have
become the focus of numerous national and state initiatives.
For example, the Goals 2000: Educate America Act called
for states to develop challenging standards systems. It
further established a National Skills Board to oversee the
development and use of national skill standards. In
summary, well articulated skill standards are key to the
national strategy to upgrade worker skills and increase
American economic competitiveness. With the utilization of
skill standards, educators and industry can work together to
produce work-ready, entry-level employees whose
efficiency, productivity, and flexibility will compete
favorably in the global market.

D. Tablel. Summary of SCANS Employability Skills
and the National Health Care Core Skill Standards SCANS
Foundation Skills SCANS Competencies: Ability to Use.



Health Care Basic Thinking Personal Resources Inter-Personal et Systems Technology
Core Standards Skills Skills Qualities Skills
Academic * * * *
Foundation
Communication * * * * *
Systems * * * *
Employability * * * * *
Skills
Legal * * * *
Responsibilities
EthiCS * * * * * *
Safety Practices * * * * *
Teamwork * * * * * *
*indicates areas where NHCSSP core standards overlap with SCANS, but are specific to the health services industry
AUTHORITY NOTE: Promulgated in accordance  with Personal Qualities responsibility, self-esteem, sociability,

R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated

by the Board of

Elementary and Secondary Education, LR 29:
8111. SCANS Foundation Skills and Workplace
Competencies

A. Listed below are the foundation skills and workplace
competencies identified by the SCANS commission and
published in its first report, What Work Requires of Schools:
A SCANS Report for America 2000, a publication of the U.S.
Department of Labor, June 1991. Health Occupations
educators are encouraged to incorporate the SCANS skills
and competencies throughout the curriculum.

1. SCANS Three-Part Foundation Skills

Displays

selfmanagement, and integrity and honesty

Responsibility

exerts a high level of effort and perseveres
toward goal attainment through high standards,
attention to details, work, concentration and
high standards of attendance, punctuality,
enthusiasm, vitality, and optimism

Self-Esteem

believes in own self-worth and maintains a
positive view of self

Sociability

demonstrates  understanding,  friendliness,
adaptability, empathy, and politeness in group
settings

Self-Management

assesses self accurately, sets personal goals,
monitors progress, and exhibits self-control

Integrity/Honesty

can be trusted and chooses an ethical course of
action

Basic Skills

Reads, writes, performs arithmetic and
mathematical operations, listens, and speaks

Reading

locates, understands, and interprets written
information in prose and in documents such as
manuals, graphs, and schedules to perform
tasks

2. Five Workplace Competencies

Writing

communicates thoughts, ideas, information, and
messages in writing; and creates documents
such as letters, directions, manuals, reports,
graphs, and flow charts

Arithmetic/Mathematics

performs basic computations and approaches
practical problems by choosing appropriately
from a variety of mathematical techniques

Resources Identifies, organizes, plans, and allocates
resourcesc

Time selects goal-relevant activities, ranks them,
allocates time, and preparesand follows
schedules

Money uses or prepares budgets, makes forecasts,

keeps records, and makes adjustments to meet
objectives

Material and Facilities

acquires, stores, allocates, and uses materials or
space efficiently

Human Resources

assesses knowledge and skills and distributes
work accordingly, evaluates performance, and
provides feedback

Interpersonal

Works with others

Participates as Member
of a Team

works cooperatively with others and contributes
to group effort

Listening receives, attends to, interprets, and responds to
verbal messages and other cues

Speaking organizes ideas and communicates oral
messages appropriate to listeners and situations

Thinking Skills Thinks creatively, makes decisions, solves
problems, visualizes, knows how to learn, and
reasons

Creative Thinking uses imagination freely, combines ideas or

information in new ways, makes connections
between seemingly unrelated ideas, and
reshapes goals in ways that reveal new
possibilities

Teaches Others New
Skills

helps others learn

Serves
Clients/Customers

works to satisfy customers' expectations

Decision making

specifies goals and constraints, generates
alternatives, considers risks, and evaluates and
chooses best alternative

Exercises Leadership

communicates ideas to justify position,
persuades and  convinces others, and
responsibly challenges existing procedures and
policies

Problem Solving

recognizes problems, devises and implements
plan of action, evaluates and monitors progress,
and revises plan as indicated by findings

Seeing Things in the
Mind's Eye

organizes and processes symbols, pictures,
graphs, objects, and other information

Knowing How to Learn

uses efficient learning techniques to acquire and
apply new knowledge and skills in both
familiar and changing situations

Negotiates works toward agreements involving exchange
of resources, resolves divergent interests

Works with Diversity works well with men and women from diverse
backgrounds

Information Acquires and uses information

Acquires and Evaluates identifies need for data, obtains or creates data,

Information and evaluates their relevance and accuracy

Reasoning

discovers a rule or principle underlying the
relationship between two or more objects and
applies it when solving a problem

Organizes and
Maintains Information

organizes, processes, and maintains written or
computerized records and other forms of
information in a systematic fashion

Interprets and
Communicates
Information

selects and analyzes information and
communicates the results to others
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Uses Computers to
Process Information

employs computers to, acquire,
analyze, and communicate information

organize,

Systems Understands complex interrelationships

Understands Systems knows how social, organizational, and
technological systems work and operates
effectively with them

Monitors and Corrects
Performance

distinguishes trends, predicts impacts on system
operations, diagnoses deviations in systems’
performance, and corrects malfunctions

Improves or Designs suggests modifications to existing systems and

Systems develops new or alternative systems to improve
performance

Technology Works with a variety of technologies

Selects Technology chooses procedures, tools, or equipment
including computers and related technologies to
produce the desired results

Applies Technology to understands  overall intent and proper

Task procedures for setup and operation of
equipment

Maintains and prevents, identifies, or solves problems with

Troubleshoots equipment, including computers and other
Equipment technologies

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

Chapter 3. National Health Care Skill Standards
Project
8301. Background Context

A. The National Health Care Skill Standards Project
brought together an innovative group of health, industry,
labor, and educational organizations to develop skill
standards for health care workers. The project, conducted in
1992-1996, was directed by WestEd (formerly Far West
Laboratory). As one of the original 22 pilot projects
sponsored by the U.S. Department of Labor and Education
to identify skill standards for different industries, WestEd
partnered with a host of organizations, including the
National Consortium of Health Science and Technology
Education, the Service Employees International Union, and
over 100 industry and education organizations. These
diverse groups were convened with the goal of improving
the nation's health care system by identifying and
disseminating information on those skills required to deliver
high quality health care.

B. Over the past 10 years, health care has been one of the
nation's fastest growing industries, currently accounting for
approximately 13 percent of the U.S. Gross Domestic
Product. According to recent reports of the Bureau of Labor
Statistics, over nine percent of the total workforce is
employed in the health care field. Rapid technological and
biomedical advances have made the U.S. health care system
the finest in the world. Yet it faces many challenges in the
decades ahead, including an increasingly diverse client
population, remodeled delivery systems, and new
technology. To meet such challenges, health services of
tomorrow must be radically different from those of today.
Inpatient care will come to mean "intensive care." If current
trends continue, most care will be delivered in outpatient
centers or even in the client’s home.

C. The decade of the 1990's has brought increasing
awareness that revisions in health care delivery and
financing are needed. Health care reform proposals have
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been written at the national, state, and organizational levels
all across the nation. The ultimate goal is to deliver quality
care at a price society can afford. To achieve this goal, one
element of health care reform stands out as fundamental and
essential: the education and training of the nation’s over 10
million health care workers. Their level of knowledge and
skill is critical. The National Health Care Skills Standards
Project was a cooperative effort that resulted in national
standards for the health care industry. These standards
describe skills essential and appropriate for workers in
health services. Furthermore, it has provided important
information on how these standards can be tailored and
implemented for local use in a variety of industry and
educational applications. Educational institutions can apply
the standards as a framework for linking academic curricula
to actual teaching practices, school-to-work, secondary
education to post-secondary education, and students to their
community. In using the standards to develop curricula and
assessments, educators can be confident that their students
are well-prepared to find jobs and to be successful in
building careers.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8303. Standards for All Health Care Workers

A. The National Health Care Skill Standards are a broad
set of standards that serve as a foundation for occupations
and functions across the health services. These standards
specify the knowledge and skills that the vast majority of
health care workers should have. They are as follows:

1. Health care workers will know the academic
subject matter required for proficiency within their area.
They will use this knowledge as needed in their role.

2. Health care workers will know the various methods
of giving and obtaining information. They will communicate
effectively, both in speaking and in writing.

3. Health care workers will understand how their role
fits into their department, their organization, and the overall
health care environment. They will identify how key systems
affect services they perform and quality of care.

4. Health care workers will understand how
employability skills enhance their employment opportunities
and job satisfaction. They will demonstrate key
employability skills and will maintain and upgrade skills, as
needed.

5. Health care workers will understand their legal
responsibilities, limitations, and the implications of their
actions within the health care delivery setting. They will
perform their duties according to regulations, policies, laws,
and legislated rights of clients.

6. Health care workers will understand accepted
ethical practices with respect to cultural, social, and ethnic
differences within the health care environment. They will
perform their duties within established ethical guidelines,
supporting sensitive and quality health care delivery.

7. Health care workers will understand the existing
and potential hazards to clients, coworkers, and self. They
will prevent injury or illness through safe work practices and
follow health and safety policies and procedures.



8. Health care workers will understand the role and
responsibilities of individual members as part of the health
care team, including their ability to promote the delivery of
quality health care. They will interact effectively and
sensitively with all members of the health care team.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8305. Standards for Direct Client Care

A. These standards apply to therapeutic and diagnostic
occupations and functions. The standards focus, for the most
part, on direct client care.

1. Therapeutic and diagnostic workers will understand
the fundamentals of wellness and the prevention of disease
processes. They will encourage the practice of preventive
health behaviors among their clients.

2. Therapeutic and diagnostic workers will understand
how to explain planned procedures and goals to clients. They
will use various strategies to respond to client’s questions
and concerns.

3. Therapeutic and diagnostic workers will understand
how to communicate client information within a team. They
will convey this information to appropriate team members in
a timely manner.

4. Therapeutic and diagnostic workers will understand
the process for monitoring client health status. They will
assess health status according to respective professional
standards and report results to the treatment team.

5. Therapeutic and diagnostic workers will understand
the principles of body mechanics for positioning,
transferring, and transporting clients. They will perform
these activities efficiently and without injury to clients or
self.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8307. Standards for Therapeutic Cluster

A. These standards apply to occupations or functions
involved primarily in changing the health status of the client
over time. The standards specify the knowledge and skills
that the worker in the therapeutic cluster should have.

1. Therapeutic workers will understand the facility
protocol and guidelines for collecting data.

2. They will participate in identifying client health
care needs, strengths and problems, and report results.

3. Therapeutic workers will understand the general
purpose and components of the treatment plan. They will
assist in planning procedures according to facility protocol.

4. Therapeutic workers will understand the procedures
within their scope of practice and the ways that these
procedures relate to the goals and objectives of the treatment
plan. They will complete procedures accurately and in a
timely fashion, supporting the treatment team.

5. Therapeutic workers will know the client's needs,
strengths, and problems. They will assist in the evaluation of
client status in order to determine whether treatment goals
are being reached.
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AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8309. Standards for Diagnostic Cluster

A. These standards apply to occupations or functions
involved primarily in creating a picture of the health status
of the client at a single point in time. The standards specify
the knowledge and skills that the worker in the diagnostic
cluster should have.

1. Diagnostic workers will understand the components
and implications of requests for procedures. They will read
the requests for services and plan when and how to
implement the services.

2. Diagnostic workers will know the steps of
procedural set-ups. They will prepare the supplies,
equipment, and client for procedures, according to facility
protocol.

3. Diagnostic workers will understand the logic and
sequences of the procedures, including alternative methods.
They will perform procedures to create precise and accurate
products.

4. Diagnostic workers will understand the principles
of quality assurance. They will continuously evaluate the
procedures and their products.

5. Diagnostic workers will understand the need for
precise, accurate, and timely reporting. They will produce

and report results using appropriate communication
channels.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8311.  Standards for Information Services Cluster

A. These standards apply to occupations or functions that
document client care. The standards specify the knowledge
and skills that workers in the information services cluster
should have.

1. Information service workers will know the
quantitative and qualitative requirements for client
information. They will analyze that information for various
purposes.

2. Information service workers will know how to read
and interpret a medical record, using knowledge of medical
terminology. They will extract required information from the
medical record.

3. Information service workers will understand the
sources, routes, and flow of information within the health
care environment. They will contribute to the design and
implementation of new or revised systems or processes
within their scope of work.

4. Information service workers will understand the
content and multiple uses of health information. They will
document appropriate information.

5. Information service workers will understand the
operations used to enter, retrieve, and maintain information.
They will use health information equipment and materials
safely and efficiently in daily operations.
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AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

8313.  Standards for Environmental Services Cluster
A. These standards apply to occupations or functions

involving direct or indirect client care that create a

therapeutic environment for providing that care. The

standards specify the knowledge and skills that workers in

the environmental services cluster should have.

1. Environmental service workers will understand the
responsibilities of their assigned role. They will perform
their tasks safely, following established internal and external
guidelines.

2. Environmental service workers will know the work
practices that maintain a clean and healthy environment.
They will follow recommended practices to reduce or
eliminate pathogenic organisms.

3. Environmental service workers will understand the
principles and techniques of resource management. They
will ensure the careful use of available resources to make
timely decisions.

4. Environmental service workers will understand the
importance of maintaining an environment that is
aesthetically appealing. They will uphold facility standards
for service, maintenance, and upkeep.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
Chapter 5. Curriculum
8501. Curriculum Development and Design

A. Job restructuring is a fact of life in today’s continually
changing health care industry. New health care roles demand
a higher level of skill than ever before. Anticipating the
increasing breadth of knowledge required by health care
workers, the National Health Care Skills Standards Project
developed standards that have been broadly drawn and that
reflect higher-order thinking and performance skills. To train
future health care workers to meet these standards, educators
in all settings must rethink the ways in which they design
curricula and courses.

B. Since the NHCSSP standards are neither basic skills
checklists nor duty-task lists, but are instead broad
statements of what students should know and be able to do
to provide quality health care, they provide a template or
starting point for the development and design of curriculum.
Suggested steps for standards-based curriculum design are as
follows:

1. establish project goals;
examine the standards;
consult with industry and labor partners;
investigate existing materials;
identify learning outcomes;
create course outline;
7. create individual lesson plans.

SNk

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:
Louisiana Register Vol. 29, No. 08 August 20, 2003

1558

8503. Health Occupations Strands and Standards

Overview
A. Health Occupations Strands

Strand 1.0 Academic Foundation

Strand 2.0 Communication

Strand 3.0 Health Care Systems

Strand 4.0 Employability Skills

Strand 5.0 Ethics and Legal Responsibilities
Strand 6.0 Safety Practices/Infection Control
Strand 7.0 Interpersonal Skills and Teamwork
Strand 8.0 Procedure Implementation

Strands Standards

1. Academic Foundation 1.1  Health occupations students will know
the subject matter required for proficiency
within their area and utilize this knowledge as
needed in their role.

2. Communication 2.1 Health occupations students will use
appropriate verbal and nonverbal
communication to establish an effective

therapeutic relationship.

3. Health Care System 3.1 Health occupations students will
understand how their role fits into the overall
health care environment.

3.2 Health occupations students will
identify how key systems affect services

performed and quality of care.

4. Employability Skills 4.1 Health occupations students will
understand how employability skills enhance
their employment opportunities and career
satisfaction.

4.2 Health occupations students will
demonstrate key employability skills and will

maintain and upgrade skills as needed.

5. Ethics and Legal
Responsibilities

5.1 Health occupations students will
understand  their legal responsibilities,
limitations, accepted ethical practices, and the
implications of their actions within the health
care environment.

5.2 Health occupations students will
perform their duties according to regulations,
policies, laws, ethical codes, and legislated
rights of patients, residents, and clients.

6. Safety Practices/
Infection Control

6.1 Health occupations students  will
understand  the  rationale, regulations,
recommendations, and training that govern
safety practices and infection control in health
care facilities.

6.2Health occupations students will prevent
injury or illness by following approved health
and safety policies and procedures.

7. Interpersonal Skills and
Teamwork

7.1 Health occupations students will
understand the role and responsibilities of
each member of the health care team and
interact professionally.

8. Procedure
Implementation

8.1 Health occupations students will
perform procedures within their scope of
career-specific practice, utilizing criteria as
established by governmental agencies and
industry-specific standards.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8505.  Strand 1.0: Academic Foundation

A. Standard 1.1 Health Occupations students will know
the subject matter required for proficiency within their area
and utilize this knowledge as needed in their role.




AUTHORITY NOTE: Promulgated in

R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

§509.
A. Standard 3.1

Strand 3.0: Health Care Systems
Health Occupations

accordance

with

the Board of

students will

understand how their role fits into the overall health care

environment.
*D EBTEE S Academic Cross- Louisiana
enotes benchmarks that . -
o A References Foundation Skills
encourage critical thinking.
1. Explain the organizational | ELA 1,2,3,4,5
structure  in  health care | 1-1,2,3,4,5
facilities. 4-1,2
2. Utilize facility resources, | 5-1,2,6
staff, policy, and procedure | 7-1, 4
manuals.* Math
3. Participate in career and | D-3,8
technological student | Science
organizations, such as VICA | LS-CS5, D3, E3
and HOSA. SE-A7,A10
Social Studies
C-A-1,4,7
C-B-
C-D-3,4

o Benchmarks Academic Cross- Louisiana
Denotes benchmarks that : .
L o References Foundation Skills
encourage critical thinking.
1. Read and write | ELA 1,2,3,4,5
proficiently. 1-1,2,3,4,5
2. Interpret charts, graphs, | 2-3,4,5,6
reports, and manuals.* 3-1,2,3
3. Perform mathematical | 5-1,2,3,4,6
operations, including | Math
computations and conversions, | N-1,2,3,4,5,6,
weights and measures. * 7
4. Master use of health care | A-1,2,3,4
terminology, symbols, and | M-1,2,4
abbreviations specific to career | G—6
area. D-1,2,3,6,7,8,
5. Apply knowledge of life | 9
sciences such as biology, | P-2,3,4
anatomy and  physiology, | Science
chemistry, physics, and human | PS-A2, C1, D7
growth and development. * LS-Al, B2, C6,
6. Utilize knowledge of | C7,E3,Fl,F2,
disease processes relating to | F4, G1, G2, G3,
body systems. * G4, G5
7. Research the history and | SE-All
current trends specific to career | Social Studies
health occupations. E-A-3
8. Identify career challenges, | E-C-3
responsibilities, and specific | H-A-2, 5
health occupations skills
AUTHORITY NOTE: Promulgated in accordance with

R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

8507.

Strand 2.0: Communication

the Board of

A. Standard 2.1 Health Occupations students will use

appropriate verbal and

nonverbal

communication to
establish an effective therapeutic relationship.

B. Standard 3.2 Health Occupations students

will

identify how key systems affect services performed and

quality of care.

Benchmarks *Denotes ; Louisiana
Academic Cross- .
benchmarks that encourage References Foundation
critical thinking. Skills
1. Recognize the importance | ELA 1,2,3,4,5
of effective communication. 3-1,2
2. Evaluate others' ability to | 4-1,2,3,4,5,6
communicate and comprehend.* | 54
3. Demonstrate a knowledge | 7-1,2
of attitudes and behaviors that | Math
act as communication barriers. N-1,2,3,4,5,7
4. Identify elements necessary | A-1,3,4
for meaningful communication | M—4
to take place. D-2,7,8
5. Adapt to individual needs, | Science
including  paraphrasing  or | SI-A3, A6, B3,
translating.* BS
6. Demonstrate an | ESS-D7
understanding of multicultural | SE-D2

and multilingual needs and
capabilities.*

7. Use tools of communication

specific to each facility's policy
and procedures.

8. Access and process
electronically produced
information.

9. Practice confidentiality in
all facets of communication.*

Social Studies
G-B-2
G-C-6
H-B-7, 16, 17
H-C-3

. Louisiana
Benchmarks R Gl Foundation
References -
Skills
1. Explain the array of | ELA 1,2,3,4,5
services available to clients, | 1-1,3,4,5
patients, and residents. 4-1,2,4,6
2. Identify methods of | 5-2
reimbursements affecting the | 7-1,2,4
quality of health care Math
delivery. M-4
D-7,8,9
Science
SI-B3
LS-D3, D4, G4,
G5
SE-A10
Social Studies
E-A-1,4,7
E-B-1,2,3
E-C-4
AUTHORITY NOTE: Promulgated in accordance with

R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

§511.
A. Standard 4.1
understand how

Strand 4.0: Employability Skills
Health Occupations students
employability

skills

enhance

the Board of

will
their

employment opportunities and career satisfaction.
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Benchmarks Academic Cross- Louisiana
*Denotes benchmarks that Foundation
L S References -
encourage critical thinking. Skills
1. Research various health | ELA 1,2,3,4,5
occupations, career | 1-1,2,3,4,5
opportunities, employer | 2-1,2,3,4
expectations, and employment | 3-1,2,3
outlook. 4-1,4
2. Investigate various health | 5-1,2,3,4,5
occupations career options and | 74
educational requirements. Math
3. Contrast certification, | A-1
registration, and licensure.* D-1,3,8
Science
SI-A1, A2, A3,
B3, B5
LS-D3
SE-A10
Social Studies
E-A-3
E-B-2, 6
H-C-15

B. Standard 4.2 Health Occupations students

will

demonstrate key employability skills and will maintain and

upgrade skills as necessary.

Benchmarks *Denotes ; Louisiana
benchmarks that encourage Ac??defmlc Cliess- Foundation
critical thinking. . Skills
1. Utilize analytical skills to | ELA 1,2,3,4,5
solve problems and make [ 1-1,2,3,5
decisions regarding | 2-1,2,3,4,5,6
employment.* 3-1,2,3
2. Exhibit personal skills, such | 4-1,2,3,4,5,6
as attendance, time | 5-1,2,3,4,5
management, and individual | 7-1,2
responsibility. Math
3. Demonstrate  professional | N-1,2
conduct, integrity, and | M—4
appearance. D-1,8
4. Acquire technology skills. Science
5. Practice  flexibility in | SI-B3
adapting to changing situations. | LS-D3
6. Develop and complete | SE-B4, B5, B6
professional portfolio. Social Studies
G-B-4
C-A-1,4
E-A-6
H-C-15
AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:
Louisiana Register Vol. 29, No. 08 August 20, 2003
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8§513.
A. Standard 5.1

Strand 5.0: Ethics and Legal Responsibilities
Health Occupations students

will

understand their legal responsibilities, limitations, accepted
ethical practices, and the implications of their actions within

the health care environment.

Benchmarks AeadEnTe G Louisiana
*Denotes benchmarks that R Foundation
. L eferences -

encourage critical thinking. Skills

1. Understand malpractice, | ELA 1,2,3,4,5

negligence, and other liability | 1-1,3,4,5

issues. 3-2

2. Demonstrate an | 4-1,4,6

understanding of the importance | 5-2,3

of the Patient's Bill of Rights | Science

and Code of Ethics.* LS-D3, F3, F4

3. Contrast "Scope of | SE-A10

Practice" for specific careers. Social Studies

4. Recognize the significance | C-A-5

of patients', residents’, and | D-1,2,3

clients' confidentiality.*

B. Standard 5.2 Health Occupations students

will

perform their duties according to regulations, policies, laws,
ethical codes, and legislated rights of patients, residents, and

clients.
Benchmarks AR E e Louisiana
*Denotes benchmarks that R Foundation
. L eferences -
encourage critical thinking. Skills
1. Operate within the scope of | ELA 1,2,3,4,5
practice.* 1-3
2. Comply with legal | 2-1,2,4
requirements for | 3-1,2,3
documentation. 7-1,2,4
3. Report any activity that | Science
adversely affects the health, | LS-GI1, G2, G4,
safety, or welfare of clients or | G5
fellow workers. SE-A10, All,
4. Recognize and respect the | C2,C3,C4,CS5
patient’s rights associated with | Social Studies
religious and cultural | C-A-4,5
differences. D-1,2,3
5. Promote justice and equal
treatment for all persons.
6. Maintain patient
confidentiality.
AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:




8515.
A. Standard 6.1

Strand 6.0: Safety Practices/Infection Control
Health Occupations students

will

understand the rationale, regulations, recommendations, and
training that govern safety practices and infection control in

health care facilities.

Academic Cross- '-°”'§'af‘a
Benchmarks References Foun Jation
Skills
1. Identify the functions of | ELA 1,2,3,4,5
OBRA, OSHA, and other | 1-1,3,4
governing agencies. 2-1,2,3,4,5
2. Describe OSHA mandates | 3-1,2,3
and Standard Precautions to | 4-1,2,3,4,5,6
control the spread of infection | 5-1,3,4,6
and prevent injury. 7-1,2
3. Identify principles for | Math
proper body mechanics for | N-1
patient and self. A-1
4. Identify proper procedures | M-1, 4
in the event of fire and other | Science
emergencies. SE-C5
PS-G4, Fl1, G3,D7
LS-C4,C7
SE-C1
Social Studies
C-A-1,2,3,4,5,7

B. Standard 6.2 Health Occupations students will
prevent injury or illness by following approved health and
safety policies and procedures.

. Louisiana
Benchmarks Ac?g;‘?rlgn(ggsoss Founc_iation
Skills
1. Demonstrate standard | ELA 1,2,3,4,5
precautions to control the | 1-1,3,4,5
spread of infection. 5-1
2. Safely operate commonly | 7-2,4
used equipment. Math
3. Demonstrate proper | N-1
emergency procedures and | A-1
protocols. M-4
4. Apply the principles of | Science
proper body mechanics for | PS-G4
patient and self. LS-B2, B3, C4,
5. Comply with pertinent | C7, E3, G1, G3
regulatory guidelines. ESS-D6
SE-D3
Social Studies
C-A-1,2,4,5
C-D-1,2
AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

8517.  Strand 7.0: Interpersonal Skills and Teamwork
A. Standard 7.1 Health Occupations students will

understand the role and responsibilities of each member of

the health care team and interact professionally.

1561

Benchmarks *Denotes - Louisiana
Academic Cross- .
benchmarks that encourage References Foundation
critical thinking. Skills
1. Respect interdisciplinary, | ELA 1,2,3,4,5
cultural, and religious | 1-1,2,3,4,5
differences among team | 2-1,2
members and health care | 3-1,2,3
recipients. 4-1,2,3,4,6
2. Practice team membership | 6-1
skills, such as cooperation, | 7-1, 2,4
leadership, and | Math
communication. M-4
3. Effectively manage | D-7,8
conflict within the | Science
workplace.* SE-DI1, D2
4. Interact consistently | LS-F4
within the facility guidelines | SE-A8, A10
and lines of authority. Social Studies
C-B-1,3
C-C-2
H-A-1,6
H-C-3
AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
8519.  Strand 8.0: Procedure Implementation

A. Standard 8.1 Health Occupations students will
perform procedures within their scope of career-specific
practice, utilizing criteria as established by governmental
agencies and industry-specific standards.

Benchmarks *Denotes : Louisiana
Academic Cross- -
benchmarks that encourage References Foundation
critical thinking. Skills
1. Gather necessary equipment | ELA 1,2,3,4,5
and  supplies for  specific | 1-3,4,5
procedure. 2-2,6
2. Perform procedures | 3-1,2,3
accurately in a timely manner. 4-1,2,4,6
3. Clean and properly maintain | 5-1
equipment and work area. 72
4. Document and report all | Math
actions, observations, and results | N-1,2,3,4,5,7
of procedures to | A-1
instructor/supervisor. M-4
5. Make suggestions to | Science
supervisor regarding procedure | LS-D2, F3
modifications, if appropriate.* SE-BS, C3, D2,
D5, D6
Social Studies
E-C-4
H-A-4,5
H-B-3,9, 16
AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:
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8521.  Secondary Health Occupations Curriculum 090933 Introduction to 9-12 1,2,0r | 1635
Course Titles Health Occupations 3
11
090901 Introduction to 9-12 1,2, or 1635
Course Health Science 1 3
Code Course Title Recommended | Units | Bulletin 090902 | Introduction to 10-12 1,2,0r | 1635
Grade Level ( >
Number Health Science I1 3
090100 Allied Health 9-12 1/2 or 3 1635 090903 Introduction to 12 1,2, or 1635
090201 Dental Assistant [ 1012 1,2, or 3 1635 Health Science I1I 3
090202 Dental Assistant 11 11-12 2 or3 1635 (Respiratory
090211 Nursing 9-12 1,2, 0r 1635 Therapy Assisting,
Assistant/Geriatric 3 Occupational
Aide Therapy Assistant,
090210 Pre-Nursing 9-12 1,2, 0r 1635 Physical Therapist
(Introduction to 3 Assisting)
Nursing) 090940 Introduction to 9-12 120r1 1635
090212 Medical Office 9-12 1,2, or 1635 Emergency Medical
Assistant 3 Technician (CPR)
(Physician's Office) 090950 Introduction to 10-12 12,1, 1635
090220 Home Health Aide 9-12 1,2, or 1635 Health Insurance as or2
3 a Career
090600 Hospital Ward Clerk | 9-12 1,2, 0r 1635 090230 Psychiatric Aide 9-12 12,1, 1689
3 or2
090960 Medical 9-12 lor2 1635 090962 Medical Specialties 9-12 1/20r3 | 1635
Terminology for the Note: Level I courses shall be prerequisites for Level II courses.
Health Professional
090931 g:ig?al() ég‘;‘;ﬁ;ﬁ?je 12 2or3 16335 AUTHORITY NOTE: Promulgated in accordance with
090921 | Health Services I 10-12 1,2,0r | 1635 R.8.6(A)(10) and R.S. 17:10.
3 HISTORICAL NOTE: Promulgated by the Board of
090922 | Health Services 1| 11-12 1,2,0r | 1635 Elementary and Secondary Education, LR 29:
3 8523.  Health Occupations Career Majors and
090930 Introduction to 9-12 1,2, 0or 1635 Course Titles
?ealth Occupations 3 A. Health Occupations Career Majors

Allied Emerg_ency Medica_l )
Dental Medical Information Nursing
Health .
Services Systems
Allied Health * * *
Dental Assistant I
Dental Assistant 11
Health Occupations Gen. Coop.
Health Services I
Health Services 11
Home Health Aide
Hospital Ward Clerk
Intro. Emergency Medicine (CPR)
Intro. Health Science |
Intro. Health Science 11
Intro. Health Science 111
Intro. Health Insurance
Intro. Health Occupation I
Intro. Health Occupation 11
Medical Specialties
Medical Terminology
Medical Office Assisting
Nursing
Pre-Nursing *
Psychiatric Aide

Physician

Course Titles .
Services

*| ¥ ®| *| *
*
*| ¥ ®| *| *

*| ¥ ®| *| *
*

¥ ¥ ¥ *| k| ¥ ¥| *| ¥
*| x| %] %] %[ %] %] %] *®

*| ¥ *¥| *
*| *]| *¥| *
*| *| *¥| *

*| *| %] %] %

*| %] %] ®| *| %
*
*| ¥ ¥| *| ¥| *

*| *¥| *| %
*| *¥| *| *

*| ¥| *| *

*indicates courses in career major areas
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AUTHORITY NOTE: Promulgated in
R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:
Chapter 7. Referenced Content Standards
§701. General

A. The Health Occupations Content Standards listed in
this document were reinforced by cross referencing with
academic standards in the areas of English-Language Arts,
mathematics, science, and social studies. A comprehensive
list of academic standards utilized, along with area specific
codes, are listed below.

B.1. The five Louisiana Foundation Skills developed by
the Louisiana Content Standards Task Force which apply to
all students in all disciplines were also referenced in the
Health Occupations Content Standards. The foundation
skills are:

accordance  with

Board of

a. communication;
b. problem solving;
c. resource access and utilization;
d. linking and generating knowledge; and
e. citizenship.
2. All referenced content area standards and

benchmarks relate to students in grades 9-12.
AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:
8703.  Area Specific Codes
A. English/Language Arts (ELA). The standard number
is given; then the benchmark number.
B. Mathematics. The strand letter is given; then the
benchmark number.
N Number and Number Relations
A Algebra
M Measurement
G Geometry
D Data Analysis, Probability, and Discrete Math
P Patterns, Relations, and Functions
C. Science. The strand letter is
benchmark letter and number are given.
SI Science As Inquiry
PS Physical Science
LS Life Science
ESS Earth and Space Science
SE Science and the Environment
D. Social Studies. The strand letter is given; then the
benchmark letter and number are given.
G Geography
C Civics
E Economics
H History
AUTHORITY NOTE: Promulgated in
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:
§705. Standards
A. English Language Arts (ELA)
Standard One: Students read, comprehend, and respond
to a range of materials using a variety of strategies for
different purposes.
1—Using knowledge of word meaning and extending
basic and technical vocabulary, employing a variety of
strategies

Board of

given; then the

accordance  with

Board of

1563

2—Analyzing the effects of complex literary devices
and complex elements on a selection

3—Reading, responding to, and critiquing written,
spoken, and visual texts

4—Interpreting texts to generate connections to real-
life situations

5—Applying reading strategies to achieve a variety of
objectives

Standard Two: Students write competently for a variety

of purposes and audiences.
1—Writing a composition of complexity that clearly
implies a central idea with supporting details in a
logical, sequential order
2—Focusing on information, concepts, and ideas that
show an awareness of an intended audience and/or
purpose
3—Applying the steps of the writing process,
emphasizing revising and editing in final drafts
4—Using narration, description, exposition, and
persuasion to develop various modes of writing
5—Recognizing and applying literary devices and
various stylistic elements
6—Responding to text and life experiences as a basis
for writing
Standard  Three:  Students = communicate
conventional grammar, usage, sentence
punctuation, capitalization, spelling, and handwriting.
1—Writing legibly
2—Using the grammatical and mechanical conventions
of standard English
3—Spelling accurately using strategies and resources

Standard Four: Students demonstrate competence in
speaking and listening as tools for learning and

communicating.
1—Speaking intelligibly
2—Giving and following directions/procedures
3—Demonstrating a command of the features of
speaking when giving prepared and extemporaneous
presentations
4—Speaking and listening for a variety of audiences
and purposes
S5—Listening and responding to a wide variety of media
6—Participating in a variety of roles in group
discussions

Standard Five: Students locate, select, and make use of
information from a variety of texts, media, references,

and technological sources.
1—Recognizing and using organizational features of
printed text, other media, and electronic information
2—Locating and evaluating information sources
3—Accessing information and conducting research
using  outlining, note taking, summarizing,
interviewing, and surveying to produce documented
texts and graphics
4—Using available technology to produce, revise, and
publish a variety of works
5—Citing references using various formats
6—Interpreting charts/graphs, tables/schedules,
diagrams/maps, and organizational charts/flow-charts

Standard Six: Students read, analyze, and respond to

literature as a record of life experiences.
1—Identifying, analyzing, and responding to United
States and world literature that represents the
experiences and traditions of diverse ethnic groups
2—Analyzing distinctive elements of ancient,
American, British, and world literature

Louisiana Register Vol. 29, No. 08 August 20, 2003
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3—Identifying, analyzing, and responding to a variety
of classic and contemporary literature from many
genres
4—Analyzing various
experiences
Standard Seven: Students apply reasoning skills to their
reading, writing, speaking, listening, viewing, and
visually representing.
1—Using comprehension strategies in all contexts
2—Problem solving by analyzing, prioritizing,
categorizing, and evaluating; incorporating life
experiences; and using available information
3—Analyzing the effects of an author's life, culture,
and philosophical assumptions and an author's purpose
and point of view
4—Distinguishing fact from opinion, skimming and
scanning for facts, determining cause and effect,
generating inquiry, and making connections with real-
life situations
B. Mathematics
(N) Number and Number Relations: In problem-solving
investigations, use estimation, mental arithmetic, number
lines, graphs, appropriate models, manipulatives,
calculators, and computers to help develop an intuitive
understanding of the real number system and
communicate the relationships within that system.
N.1—Demonstrating an understanding of number
systems
N.2—Demonstrating that a number can be expressed in
many forms, and selecting an appropriate form for a
given situation
N.3—Using number sense to estimate and determine
reasonableness of solutions
N.4—Determining whether an exact or approximate
answer is necessary
N.5—Selecting and using appropriate computational
methods for given situations
N.6—Applying ratios and proportional thinking in a
variety of situations
N.7—lJustifying reasonableness
verifying results
(A) Algebra: In problem-solving investigations, use
appropriate manipulatives, models, graphs, tables, and
technology to develop the understanding of concepts and
to explore the applications of algebra.
A.1—Demonstrating the ability to translate real-world
situations into algebraic expressions, equations, and
inequalities
A.2—Recognizing the relationship between operations
involving real numbers and operations involving
algebraic expression
A.3—Using tables and graphs as tools to interpret
algebraic expressions, equations and inequalities
A.4—Solving algebraic equations and inequalities
using appropriate techniques
(M) Measurement: In problem-solving investigations,
use appropriate manipulatives and available technology
to develop the understanding of the concepts, processes,
and real-life applications of measurement.
M.1—Selecting and using appropriate  units,
techniques, and tools to measure quantities in order to
achieve specified degrees of precision, accuracy, and
error of measurement
M.2—Demonstrating  an
measurement

genres as records of life

of solutions and

intuitive  sense  of
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M.3—Estimating, computing and applying physical

measurement using suitable units

M.4—Demonstrating the concept of measurement as it

applies to real-world experiences
(G) Geometry: In problem-solving investigations, use
appropriate models, drawings, manipulatives, and
technology to understand concepts and explore real-
world applications of one-, two-, and three-dimensional
geometry, and justify solutions.

G.1—Identifying, describing and comparing to explore

and make conjectures about geometric concepts and

figures

G.2—Representing and solving problems using

geometric models and the properties of those models

G.3—Solving problems using coordinate methods, as

well as synthetic and transformational methods

G.4—Using inductive reasoning to predict, discover,

and apply geometric properties and relationships

G.5—Classifying figures in terms of congruence,

similarity, and applying these relationships

G.6—Demonstrating  deductive  reasoning  and

justification
(D) Data Analysis, Probability, and Discrete Math: In
problem-solving  investigations, use  appropriate
collecting and organizational techniques, manipulatives,
and technology in order to discover trends, to formulate
conjectures regarding cause-and-effect relationships, and
to develop critical-thinking skills that enable the student
to make informed decisions.

D.1—Designing and conducting statistical experiments

that involve collecting and representing data in various

forms

D.2—Recognizing data that relate two variables as

linear, exponential, or otherwise in nature

D.3—Using simulations to estimate probability

D.4—Demonstrating an understanding of the

calculation of finite probabilities using permutations,

combinations, sample spaces, and geometric figures

D.5—Recognizing events as dependent or independent

in nature and demonstrating techniques for computing

multiple event probabilities

D.6—Demonstrating the concept of distributions and

recognizing normal and non- normal distributions

D.7—Making inferences from data that are organized

in charts, tables, and graphs

D.8—Demonstrating logical thinking procedures such

as flow charts and truth tables

D.9—Using discrete math to model real-life situations
(P) Patterns, Relations, and Functions: In problem-
solving investigations, use appropriate number sense,
manipulatives, drawings, tables, graphs, symbolic
formulas, and technology to organize information,
recognize patterns which may develop, and use those
patterns to make predictions.

P.1—Modeling the concepts of variables, functions,

and relations as they occur in the real world and using

the basic notations and terminology

P.2—Translating between tabular,

graphical representations of functions

P.3—Recognizing behavior of elementary functions

and using graphing technologies to represent them

P.4—Analyzing the changes in the graphs of functions

caused by changing the coefficients and constants of

arbitrary functions using technology whenever

appropriate

symbolic, and



P.5—Analyzing real-world relationships that can be
modeled locally or globally by elementary functions
C. Science
(ST) Science As Inquiry: Students do science by engaging
in partial and full inquiries that are within their
developmental capabilities.
Benchmark A: The Abilities Necessary to do Scientific

Benchmark C: The Structure and Properties of Matter
1—Distinguishing among elements, compounds, and/or
mixtures
2—Discovering the patterns of physical and chemical
properties found on the periodic table of the elements
3—Understanding  that physical properties of
substances reflect the nature of interactions among its

Inquiry
1—Identifying questions and concepts that guide
scientific investigations
2—Designing and conducting scientific investigations
3—Using technology to improve investigations and
communications
4—Formulating and revising scientific explanations
and models using logic and evidence
5—Recognizing and analyzing alternative explanations
and models
6—Communicating and defending a scientific
argument
7—Ugtilizing science safety procedures during scientific
investigations

Benchmark B: Understanding Scientific Inquiry
1—Understanding that scientists usually base their
investigations on existing questions or
causal/functional questions
2—Understanding that scientists conduct investigations
for a variety of reasons, such as exploration of new
areas, discovery of new aspects of the natural world,
confirmation of prior investigations, prediction of
current theories, and comparison of models and
theories
3—Understanding that scientists rely on technology to
enhance the gathering and manipulation of data
4—Understanding that scientists must adhere to criteria
such as: A proposed explanation must have a logical
structure, abide by the rules of evidence, be open to
questions and modifications, be based on formulas, and
technology to organize information, recognize patterns
which may develop, and use those patterns to make
predictions
5—~Understanding that results of scientific inquiry, new
knowledge, and methods emerge from different types
of investigations and public communication among
scientists
(PS) Physical Science: Students develop an
understanding of  the characteristics and
interrelationships of matter and energy in the physical
world.

Benchmark  A:

Representation
1—Manipulating and analyzing quantitative data using
the SI system
2—Understanding the language of chemistry (formulas,
equations, symbols) and its relationship to molecules,
atoms, ions, and subatomic particles

Benchmark B: Atomic Structure
1—Describing the structure of the atom and identifying
and characterizing the particles that compose it
(including the structure and properties of isotopes)
2—Describing the nature and importance of radioactive
isotopes and nuclear reactions (fission, fusion,
radioactive decay)
3—Understanding  that an  atom’s  electron
configuration, particularly that of the outermost
electrons, determines the chemical properties of that
atom

Measurement and

Symbolic
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particles
4—Separating mixtures based upon the physical
properties of their components
5—Understand that chemical bonds are formed
between atoms when the outermost electrons are
transferred or shared to produce ionic and covalent
compounds
6—Recognizing that carbon atoms can bond to one
another in chains, rings, and branching networks to
form a variety of structures
7—Using the kinetic theory to describe the behavior of
atoms and molecules during phase changes and to
describe the behavior of matter in its different phases

Benchmark D: Chemical Reactions
1—Observing and describing changes in matter and
citing evidence of chemical change
2—Comparing, contrasting, and measuring the pH of
acids and bases using a variety of indicators
3—Writing balanced equations to represent a variety of
chemical reactions (acid/base, oxidation/reduction, etc.)
4—Analyzing the factors that affect the rate and
equilibrium of a chemical reaction
5—Applying the law of conservation of matter to
chemical reactions
6—Comparing and contrasting the energy changes that
accompany changes in matter
7—Identifying important chemical reactions that occur
in living systems, the home, industry, and the
environment

Benchmark E: Forces and Motion
1—Recognizing the characteristics and relative
strengths of the forces of nature (gravitational,
electrical, magnetic, nuclear)
2—Understanding the relationship of displacement,
time, rate of motion, and rate of change of motion;
representing rate and changes of motion
mathematically and graphically
3—Understanding effects of forces on changes in
motion as explained by Newtonian mechanics
4—Illustrating how frame of reference affects one’s
ability to judge motion

Benchmark F: Energy
1—Describing and representing relationships among
energy, work, power and efficiency
2—Applying the universal law of conservation of
matter, energy, and momentum, and recognizing their
implications

Benchmark G: Interactions of Energy and Matter
1—Giving examples of the transport of energy through
wave action
2—Analyzing the relationship and interaction of
magnetic and electrical fields and the forces they
produce
3—Characterizing and differentiating electromagnetic
and mechanical waves and their effects on objects as
well as humans
4—Explaining the possible hazards of exposure to
various forms and amounts of energy
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(LS) Life Science: Students become aware of the
characteristics and life cycles of organisms and
understand their relationships to each other and to their
environment.
Benchmark A: The Cell
1—Observing cells, identifying organelles, relating
structure to function, and differentiating among cell
types
2—Demonstrating a knowledge of cellular transport
3—Investigating cell differentiation and describing
stages of embryo logical development in representative
organisms
Benchmark B: The Molecular Basis of Heredity
1—Explaining the relationship among chromosomes,
DNA, genes, RNA, and proteins
2—Comparing and contrasting mitosis and meiosis
3—Describing the transmission of traits from parent to
offspring and the influence of environmental factors on
gene expression
4—Exploring advances in biotechnology and
identifying possible positive and negative effects
Benchmark C: Biological Evolution
1—Exploring experimental evidence that supports the
theory of the origin of life
2—Recognizing the evidence for evolution
3—Discussing the patterns, mechanisms, and rate of
evolution
4—Classifying organisms
5—Distinguishing among the kingdoms
6—Comparing and contrasting life cycles of organisms
7—Comparing viruses to cells
Benchmark D: Interdependence of Organisms
l—Illustrating  the biogeochemical cycles and
explaining their importance
2—Describing trophic levels and energy flows
3—Investigating population dynamics
4—Exploring how humans have impacted ecosystems
and the need for societies to plan for the future
Benchmark E: Matter, Energy, and Organization of
Living Systems
1—Comparing and contrasting photosynthesis and
cellular respiration, emphasizing their relationships
2—Recognizing the importance of the ATP cycle in
energy usage within the cell
3—Differentiating among
organization
Benchmark F: Systems and the Behavior of Organisms
1—Identifying the structure and functions of organ
systems
2—Identifying mechanisms involved in homeostasis
3—Recognizing that behavior is the response of an
organism to internal changes and/or external stimuli
4—Recognizing that behavior patterns have adaptive
value
Benchmark G: Personal and Community Health
1—Relating fitness and health to longevity
2—Contrasting how organisms cause disease
3—Explaining the role of the immune system in
fighting disease
4—Exploring current research on the major diseases
with regard to cause, symptoms, treatment, prevention,
and cure
5—Researching technology used in prevention,
diagnosis, and treatment of diseases/disorders (ESS)
Earth and Space Science

levels of biological
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Benchmark A: Energy in the Earth System
1—Investigating the methods of energy transfer and
identifying the sun as the major source of energy for
most of the Earth's systems
2—Modeling the seasonal changes in the relative
position and appearance of the sun and inferring the
consequences with respect to the Earth's temperature
3—Explaining fission and fusion in relation to the
Earth's internal and external heat sources
4—Explaining how decay of radioactive isotopes and
the gravitational energy from the Earth’s original
formation generate the Earth's internal heat
S5—Demonstrating how the Sun's radiant energy causes
convection currents within the atmosphere and the
oceans
6—Describing the energy transfer from the Sun to the
Earth and its atmosphere as it relates to the
development of weather and climate patterns
7—Modeling the transfer of the Earth's internal heat by
way of convection currents in the mantle which powers
the movement of the lithospheric plates

Benchmark B: Geochemical Cycles
1—Illustrating how stable chemical atoms or elements
are recycled through the solid earth, oceans,
atmosphere, and organisms
2—Demonstrating Earth’s internal and external energy
sources as forces in moving chemical atoms or
elements

Benchmark C: The Origin and Evolution of the Earth

System
1—Explaining the formation of the solar system from a
nebular cloud of dust and gas
2—Estimating the age of the Earth by using dating
techniques
3—Communicating the geologic development of
Louisiana
4—Examining fossil evidence as it relates to the
evolution of life and the resulting changes in the
amount of oxygen in the atmosphere
5—Explaining that natural processes and changes in
the Earth system may take place in a matter of seconds
or develop over billions of years

Benchmark D: The Origin and Evolution of the Universe
1—Identifying scientific evidence that supports the
latest theory of the age and origin of the universe
2—Describing the organization of the known universe
3—Comparing and contrasting the sun with other stars
4—Identifying the elements found in the sun and other
stars by investigating the spectra
5—Describing the role of hydrogen in the formation of
all the natural elements
6—Demonstrating the laws of motion for orbiting
bodies
7—Describe the impact of technology on the study of
Earth, the solar system, and the universe

(SE) Science and the Environment: In learning

environmental science, students develop an appreciation

of the natural environment, learn the value of
environmental quality, and acquire a sense of
stewardship through involvement in community action.

As consumers and citizens, they are able to recognize

how personal, professional, and political actions affect

the natural world.



Benchmark A: Ecological Systems and Interactions
1—Demonstrating an understanding of the functions of
Earth's major ecological systems
2—Investigating the flow of energy in ecological
systems
3—Describing how habitat, carrying capacity, and
limiting factors influence plant and animal populations
(including humans)
4—Understanding that change is a fundamental
characteristic of every ecosystem and that ecosystems
have varying capacities for change and recovery
5—Describing the dynamic interactions between
divisions of the biosphere
6—Describing and explaining the Earth’s biochemical
and geochemical cycles and their relationship to
ecosystem stability
7—Comparing and contrasting the dynamic interaction
with the biosphere
8—Analyzing evidence that plant and animal species
have evolved physical, biochemical, and/or behavioral
adaptations to their environments
9—Demonstrating an understanding of influencing
factors of biodiversity
10—Explaining that all species represent a vital link in
a complex web of interaction
11—Understanding how pollutants can affect living
systems

Benchmark D: Personal Choices and Responsible

Actions
1—Demonstrating an understanding of the effects of
personal choices and actions on the natural
environment
2—Describing how a healthy environment depends
upon responsible human actions
4—Demonstrating that the most important factor in
prevention and control of pollution is education and the
resulting change in values, attitudes, and behavior
patterns
5—Explaining that responsible environmental decision
making involves scientific and sociological research,
consideration of value systems, investigation and
evaluation of alternative, and long-term global
perspectives
6—Demonstrating a knowledge that environmental
issues should be an international concern
7—Recognizing that philosophies, objectives, and
practices of various types of resource management are
sometimes incompatible, often necessitating
compromises and tradeoffs
8—Recognizing that the development of accountability
toward the environment is essential for the continued
health of the planet
9—Developing an awareness of personal responsibility
as stewards of the local and global environment

Benchmark B: Resources and Resource Management
1—Comparing and contrasting the various types of
renewable and nonrenewable resources and explaining
the relationships between these resources and
populations
2—Explaining how natural resources affect humans

D. Social Studies
(G) Geography: Physical and Cultural Systems: Students
develop a spatial understanding of the Earth’s surface
and the processes that shape it, the connections between
people and places, and the relationship between man and

and how humans affect natural resources
3—Recognizing that people of the world consume
disproportionate amounts of the Earth’s resources, a
factor of both population size and inequitable
geographic or economic distribution of resources
4—Demonstrating an understanding that resource
management issues and environmental problems may
arise when resource use is motivated by short- term
goals instead of long-term consequences
5—Comparing the benefits and the costs of various
resource management methods

6—Analyzing how management of resources requires
that they be viewed from a global, as well as a local,
perspective

7—Recognizing that sustainable development is a
process of change in which resource use, investment
direction, technological development, and institutional
change meet society's future as well as present needs

Benchmark C: Environmental Awareness and Protection

1—Evaluating the dynamic interaction of land, water,
and air and its relationship to living things in
maintaining a healthy environment

2—Evaluating the relationships between quality of life
and environmental quality

3—Investigating and communicating how
environmental policy is formed by the interaction of
social, economic, technological and political
considerations

4—Demonstrating that environmental decisions include
analyses that incorporate ecological, health, social, and
economic factors

5—Analyzing how public support effects the creation
and enforcement of environmental laws and regulations
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his environment.

Benchmark A: The World in Spatial Terms
1—Using geographic representations, tools, and
technologies to explain, analyze and solve geographic
problems
2—Organizing geographic information and answering
complex questions by formulating mental maps of
places and regions

Benchmark B: Places and Regions
1—Determining how social, cultural, and economic
processes shape the features of places
2—Analyzing the ways in which physical and human
characteristics of places and regions have affected
historic events
3—Analyzing the different ways in which physical and
human regions are structured and interconnected
4—Explaining and evaluating the importance of places
and regions to cultural identity

Benchmark C: Physical and Human Systems
1—Analyzing the ways in which Earth’s dynamic and
interactive physical process affect different regions of
the world
2—Determining the economic, political, and social
factors that contribute to human migration and
settlement and evaluating their impact on physical and
human systems
3—Analyzing trends in world population numbers,
patterns, and predicting their consequences
4—Analyzing the characteristics, distribution, and
interrelationships of the world’s cultures
S5—Describing and evaluating spatial distribution of
economic systems and how they affect regions
6—Analyzing how cooperation, conflict, and self-
interests impact social, political, and economic entities
on Earth
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Benchmark D: Environment and Society
1—Evaluating the ways in which technology has
expanded the human capability to modify the physical
environment
2—Examining the challenges placed on human systems
by the physical environment and formulating strategies
to deal with these challenges
3—Analyzing the relationship between natural
resources and the exploration, colonization, and
settlement of different regions of the world
4—Evaluating policies and programs related to the use
of natural resources
5—Developing plans to solve local and regional
geographic problems related to contemporary issues

(C) Civics: Citizenship and Government: Students

Benchmark D: Roles of the Citizen
1—Evaluating and defending positions on issues
regarding the personal, political, and economic rights
of citizens
2—Evaluating and defending positions regarding the
personal and civic responsibilities of citizens in
American constitutional democracy
3—Explaining and evaluating the various forms of
political participation that citizens can use to monitor
and shape the formation and implementation of public
policy
4—Analyzing and evaluating the importance of
political ~ leadership, public service, and a
knowledgeable citizenry to American constitutional
democracy

develop an understanding of the structure and purposes (E) Economics: Interdependence and Decision Making:
of government, the foundations of the American Students develop an understanding of fundamental
democratic system, and the role of the United States in economic concepts as they apply to the interdependence
the world while learning about the rights and and decision making of individuals, households,
responsibilities of citizenship. businesses, and governments in the United States and the

Benchmark A: Structure and Purposes of Government
1—Analyzing the necessity and purposes of policies
and government
2—Comparing and  evaluating the  essential
characteristics of various systems of government and
identifying historical and contemporary examples of
each
3—Explaining and evaluating issues related to the
distribution of powers and responsibilities within the
federal system
4—Explaining the organization and functions of local,
state, and national governments and evaluating their
relationships
S5—Evaluating the role and importance of law in the
American political system
6—Examining the major responsibilities of the national
government for domestic and foreign policy
7—Explain how government is financed through

world.

Benchmark A: Fundamental Economic Concepts
1—Analyzing the impact of the scarcity of productive
resources and examining the choices and opportunity
costs that result
2—Analyzing the roles that production, distribution,
and consumption play in economic decisions
3—Applying the skills and knowledge necessary in
making decisions about career options
4—Comparing and evaluating basic economic systems
5—Explaining the basic features of market structures
and exchanges
6—Analyzing the roles of economic institutions, such
as corporations and labor unions, that compose
economic systems
7—Analyzing the roles of money and banking in an
economic system
8—Applying economic concepts to understand and

taxation evaluate historical and contemporary issues
Benchmark B: Foundations of the American Political Benchmark B: Individuals, Households, Businesses, and
System Governments

1—Analyzing ideas and origins of the American
constitutional government and evaluating how these
have helped to shape American society
2—Explaining constitutional and democratic beliefs in
American society and applying them to the analyses of
issues of conflicting beliefs and principles
3—Analyzing the nature of American political and
social conflicts
4—Evaluating issues related to the differences between
American ideals and the realities of American social
and political life
5—Evaluating the roles of political parties, campaigns,
and elections in American politics
6—Analyzing the historical and contemporary roles of
associations and groups in local, state, and national
politics

Benchmark C: International Relationships
1—Analyzing how the world is organized politically
and evaluating how the interaction of political entities,
such an nation-states and international organizations,
affects the United States
2—Analyzing the major foreign policy positions of the
United States and evaluating their consequences
3—Evaluating the impact of American ideas and
actions on the world and analyzing the effects of
significant international developments of the United
States
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1—Identifying factors that cause changes in supply and

demand

2—Analyzing how supply and demand, price,

incentives, and profit influence production and

distribution in a competitive market system

3—Analyzing the impact of governmental taxation,

spending, and regulation on different groups in a

market economy

4—Analyzing the causes and consequences of

worldwide economic interdependence

5—Evaluating the effects of domestic policies on

international trade

6—Analyzing Louisiana's role in the world economy
Benchmark C: The Economy as a Whole

1—Explaining the meanings of economic indicators

such as Gross Domestic Product, per capita GDP, real

GDP, CPI, and unemployment rate

2—Explaining how interest rates, investments, and

inflation/deflation impact the economy

3—Analyzing unemployment and income distribution

in a market economy

4—Explaining the basic concepts of United States

fiscal policy and monetary policy and describing their

effects on the economy

(H) History: Time, Continuity, and Change: Students
develop a sense of historical time and historical



perspective as they study the history of their community,

state, nation, and world.

Benchmark A: Historical Thinking Skills
1—Applying key concepts, such as chronology and
conflict, to explain and analyze patterns of historical
change and continuity
2—Explaining and analyzing events, ideas, and issues
within a historical context
3—Interpreting and evaluating the historical evidence
presented in primary and secondary sources
4—~Utilizing knowledge of facts and concepts drawn
from history and methods of historical inquiry to
analyze historical and contemporary issues.
5—Conducting research in efforts to analyze historical
questions and issues
6—Analyzing cause/effect relationships

Benchmark B: United States History
1—Analyzing the significant changes that resulted
from interactions among the peoples of Europe, Africa,
and the Americas
2—Summarizing the process by which the United
States was colonized and later became an independent
nation
3—Analyzing the development of the American
constitutional system
4—Tracing territorial  expansion  and
movements in the United States
5—Analyzing the origins, major events, and effects of
the Civil War and Reconstruction
6—Analyzing the development of industrialization and
examining its impact on American society
7—Describing the immigration and internal migration
patterns that have occurred in the history of the United
States and examining the cultural and social changes
that have resulted
8—Evaluating the significance of the Progressive
Movement
9—Analyzing the rise of the labor and agrarian
movements
10—Explaining the changing role of the United States
in world affairs through World War I
11—Analyzing the significant changes that evolved in
the United States between World War I and the Great
Depression
12—Analyzing the causes, developments, and effects
of the Great Depression and the New Deal
13—Analyzing the origins, events, and results of
World War II
14—Examining and summarizing key developments in
foreign and domestic policies during the Cold War era
15—Analyzing the economic, political, social, and
cultural transformation of the United States since
World War II
16—Explaining the major changes that have resulted as
the United States has moved from an industrial to an
information society
17—Analyzing  developments  and
contemporary American society
18—Discussing and demonstrating an understanding of
recent developments in foreign and domestic policies

Benchmark C: World History
l—Analyzing the development of early human
communities and civilizations
2—Making generalizations about the cultural legacies
of both the ancient river and the classical civilizations
3—Analyzing the origins, central ideas, and worldwide
impact of major religious and philosophical traditions

reform

issues  in
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4—Summarizing the developments and contributions
of civilizations that flourished in Europe, Asia, Africa,
and the Americas

5—Analyzing the consequences of the economic and
cultural interchange that increasingly developed among
the peoples of Europe, Asia, and Africa

6—Analyzing the impact of transoceanic linking of all
major regions of the world

7—Analyzing the political, cultural, and economic
developments and trends that resulted in the
transformation of major world regions

8—Explaining how the emergence of territorial
empires in Europe, Asia, and Africa unified large areas
politically, economically, and culturally

9—Tracing the expansion of European power and
economic influence in the world and examining the
impact of this expansion on societies in Asia and the
Americans

10—Analyzing the impact that political revolutions and
new ideologies had on societies around the world
11—Evaluating the economic, political, and social
consequences of the agricultural and industrial
revolutions on world societies

12—Analyzing the patterns of worldwide change that
emerged during the era of Western military and
economic domination

13—Analyzing the causes and international
consequences of World War I, World War 11, and other
20th century conflicts

14—Analyzing the international power shifts and the
breakup of colonial empires that occurred in the years
following World War II

15—Explaining the worldwide significance of major
political, economic, social, cultural, and technological
developments and trends

AUTHORITY NOTE: Promulgated in
R.S.6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:
Chapter 9. Definitions
8901. Glossary

Academic  Cross-ReferenceCa
academic content Standards.

AHECCArea Health Education Center.

ArticulationCthe process of linking two or more
educational systems to produce a smooth flow of students
from one institution to another without experiencing delays,
duplication of courses, or loss of credit.

AssessmentCa process through which evidence is gathered
in a range of content areas to determine both a student's
understanding and ability to apply that understanding.

BenchmarkCa broad statement of expected skills and
knowledge that is used as a reference to develop curriculum
and assess student progress.

CertificationCa statement attesting some fact, especially
the status and qualifications of the person holding it.

CNACcertified nursing assistant.

Code of EthicsCrelating to morality of behavior,
conforming with an accepted standard of behavior.

CPRCecardiopulmonary resuscitation.

Emergency First ResponderCfirst person on the scene to
provide care.

HOSAChealth Occupations Students of America.

LicensureCa right formally granted in writing by an
authority.

accordance  with

Board of

reference to related

Louisiana Register Vol. 29, No. 08 August 20, 2003



NHCSSCNational Health Care Skill Standards.

OBRACOmnibus Budget Reconciliation Act of 1987.

OSHACUnited States Occupational Safety and Health
Administration.

Performance ActivitiesCactions students could perform to
demonstrate achievement of a benchmark.

RegistrationCthe placement of requested data on formal
or official record.

SCANSCsecretary's commission on Achieving Necessary
Skills.

Scope of PracticeCextent or range of acceptable practices.

Standard PrecautionsCpractices used in health care
facilities to prevent the spread of infection via blood, body
fluids, secretions, excretions, mucous membranes, and non-
intact skin.

StandardsCdescriptions of what students should know and
be able to do through subject matter, knowledge, and
proficiencies gained as a result of their education.

StrandCmajor category.

Subject AreaCdomain or content area.

VICACVocational Industrial Clubs of America.

AUTHORITY NOTE: Promulgated in accordance with
R.S.6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of

Elementary and Secondary Education, LR 29:

Interested persons may submit comments until 4:30 p.m.,
October 9, 2003, to Nina Ford, State Board of Elementary
and Secondary Education, P.O. Box 94064, Capitol Station,
Baton Rouge, LA 70804-9064.

Weegie Peabody
Executive Director

FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES
RULE TITLE: Bulletin 107CHealth Occupations
Content Standards Curriculum Framework

I. ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO
STATE OR LOCAL GOVERNMENT UNITS (Summary)

The proposed policy will provide Health Occupations
standards. It is estimated that there will be no additional costs
to state governmental units. It is unknown at this time if there
are any costs to local governmental units. The LEA may choose
to offer new courses to students that may require purchasing
items such as new textbooks, instructional materials or
equipment. Each LEA will make their determination.

II. ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE

OR LOCAL GOVERNMENTAL UNITS (Summary)

There will be no effect on revenue collections by state/local
governmental units.

IIl. ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO
DIRECTLY AFFECTED PERSONS OR NONGOVERNMENTAL
GROUPS (Summary)

The proposed standards will assist teachers in developing
lessons that will prepare Health Occupations students in
attaining vocational skills for the workplace.

. ESTIMATED EFFECT ON COMPETITION AND EMPLOYMENT
(Summary)

Employers could have a larger, trained qualified pool from
which to select employees.

H. Gordon Monk
Staff Director
Legislative Fiscal Office

Marlyn J. Langley
Deputy Superintendent
Management and Finance
0308#096
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NOTICE OF INTENT

Board of Elementary and Secondary Education

Bulletin 108CMarketing Education Content Standards
Curriculum Framework (LAC 28:LXXI.Chapters 1-9)

In accordance with R.S. 49:950 et seq., the Administrative
Procedure Act, notice is hereby given that the Board of
Elementary and Secondary Education approved for
advertisement the adoption of Bulletin 108CMarketing
Education Content Standards Curriculum Framework.
Bulletin 108 will be printed in codified format as Part LXXI
of the Louisiana Administrative Code. The proposed
Marketing standards will assist teachers in preparing
students for the workplace. The action is being proposed to
provide Marketing standards.

Title 28
EDUCATION
Part LXXI. Bulletin 108CMarketing Education Content
Standards Curriculum Framework
Chapter 1. Marketing Education
8101. Standards for Marketing Education*

A. Marketing Education is a distinct discipline that
integrates academic concepts and technology applications
throughout the curriculum.

1. Academic Concepts. The study of marketing

incorporates many academic understandings, including
mathematics, reading, writing, speaking, sociology,
psychology, geography, etc.

2. Technology  Applications. = The  successful

implementation of marketing-activities requires the use of
technology.

B. The marketing education curriculum is divided into
two primary parts: Foundations and Functions.

1. Foundations are basic skills that are necessary for
all students to be successful; they are closely linked to the
Louisiana Foundation Skills. These Marketing Foundations
must be mastered in order for the Marketing Functions to
have relevance for students. The four broad-based
foundational skills in marketing are as follows:

a. business, management, and entrepreneurship;
b. communication and interpersonal skills;

Cc. economics;

d. professional development.

2. Functions define the discipline of marketing as
applied in business operations. They address marketing from
the perspective of how it is practiced. Each function is
viewed from its relationship to the marketing of a good,
service, or idea. The eight functions are as follows:
distribution;
product/service;
management;
financing;
promotion;
pricing;
selling;

marketing Information Management.
*Standards and competencies used herein are copyrighted,
proprietary information of the Marketing Education Resource
Center. Reprinted with permission.
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
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HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
§103. What Is Marketing?

A.1. The American Marketing Association (AMA), an
international organization of marketing professionals,
defines marketing as:

a. the process of planning and executing the
conception, pricing, promotion; and

b. distribution of ideas, goods, and services to
create exchanges that satisfy individual and organizational
objectives.

2. This definition indicates that marketing is a process
than involves a variety of activities designed to change
behaviors or influence ideas. These activities include, but are
not limited to, advertising, logistics, marketing research,
product design, and selling.

B. Historically, marketing has been characterized as
dynamic and changing. However, the pace at which it is
changing has accelerated due to environmental shifts in the
business world: downsizing, outsourcing, mergers,
international competition, world markets, and technological
innovations. These changes impact the skills, attitudes, and
abilities needed for success in today's workplace. Marketing
professionals are involved in major decisions affecting
American and international business organizations and their
success. Marketing helps to shape the world economy.

C. Marketing is a multi-faceted, critical business
function that is undergirded by such social sciences as
economics, psychology, and sociology. Its successful
performance depends on the application of mathematics and
English/language arts principles, the use of scientific
problem solving, and the application of technology to
marketing situations and problems. In the 21st century,
economic survival in business will depend on the ability to
understand and execute marketing skills. Today we market
not only goods, but also ideas, causes, places, services,
performances, groups, and people.

D. Effective marketing education programs provide the
application of mathematics, communications, psychology,
economics, technology, and specific product and service
knowledge in conjunction with human resource skills in
problem solving, decision making, conflict resolution, group
dynamics, and goal setting. All students in a democratic
society need to understand the processes and procedures
involved with marketing. Those planning to enter a
marketing career field need in-depth instruction in the
foundations and functions of marketing.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
8105. What Is Marketing in Louisiana?

A. Students in Louisiana are entering a complex global
economy in which they must be able to participate fully and
effectively. Developing critical-thinking skills is essential for
the student to be an involved and productive member of
society. Creative problem solving, team dynamics, and
critical thinking are reflected in this standards document for
instruction in marketing education classrooms in Louisiana.
The economy in Louisiana is as diverse and technology-
driven as the national economy; the marketing education
curriculum is designed to prepare students to face the
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challenges of today's world by encouraging them to become
life-long learners.

B. Many course titles related to retailing and marketing
fall under the "marketing umbrella." In 2000-2001, the
Louisiana annual school report statistics provided by the
Bureau of Information Management System reported ten
different marketing-related courses taught by 112 staff
members, representing enrollment of over 8,000* students.
Course titles included Advertising, Marketing Management,
Tourism and Lodging, and Specialty Marketing. Most
courses are designed for eleventh or twelfth-grade students,
but career paths in some schools provide entry-level
marketing instruction for ninth and tenth graders.

C. Curricula in marketing classes in Louisiana range
from studying marketing for personal use and career
exploration to developing advanced management and
entrepreneurial skills. Many students take advantage of the
cooperative programs that provide paid, work-based learning
in marketing related jobs. Other students may be mentored
by a professional in the field, have job-shadowing
opportunities, or work in non-paid, short-term positions for
"real world" work experiences.

D. Marketing education programs provide options for all
students, both traditional and non-traditional. Marketing
education students in Louisiana are members of DECA, the
student organization. They demonstrate their mastery of the
marketing curriculum in competitive events at the state and
national levels. DECA develops leadership skills and
provides awareness of civic responsibilities.

*Student enrollment reflects duplicate numbers in some cases.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:

8107. Cooperative Education in Marketing

A. Marketing Education programs were among the first
in the career and technical area to provide opportunities for
work-based learning. Senior Marketing Education students
in most schools are able to participate in paid on-the-job
training in retail or other marketing-related businesses.
Credit is given by the high school for the cooperative
education work experience. Local school district guidelines
determine the number of hours credit that the student may
earn.

B. The Marketing teacher/coordinator works -closely
with the business supervisor to develop a training plan that
outlines what the student will learn on the job. It is closely
aligned with what is being taught in the classroom to build a
solid connection between school and work. The student is
given a grade for on-the-job training that becomes a part of
the teacher's evaluation of student performance.

C. Credit for cooperative students in Marketing courses
is granted based upon these guidelines.

1. A training agreement issued by the Louisiana
Department of Labor must be on file; this training plan is
developed by the student, the marketing teacher/coordinator
and the employer and is signed by the teacher, student,
parent and employer.

2. The place of employment is directly related to the
student's chosen course of study.

3. The student's cooperative learning program is
systematically evaluated by the teacher/coordinator and
workplace supervisor.

Board of
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4. The student is paid by the employer at minimum
wage or more.

5. The student has
classroom performance.

D. The goals of cooperative education training are as
follows:

1. the student will demonstrate an understanding of
marketing practices and procedures through real-life work
experiences; and

2. the student will apply the foundation skills outlined
in Marketing Standards and Benchmarks.

E. For juniors or other non-working students,
coordinators are encouraged to make "learning come to life"
through job shadowing, workplace mentors, unpaid
internships, and/or school-based enterprises.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
Chapter 3. Implementing the Standards through DECA
8301. What Is DECA?

A. DECA, formerly "Distributive Education Clubs of
America," is a national organization of marketing students; it
is designed to be not extracurricular but co-curricular in
nature. All marketing programs are strongly encouraged to
sponsor a DECA chapter to supplement and enhance the
learning opportunities for marketing students. DECA is an
integral part of the classroom instructional program. DECA
members include students who are interested in preparing
for marketing, entrepreneurial, and management careers.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
§303. What Is DECA's Mission?

A. "The mission of DECA is to enhance the co-curricular
education of students with interests in marketing,
management, and entrepreneurship. DECA helps students
develop skills and competence for marketing careers, build
self-esteem, experience leadership, and practice community
service. DECA is committed to advocacy of marketing
education and the growth of business and education
partnerships."

B. To accomplish this mission, DECA utilizes a variety
of activities that include competitive events, on-the-job
experience, and chapter projects. All of these activities are
designed to emphasize academic and vocational excellence
as building blocks that will launch students into successful
marketing and management careers. To accomplish this
mission, DECA adheres to a number of goals that include the
following:

1. to prepare marketing education students to take
their proper places in the business world;

2. to develop leadership characteristics;

3. to develop self-confidence and self-acceptance;

4. to develop a greater understanding of our
competitive, free-enterprise system;

satisfactory attendance and
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5. to further develop occupational competencies
needed for careers in marketing, management, and
entrepreneurship;

6. to develop high ethical standards in personal and
business relationships;
7. to develop effective international relationships;
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8. to develop greater awareness of career opportunities
in marketing;

9. to develop greater proficiency in communication;

10. to develop greater appreciation of the
responsibilities of citizenship;

11. to develop a healthy competitive spirit;

12. to develop social and business etiquette.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
8305. What Is DECA's History?

A. DECA is a non-profit organization founded in 1946; it
is governed by an elected Board of Directors. Members
received support and guidance from the National Advisory
Board, which is comprised of the Congressional Advisory
Board, made up of members of the U.S. Congress, and
representatives from major U.S. corporations and business
that support DECA's mission. DECA has grown from a
handful of members to over 180,000 nationwide. Organized
around the goals of improving education and career
opportunities and of remaining on the cutting edge of
educational innovation, DECA continues to grow.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
§307. What Is DECA's Competitive Edge?

A. Another part of the DECA program is the competitive
events program. These events are designed to enable
students to engage in activities that will extend their interests
and competencies for careers in marketing and other
business-related fields. Students will use what they have
learned in the classroom and on the job to measure their
progress against other students from around the state and the
nation. Competitive events are divided into individual events
and team events. Goals of the competitive events national
competition are as follows:

1. to contribute to the development of competencies
needed for careers in marketing, merchandising, and
management;

2. to evaluate student achievement
competencies through careful measurement devices;

3. to provide opportunities for student and group
recognition;

4. to provide constructive avenues for individual or
group expression, initiative, and creativity;

5. to motivate students to assume responsibility for
self-improvement and self-discipline;

6. to provide a vehicle for students to demonstrate
their acquired competencies through individual and/or group
activities;

7. to assist students in acquiring a realistic self-
concept through individual and/or group activities;

8. to help students to participate in an environment of
cooperation and competition;

9. to provide visibility for the educational goals and
objectives of Marketing Education.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
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Chapter 5.
§501.

Strands, Standards, and Benchmarks

Entrepreneurship
A. Standards

Strand: Business, Management, and

1.1 Demonstrate an understanding of business fundamentals.
1.2 Analyze business risk.
1.3 Demonstrate an understanding of the fundamental
functions of marketing management.

B. Available Courses

PN R WD =

10. Tourism/Lodging
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

8503.

Entrepreneurship
1.1 Demonstrate an understanding of
business fundamentals.

A. Standard

Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Adpvertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing

9. Specialty Marketing

the Board of

Strand 1.0: Business, Management, and

B. Standard 1.2 Analyze business risk.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Explore the | ELA 1,2,3,4,5 Competencies
types of | 1-1,3,4,5 Resources
business risk. 2-1,6 Information
2. Define and | 3-1,2,3 Interpersonal
interpret the role | 4-1,2,3,4,5, Skills
of insurance. 6 Systems
3. Identify | 5-1,2,3,4,6 Technology
security and | 7-1,2,4 Foundations
safety  policies | Science Basic Skills
and procedures. SI-A-1, 2 Thinking Skills
4. Explain the | SI-B-4,5 Personal
role of risk | PS-D-7 Qualities
management. PS-F-1

SE-B-6

Math

N-1,2,3,4,5,

6,7

A-1,3,4

M-1,2,3,4

G-1,6

D-1,6,7

C. Standard 1.3 Demonstrate an understanding of the
fundamental functions of marketing management.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Describe | ELA 1,2,3,4,5 Competencies
marketing 1-1,3,4,5 Resources
functions. 2-1,6 Information
2. Explain | 3-1,2,3 Interpersonal
marketing and | 4-1,2,3,4,5, Skills
its importance in | 6 Systems
a global | 5-1,2,3,4,6 Technology
economy. 7-1,2,4 Foundations
3. Research the | Science Basic Skills
role of business | SI-A-1,2 Thinking Skills
in society. SI-B-4, 5 Personal
4. Classify the | PS-D-7 Qualities
types of | PS-F-1
business activity. | SE-B-6
5. Analyze the | Math
concept of | N-1,2,3,4,5,
management. 6,7
6. Identify and | A-1,3,4
compare the | M-1,2,3,4
types of | D-1,6,7
business G-1,6
ownership. Social Studies
7. Explore ways | C-1A-1,2, 3,
technology 4,5,6,7
affects business. | C-1C-1
8. Evaluate ways | E-1A-1,2, 3,
business is | 4,5,6,7
regulated by | E-1B-1,2,3,4,
government. 5,6

E-1C-1,2,3,4

H-1B-9, 11, 12

H-1C-7, 11, 15

Louisiana
Benchmarks Cltesss Foundation SCANS Skills
Academic References .
Skills

1. Demonstrate | ELA 1,2,3,4,5 Competencies
an understanding | 1-1,3,4,5 Resources
of the concept of | 2-1,6 Information
management. 3-1,2,3 Interpersonal
2. Analyze | 4-1,2,3,4,5, Skills
management's 6 Systems
leadership role in | 5-1,2,3,4,6 Technology
business. 7-1,2,4 Foundations
3. Analyze the | Science Basic Skills
financing and | SI-A-1,2 Thinking Skills
controlling SI-B-4, 5 Personal
function. PS-F-1 Qualities
4. Understand | SE-B-6
the components | Math
of a business | N-1,2,3,4,5,
plan. 6,7

A-1,3,4

M-1,2,3,4

G-1,6

D-1,6,7

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

8505.

A. Standards

the Board of

Strand: Communication and Interpersonal
Skills

2.1 Demonstrate the ability to apply the fundamentals of
communication.
2.2 Demonstrate interpersonal skills that contribute to
positive relationships.
2.3 Demonstrate positive work ethics in the workplace.
2.4 Demonstrate skills for positive working relationships.
2.5 Demonstrate the ability to interact with customers.
2.6 Apply strategies for dealing with conflict.
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B. Auvailable Courses Academic Louisiana
1. Introduction to Marketing Benchmarks Cf:ross— Fourllqlalltion SCANS Skills
2. General Marketin 2 L EEE =Ll
3 Ent hi g 1. Demonstrate | ELA 1,2,3,4,5 Competencies
: n r@preneurs 1p . procedures for | 1-1,3,4 Resources
4. Retailing and Merchandising following oral and | 2-1,6 Information
5. Advertising/Sales Promotion written directions | 4-1,2, 4,6 Interpersonal
6. Marketing Management 2. Identify the Skills
7 Marketi gR & h guidelines for Systems
: arketing esear_c communicating Foundations
8. Insurance Marketing with coworkers. Basic Skills
9. Specialty Marketing 3. Recognize Thinking Skills
10. Tourism/Lodging barriers to Personal
AUTHORITY NOTE: Promulgated in accordance with R.S. effecnve‘ . Qualities
17:6(A)(10) and R.S. 17:10 communieation.
: S 4. Generate
HISTORICAL NOTE: Promul‘gated by the Board of directions for
Elementary and Secondary Education, LR 29: completing  job
8507. Strand 2.0: Communication and tasks.
Interpersonal Skills 5. Demonstrate
. procedures for
A. Standard 2.1 Demopstrgte the ability to apply conducting
the fundamentals of communication. meetings.
Academic Louisiana C. Standard 2.3 Demonstrate positive work ethics in the
Benchmarks Cross- Founc_jation SCANS Skills workplace.
References Skills
1. Understand the | ELA 1,2,3,4,5 Competencies = —
nature of effective | 1-1,3,4 Resources Academic Louisiana .
communications. 2-1,2,3,4,5 Information Benchmarks . (f:ross- Fousrll(qleitlon SCANS Skills
2. Apply effective | 3-1,2,3 Interpersonal ererences ilis
listening skills. 4-1 Skills L Recognize | ELA 1,2,3,4,5 Competencies
3. Demonstrate | 5-1,2,4 Systems privacy issue.s in | 1-1,3 Intgpersonal
effective oral and Technology the business Skills
written Foundations environment. Systems
communication Basic Skills 2. Understand Foundations
skills. Thinking Skills reasons for Basic Skills
4. Demonstrate Personal safeguarding Thinking Skills
addressing  people Qualities information. Personal
professionally. 3.  Demonstrate Qualities
5. Demonstrate use cthical ~ways of
of proper telephone communicating.
techniques. 4. Understand the
6. Apply effective consequences of
persuasive unethical conduct.
techniques.
7. Deliveroral D. Standard 2.4 Demonstrate skills for positive working
presentations. lationshi
8. Recognize and relationships.
apply characteristics
of 'effectlve written Academic Louisiana
business Benchmarks Cross- Foundation SCANS Skills
communications. References Skills
9. Demonstrate th? 1. Demonstrate | ELA 1,2,3,4,5 Competencies
use L 0 rocedures  for | 1-1,3 Interpersonal
p p
Congm‘;““’a/“o“ treating 42,4,6 Skills
technology/systems. coworkers fairly. Systems
2. Develop skills Foundations
B. Standard 2.2 Demonstrate interpersonal skills that needed to Basic Skills
b .. lati hi maintain Thinking Skills
contribute to positive relationships. effective Personal
working Qualities
relationships.
3. Differentiate
between

leadership styles.
4. Demonstrate
characteristics
for working in
teams.
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E. Standard 2.5 Demonstrate the ability to interact with

customers.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Demonstrate | ELA 1,2,3,4,5 Competencies
techniques  for | 1-1,3 Interpersonal
building positive | 7-2, 4 Skills
relations. Systems
2. Demonstrate a Foundations
customer-service Basic Skills
mindset. Thinking Skills
3. Demonstrate Personal
use of proper Qualities

procedures  for
solving customer
issues.

4. Understand
management's
role in customer
relationships.

F. Standard 2.6 Apply strategies for

dealing with

conflict.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Demonstrate | ELA 1,2,3,4,5 Competencies
ways to show | 1-1,3 Information
empathy. 4-1,2,3,4,6 Interpersonal
2. Demonstrate | 7-1,2,4 Skills
appropriate Systems
assertiveness. Foundations
3. Demonstrate Basic Skills
problem-solving Thinking Skills
skills. Personal
4. Utilize Qualities
negotiation
skills.

5. Demonstrate
procedures  for
interpreting
business
policies.

6. Demonstrate
procedures  for
handling
difficult
customers.

7. Understand
strategies for
adapting to
change.

8. Demonstrate
steps for conflict
resolution.

9. Understand
the importance
of employee
assistance
programs.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:

8509. Strand: Economic Foundations
A. Standards

Board of

3.1 Understand basic economic concepts.

3.2 Examine the characteristics of economic systems.
3.3 Examine economic indicators and trends.

3.4 Examine global economies.

B. Auvailable Courses
Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Advertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing
9. Specialty Marketing
10. Tourism/Lodging
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:

PN RO =

Board of

8511.  Strand 3.0: Economic Foundations
A. Standard 3.1 Understand basic economic concepts.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Distinguish | ELA 1,2,3,4,5 Competencies
between 1-3,4,5 Resources
economic goods | 2-1,2,3,4,6 Information
and services. 3-1,2,3 Interpersonal
2. Explain the | 4-1,2,3,4,5, Skills
concept of | 6 Systems
economic 5-1,2,3,4,5, Foundations
resources. 6 Basic Skills
3. Describe the | 7-1,2,4 Thinking Skills
nature of | Science Personal
economics and | SE-B-1,2, 3, Qualities
economic 4,56
activities. SE-C-1,2
4, Analyze | SE-D-1,2,4,
forms of | 5,6
economic utility. | Math
5. Explain the | N-1,2,3,4,5,
principles of | 7
supply and | D-6,7,8
demand. Social Studies
6. Examine the | G-1C-5,6
concept of price. | G-1D-1,2,4

E-1A-1,2

E-1B-1,2

E-1C-2

B. Standard 3.2 Examine the characteristics of economic
systems.
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Academic Cross- L°“'S'a’.‘a .
Benchmarks Foundation SCANS Skills
References -
Skills
1. Compare the | ELA 1,2,3,4,5 Competencies
types of | 1-3,4,5 Resources
economic 2-1,2,3,4,6 Information
systems. 3-1,2,3 Interpersonal
2. Discuss the | 4-1,2,3,4,5,6 Skills
basic economic | 5-1,2,3,4,5,6 Systems
freedoms. 7-1,2,4 Technology
3. Assess the | Science Foundations
relationship SE-B-1,2,5 Basic Skills
between SE-D-1 Thinking Skills
government and | Math Personal
business. N-1,2,3,4,5,6, Qualities
4. Examine the | 7
concept of | D-6,7,8
private Social Studies
enterprise. C-1B-6
5. Analyze the | C-1D-1,2
concept of | E-1A-1,4,5,6
productivity. E-1B-2,3
6. Explain the | E-1C-2,4
concept of

organized labor
and business.

7. Discuss the
law of
diminishing

returns.

C. Standard 3.3 Examine economic

indicators and

trends.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Analyze the | ELA 1,2,3,4,5 Competencies
goals of a healthy | 1-3,4,5 Resources
economy. 2-1,2,3,4,6 Information
2. Explain the | 3-1,2,3 Interpersonal
nature of the | 4-1,2,3,4,5,6 Skills
Consumer Price | 5-1,2,3,4,5,6 Systems
Index. 7-1,2, 4 Technology
3. Explain the | Science Foundations
concept of Gross | SE-B-1,2,5 Basic Skills
Domestic SE-C-2,3,4,5 Thinking Skills
Product. SE-D-1, 6 Personal
4. Explain the | Math Qualities
impact of | N-1,2,3,4,5,6,
unemployment. 7
5. Compute the | D-6,7,8
standard of living. | Social Studies

E-1A-1,2,7

E-1B-2,3

E-1C-1,2,3,4
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D. Standard 3.4 Examine global economics.

. Louisiana
Benchmarks REEIIG G- Foundation SCANS Skills
References -
Skills

1. Explain the | ELA 1,2,3,4,5 Competencies
nature of | 1-3,4,5 Resources
international 2-1,2,3,4,6 Information
trade. 3-1,2,3 Interpersonal
2. Identify the | 4-1,2,3,4,5,6 Skills
impact of | 5-1,2,3,4,5,6 Systems
cultural and | 7-1,2,4 Technology
social Science Foundations
environments on | SE-B-3,5 Basic Skills
world Social Studies Thinking Skills
trade. C-1C-1,2,3 Personal

E-1A-1,2,5,8 Qualities

E-1B-2,3,4,5,6

E-1C-2,4

H-1C-15

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

§513.

A. Standards

4.1 Develop self-understanding.

Strand: Professional Development

4.2 Apply criteria for self-development.
4.3 Apply career-planning strategies.
4.4 Demonstrate job-seeking skills.

4.5 Understand
development.

the

B. Available Courses

NN B DD

importance

9. Specialty Marketing

10.

Tourism/Lodging

of continuing

Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Advertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing

the

Board of

career

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

the

Board of




§515.

Strand 4.0: Professional Development

A. Standard 4.1 Develop self-understanding.

D. Standard 4.4 Demonstrate job-seeking skills.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Demonstrate ELA 1,2,3,4,5 Competencies
ethical work 1-1,3 Information
habits. Interpersonal
2. Identify Skills
desirable Systems
personality traits Foundations
important to Basic Skills
business. Thinking Skills
3. Adjust to Personal
change. Qualities
4. Demonstrate
appropriate
creativity.

B. Standard 4.2 Apply criteria for self-development.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills

References Skills

1. Utilize job- LA 1,2,3,4,5 Competencies

search 1-1,3,4 Information

strategies. 2-1,2,3,4,5, Interpersonal

2. Complete a | 6 Skills

job application. 3-1,2,3 Systems

3. Write a letter | 4-1,3,4 Technology

of application. 5-1,2,3,4,6 Foundations

4. Compose a
resume.

5. Apply and
interview for a
job.

6. Apply
appropriate
follow-up after
job interview.

Basic Skills
Thinking Skills
Personal
Qualities

E. Standard 4.5 Understand the importance of continuing

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills career development.

References Skills
1. Assess | ELA 1,2,3,4,5 Competencies Academic Louisiana
personal  skills | 1-1,3 Information Benchmarks Cross- Foundation SCANS Skills
and interests. 7-1,2,4 Interpersonal References Skills
2. Understand | Social Studies Skills 1. Identify skills | ELA 1,2,3,4,5 Competencies
self-esteem and | E-1A-3 Systems needed to 1-4 Resources
self-concept. Foundations enhance career 5-1,2,3 Information
3. Demonstrate Basic Skills progression. 7-4 Systems
steps for Thinking Skills 2. Identify Technology
decision Personal resources Foundations
making. Qualities needed to Basic Skills
4. Demonstrate enhance career Thinking Skills
appropriate progression. Personal
creativity. Qualities
5. Identify and
1;:;1[1;2 eme nttlme AUTHORITY NOTE: Promulgated in accordance with R.S.
principles. 17:6(A)(10) and R.S. 17:10.

C. Standard 4.3 Apply career-planning strategies.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Explore | ELA 1,2,3,4,5 Competencies
career 1-1,3,4 Information
opportunities in | 5-1,2,3 Systems
business and | Social Studies Foundations
marketing. E-1A-3 Basic Skills
2. Identify and Thinking Skills
utilize  sources Personal
for career Qualities
information.
3. Identify
tentative
occupational
interest.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

8517.

Strand: Distribution

A. Standards:

5.1 Examine the nature and scope of distribution.

the Board of

5.2 Understand the concepts involved in order fulfillment.
5.3 Examine the process of warehousing and stock handling.

B. Available Courses:

Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Advertising/Sales Promotion
Marketing Management

Marketing Research
Insurance Marketing
Specialty Marketing

1

2
3

4
5.
6.
7
8

9.
10. Tourism/Lodging
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AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

the

Board of

8519.  Strand 5.0: Distribution
A. Standard 5.1 Examine the nature and scope of
distribution.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Examine and ELA 1,2,3,4,5 Competencies
explain channels 1-1,3,4,5 Resources
of distribution. 2-1 Information
2. Describe the 4-1,2,3,4,5, Interpersonal
use of 6 Skills
technology in the | 5-1,2,3,4,6 Systems
distribution 7-1,2,4 Technology
process. Science Foundations
3. Explain the SI-Al Basic Skills
legal and ethical SI-B4 Thinking Skills
considerations in | PS-F1 Personal
the distribution SE-B6 Qualities
process. Math

N-1,2,3,4,5,

6,7

M-1,2,3,4

D-7

B. Standard 5.2 Examine the nature

and scope of

distribution.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Explain the ELA 1,2,3,4,5 Competencies
relationship 1-1,3,4,5 Resources
between 2-1 Information
customer service | 4-1,2,3,4,5, Interpersonal
and distribution. 6 Skills
2. Describe the 5-1,2,3,4,6 Systems
use of 7-1,2,4 Technology
technology in the | Science Foundations
distribution SI-A1l Basic Skills
process. SI-B4 Thinking Skills
3. Explain the PS-F1 Personal
legal and ethical SE-B6 Qualities
considerations in | Math
the distribution N-1,2,3,4,5,
process. 6,7
M-1,2,3,4
D-7
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C. Standard 5.3 Examine the process
and stock handling.

of warehousing

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Identify and ELA 1,2,3,4,5 Competencies
describe the 1-1,3,4,5 Resources
shipping and 2-1 Information
receiving 4-1,2,3,4,5, Interpersonal
processes. 6 Skills
2. Explain and 5-1,2,3,4,6 Systems
evaluate the 7-1,2,4 Technology
concept of Science Foundations
warehousing and | SI-Al Basic Skills
storing. SI-B4 Thinking Skills
3. Demonstrate PS-F1 Personal
stock handling SE-B6 Qualities
techniques used | Math
in receiving N-1,2,3,4,5,
deliveries. 6,7
4. Examine the M-1,2,3,4
types of D-7
inventory
control systems.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
8521. Strand: Financing

A. Standards:

the Board of

6.1 Demonstrate an understanding of the nature and scope of
the financing function.

6.2 Demonstrate an understanding of the purpose and
importance of credit.

6.3 Interpret financial documents.

B. Available Courses
Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Advertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing
9. Specialty Marketing
10. Tourism/Lodging
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

NN BE DD

the Board of




§523.

Strand 6.0: Financing

A. Standard 6.1 Demonstrate an understanding of the
nature and scope of the financing function.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

the Board of

- — 8525.  Strand: Marketing-Information Management
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills A. Standards
References Skills
1. Identify ELA 1,2,3,4,5 Competencies 7.1 Demonstrate an understanding of the nature and scope of
financing 1-1,4,5 Resources marketing-information management.
activities in 2-2,3,6 Information 7.2 Explain the nature of marketing research.
marketing. 3-1,2,3 Interpersonal 7.3 Discuss information processing.
2. Compare the 4-1,2,3,4,5, Skills 7.4 Discuss information reporting.
relationship of 6 Systems 7.5 Describe marketing planning.
financing to 5-1,2,3 Technology
other marketing 7-1,2,3 Foundations B. Available Courses
functions. Math Basic Skills . .
3. Discuss ways | N-1,2,3 Thinking Skills 1. Introduction to Marketlng
that technology M-1,2,3,4 Personal 2. General Marketlng
impacts the D-7,8 Qualities 3. Entrepreneurship
financing Social Studies 4. Retailing and Merchandising
function. C-1B-4 .o .
4 Understand E-1A-1,2.7.8 5. Advertising/Sales Promotion
the need for E-1B-2 6. Marketing Management
developing E-1C-2,4 7. Marketing Research
bal“lt“mg ni 8. Insurance Marketing
TP 9. Specialty Marketing
. 10. Tourism/Lodging
B. Standard 6.2 Demonstrate an  understanding AUTHORITY NOTE: Promulgated in accordance with R.S.
of the purpose and importance of credit. 17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the Board of
Academic Louisiana Elementary and Secondary Education, LR 29:
Benchmarks Cross- Foundation SCANS Skills 8§527. Strand 7.0: Marketing_lnformation
References Skills
1. Identify ELA 1,2,3,4,5 Competencies Management .
sources of 1-1,5 Resources A. Standard 7.1 Demonstrate an understanding of the
credit. 2-2,3,6 Information nature and scope of marketing-information management.
2. Compare 3-1,2,3 Interpersonal
types of credit. 4-1,2,3,4,5, Skills AeEGETE oliEEnE
3. Compute cost | 6 Systems Benchmarks Cross- Foundation SCANS Skills
of extending 5-1,2,3,4,6 Technology References Skills
credit. 7-1,2,4 Foundations -
4. Compute cost | Math Basic Skills 1. ' Assess | ELA 1,2,3,4,5 Competencies
p
of using credit. N-1,2,3 Thinking Skills rnarketmg- 1-1,3,4,5 Resources
5 Define start- M-1,2,3.4 Personal information 2-1 Information
up costs for a D-7,8,9 Qualities needs. 3-1,2,3 Int.erpersonal
busi P-1 > 2. Analyze the | 4-1,2,3,4,5, Skills
usiness.
Social Studies nature and scope | 6 Systems
E-1A-1.2.7.8 of ' the | 5-1,2,3,4,5, Technolggy
= marketing- 6 Foundations
information 7-1,2,4 Basic Skills
C. Standard 6.3 Interpret financial documents. management Science Thinking Skills
function. SI-A 1,2 Personal
= — 3. Explain the | SI-B4,5 Qualities
Academic Louisiana ) role of ethics in | PS-F 1
Benchmarks Cross- Foundation SCANS Skills marketing- SE-B 6
References Skills information Math
1. Prepare a ELA 1,2,3,4,5 Competencies management. N-1,2,3,4,5,
personal 1-1,5 Resources 4. Describe the | 6,
financial 2-2,3,6 Information use of | A-1,3,4
statement. 3-1,2,3 Interpersonal technology  in | M-2, 3, 4
2. Identify parts | 4-1,2,3,4,5, Skills marketing- G-1,6
of a business 6 Systems information D-1,6,7
plan. 5-1,2,3,4,6 Technology management Social Studies
3. Prepare 7-1,2,4 Foundations function. G-1D-4
financial Math Basic Skills C-1A-1,2, 3,
documents fora | N-1,2,3 Thinking Skills 4,5,6,7
business. M-1,2,3,4 Personal E-1A-1,2,3,
4. Compute D-7,8,9 Qualities 4,5,6,7
payroll and P-1 E-1B-2,3,4, 5,
other business Social Studies 6,9, 11
expenses. E-1A-1,2,7,8 E-1C-1,2,3,4
5. Compute net
profit and net
loss. B. Standard 7.2 Explain the nature of marketing
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research.
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Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Identify data | ELA 1,2,3,4,5 Competencies
sources for | 1-1,3,4,5 Resources
marketing 2-1 Information
decision 3-1,2,3 Interpersonal
making. 4-1,2,3,4,5,6 Skills
2. Search the | 5-1,2,3,4,6 Systems
internet for | 7-1,2,4 Technology
marketing Science Foundations
information. SI-A-1,2 Basic Skills
3. Collect | SI-B-4,5 Thinking Skills
marketing PS-F-1 Personal
information. SE-B 6 Qualities
Math
N-1,2,3,4,5,
6,7
A-1,3,4
M-1,2,3,4
G-1,6
D-1,6,7
Social Studies
E-1A-8
E-1B-2
H-1A-6
C. Standard 7.3 Discuss information processing.
Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Describe | ELA 1,2,3,4,5 Competencies
techniques  for | 1-1,3,4,5 Resources
processing 2-1 Information
marketing 3-1,2,3 Interpersonal
information. 4-1,2,3,4,5,6 Skills
2. Interpret | 5-1,2,3,4,6 Systems
descriptive 7-1,2,4 Technology
statistics for | Science Foundations
marketing SI-A-1, 2 Basic Skills
decision SI-B-4, 5 Thinking Skills
making. PS-F-1, Personal
SE-B-6 Qualities
Math
N-1,2,3,4,5,
6,7
A-1,3,4
M-1,2,3,4
G-1,6
D-1,6,7

D. Standard 7.4 Discuss information reporting.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Write ELA 1,2,3,4,5 Competencies
marketing reports. | 1-1,3,4,5 Resources
2. Present report 2-1 Information
findings and 3-1,2,3 Interpersonal
recommendations. | 4-1,2,3,4,5, Skills
5-1,2,3,4,6 Systems
7-1,2,4 Technology
Science Foundations
SI-A-1,2 Basic Skills
SI-B-4, 5 Thinking Skills
PS-D-7 Personal
PS-F-1, Qualities
SE-B-6
Math
N-1,2,3,4,5,
6,7
A-1,3,4
M-1,2,3,4
G-1,6
D-1,6,7
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E. Standard 7.5 Describe marketing planning.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Describe the | ELA 1,2,3,4,5 Competencies
concept of | 1-1,3,4,5 Resources
marketing 2-1 Information
strategies. 3-1,2,3 Interpersonal
2. Assess the | 4-1,2,3,4,5, Skills
concept of | 5-1,2,3,4,6 Systems
market and | 7-1,2,4 Technology
market Science Foundations
identification. SI-A-1, 2 Basic Skills
3. Analyze and | SI-B-4,5 Thinking Skills
research  target | PS-F-1, Personal
markets. SE-B-6 Qualities
4. Evaluate and | Math
prepare a | N-1,2,3,4,5,
marketing plan. 6,7
5. Analyze and | A-1,3,4
develop a sales | M-1,2,3,4
forecast. G-1,6
D-1,6,7

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:
8529.  Strand: Pricing

A. Standards

Board of

8.1 Demonstrate an understanding of the nature and scope of
the pricing function.

8.2 Analyze and explain the factors
decisions.

affecting pricing

B. Available Courses
Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Adpvertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing
9. Specialty Marketing
10. Tourism/Lodging
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by the
Elementary and Secondary Education, LR 29:
8531. Strand 8.0: Pricing
A. Standard 8.1 Demonstrate an understanding of
the nature and scope of the pricing function.

PN R W=

Board of




Academic Cross- SN .
Benchmarks Foundation SCANS Skills
References -
Skills

1. Analyze the | ELA 1,2,3,4,5 Competencies
process involved | 1-1,3,4,5 Resources
in effective | 2-1 Information
pricing. 3-1,2,3 Interpersonal
2. Describe the | 4-1,2,3,4,5,6 Skills
role of business | 5-1,2,3,4,6 Systems
ethics in pricing. | 7-1,2,4 Technology
3. Explain the | Science Foundations
use of | PS-D-7 Basic Skills
technology in the | PS-F-1 Thinking
pricing function. SE-B-6 Skills
4. Research legal | SI-A-1,2 Personal
considerations SI-B-4, 5 Qualities
for pricing. Math

N-1,2,3,4,5,6,7

A-1,2,3,4

M-1,2,3,4

G-1,6

D-1,6,7

Social Studies

C-1A-1,3,5,7

C-1C-1

E-1A-1,2,3,4,5,

6,7

E-1B-1,2,3,4,5,

6

E-1C-1,2,3,4

B. Standard 8.2 Analyze and explain

affecting pricing decisions.

the factors

h e Academic Cross- Loumapa Kill
Benchmarks References FounQatlon SCANS Skills
Skills

1. Describe | ELA 1,2,3,4,5 Competencies
strategies for | 1-1,3,4,5 Resources
pricing products | 2-1 Information
and services. 3-1,2,3 Interpersonal
2. Explain | 4-1,2,3,4,5,6 Skills
product-mix 5-1,2,3,4,6 Systems
pricing 7-1,2,4 Technology
strategies. Science Foundations
3. Identify the | SI-A-1,2 Basic Skills
basic rules for | SI-B-4,5 Thinking
setting prices. PS-D-7 Skills
4. Calculate and | PS-F-1 Personal
identify SE-B-6 Qualities
problems to | Math
determine price. N-1,2,3,4,5,6,7
5. Determine the | A-1,3,4
cost of product. M-1,2,3,4
6. Calculate | G-1,6
price. D-1,6,7

Social Studies

C-1A-1,3,5,7

C-1C-1

E-1A-1,2,3,4,5,

6,7

E-1B-1,2,3,4, 5,

6

E-1C-1,2,3,4

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
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HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
8533.  Strand: Product/Service Management

A. Standards:

the Board of

9.1 Demonstrate understanding of the nature and scope of the
product/service management function.

9.2 Plan product mix.

9.3 Describe factors used by marketers to position a product,
service or business.

9.4 Evaluate the importance of quality assurances on
product/service management.

B. Available Courses:
Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Advertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing

9. Specialty Marketing

10. Tourism/Lodging

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
8535.  Strand 9.0: Product/Service Management

A. Standard 9.1 Demonstrate an understanding of
the nature and scope of the product/service management.

NN BB

the Board of

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Describe | ELA 1,2,3,4,5 Competencies
factors affecting | 1-1,3,4,5 Resources
product planning. | 2-4,5,6 Information
2. List the steps | 3-1,2,3 Interpersonal
in new | 4-1,2,3,4,5, Skills
product/service 6 Systems
planning. 5-1,2,3,4,6 Technology
3. Identify the | 7-1,2,4 Foundations
impact of product | Science Basic Skills
life cycles on | SE-B-1,4,5,6 Thinking Skills
marketing SE-C-2,4,5 Personal
decisions. SE-D-1,2,6 Qualities
4.  Demonstrate | SI-A-1,2,3
understanding of | Math
the concept of | N-1,2,34
product P-1
positioning. M-1,2,3,4
5. Debate ethics | G-6
issues in product | D-1
development. Social Studies

C-1B-4

C-1D-2,3,4

E-1A-1,2,6

E-1B-2

E-1C-1,2,3,4

H-1A-6

H-1B-17
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B. Standard 9.2 Plan product mix.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Define | ELA 1,2,3,4,5 Competencies
product mix. 1-1,3,4,5 Resources
2. Compare | 2-4,5,6 Information
product mix | 3-1,2,3 Interpersonal
strategies. 4-1,2,3,4,5, Skills
3. Develop | 6 Systems
services to | 5-1,2,3,4,6 Technology
provide to | 7-1,2,4 Foundations
customers. Science Basic Skills
4. Analyze | SI-A-1,2,3 Thinking Skills
customer service | Math Personal
options. N-1,2,3,4,5, Qualities

6,7

A-1

P-1

M-1,2,3,4

D-1,7

C. Standard 9.3 Describe factors used by marketers to
position a product, service, or business.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Define ELA 1,2,3,4,5 Competencies
branding 1-1,3,4,5 Resources
elements. 2-4,5,6 Information
2. Explain the | 3-1,2,3 Interpersonal
importance  of | 4-1,2,3,4,5, Skills
branding in | 6 Systems
product 5-1,2,3,4,6 Technology
planning. 7-1,2,4 Foundations
3. Classify | Science Basic Skills
branding SI-A-1,2,3 Thinking Skills
strategies. Math Personal
4. Evaluate the | N-1,2,3,4,5, Qualities
impact of | 6,7
product A-1
packaging and | P-1
labeling. M-1,2,3,4
D-1,7

D. Standard 9.4 Evaluate the importance of quality
assurances in product/service management.
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Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Describe uses | ELA 1,2,3,4,5 Competencies
of grades and | 1-1,3,4,5 Resources
standards in | 2-4,5,6 Information
marketing 3-1,2,3 Interpersonal
products. 4-1,2,3,4,5, Skills
2. Distinguish | 5-1,2,3,4,6 Systems
different types of | 7-1,2,4 Technology
warranties and | Science Foundations
guarantees. SE-C3 Basic Skills
3. Demonstrate | SE-D6 Thinking Skills
understanding of | Math Personal
the importance | N-1,2,3,4,5, Qualities
of warranties and | 6,7
guarantees in | A-1
product P-1
planning. M-1,2,3,4
4. Identify | D-1,7
consumer Social Studies
protection G-1B-4
provisions of | G-1C-6
appropriate G-1D-4
agencies. C-1B-4, 6

C-1D-4

E-1A-6

E-1B-1,3

E-1C-4

H-1A-6

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

8537.
A. Standards

Strand: Promotion

the Board of

10.1 Demonstrate an understanding of the nature and scope of
promotion as a marketing function.
10.2 Explain the role of advertising as part of a promotional

mix.

10.3 Explain the role of sales promotion as part of a
promotional mix.
10.4 Explain the role of publicity/public relations as part of a
promotional mix.

B. Available

Courses

1. Introduction to Marketing
2. General Marketing

3. Entrepreneurship

4.

Retailing and Merchandising




5. Advertising/Sales Promotion C. Standard 10.3 Explain the role of sales promotion
6. Marketing Management as part of a promotional mix.
7. Marketing Research
8. Insurance Marketing Academic Louisiana
9. Specialty Marketing Benchmarks Cross- Foundation SCANS Skills
10. Touris Odging 1 List d ELRIEferences 1,2 T?kéll”fsi C tenci
AUTHORITY NOTE: Promulgated in accordance with R.S. : st an »T ompetencies
: ) define the types | 1-1,3,4,5 Resources
17:6(A)(10) and R.S. 17:10. of sales and | 2-1,2,3,4,5, Information
HISTORICAL NOTE: Promulgated by the Board of specialty 6 Interpersonal
Elementary and Secondary Education, LR 29: promotions. 3-1,2,3 Skills
8539. Strand 10.0: Promotion 2. Analyze the | 4-1,2,3,4,5, Systems
A. Standard 10.1 Demonstrate an understanding of the effectiveness of | 6 Technology
. K R a sales | 5-1,2,3,4,5, Foundations
nature and scope of promotion as a marketing function. promotion plan. | 6 Basic Skills
7-2,4 Thinking Skills
Academic Louisiana Social Studies Persqn‘al
Benchmarks Cross- Foundation SCANS Skills C-1C-2 Qualities
References Skills E-1A-5
1. Apply the | ELA 1,2,3,4,5 Competencies
communication 1-1,3,4,5 Resources D. Standard 10.4 Explain the role of publicity/public
process used in | 2-1,2,3,4,5, Information ", X P . . p Y'p
promotion. 6 Interpersonal relations as part of a promotional mix.
2. Identify the | 3-1,2,3 Skills
roles of | 4-1 N 2, 3, 4, 5, Systems Academic Louisiana
promotion as a | 6 Technology Benchmarks Cross- Foundation SCANS Skills
marketing 5-1,2,3,4,5, Foundations References Skills
function. i 6 Basic Skills 1. Differentiate | ELA 1,2,3,4,5 Competencies
3. Differentiate | 7-2,4 Thinking Skills between 1-1,3,4,5 Resources
among the types | Social Studies Personal advertising and | 2-1,2,3,4,5, Information
of promot‘lon‘ C-1C-2 Qualities publicity. 6 Interpersonal
4. Identify ~the | E-1A-5 2. Evaluate the | 3-1,2,3 Skills
elemen?s of .the impact of public | 4-1,2,3,4,5, Systems
promotlongl mix. relations. 6 Technology
_5~ Recognize the 3. Write a | 5-1,2,3,4,5, Foundations
impact of publicity 6 Basic Skills
negative business release. 7-2,4 Thinking Skills
ethics mn 4. Develop a | Social Studies Personal
promotion. public relations | G-1B-4 Qualities
plan. G-1C-2
E-1A-5

B. Standard 10.2 Explain the role of advertising as part
of a promotional mix.

Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills
1. Identify the | ELA 1,2,3,4,5 Competencies
types of | 1-1,3,4,5 Resources
advertising 2-1,2,3,4,5, Information
media. 6 Interpersonal
2. Identify and | 3-1,2,3 Skills
use the | 4-1,2,3,4,5, Systems
components  of | 6 Technology
advertising. 5-1,2,3,4,5, Foundations
3. Critique and | 6 Basic Skills
select the most | 7-1,2,4 Thinking Skills
effective  direct | Social Studies Personal
advertising G-1B-1,4 Qualities
methods. G-1C-2
4. Calculate | G-1D-4
media costs. E-1A-2
5. Explain the | E-1B-1
components  of | Math
advertisements. N-1,2,3,4,5,
6. Evaluate | 6,7
effectiveness of | A-1,3
advertising. M-1
7. Develop | D-1,7,9
promotional mix | P-5

for a product.

8.  Prepare a
promotional
budget.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.
HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

8541.

Strand: Selling

A. Standards

the Board of

11.1 Demonstrate an understanding of the nature and scope of

selling.

11.2 Understand the need for the development of product

knowledge.

11.3 Demonstrate an understanding of the process and
techniques of selling.
11.4 Understand the support activities relating to selling.

B. Auvailable Courses:

PN AW =

10. Tourism/Lodging
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

Introduction to Marketing
General Marketing
Entrepreneurship
Retailing and Merchandising
Adpvertising/Sales Promotion
Marketing Management
Marketing Research
Insurance Marketing

9. Specialty Marketing
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HISTORICAL NOTE: Promulgated by the Board of Academic Louisiana
Elementary and Secondary Education, LR 29: Benchmarks Cross- Foundation SCANS Skills
8543.  Strand 11.0: Selling : References Skills .
A. Standard 11.1 Demonstrate an understanding of the I Identify —and | ELA 1.2,3,4,5 Competencies
R define the | 1-1,3,4,5 Resources
nature and scope of Selhng' components of the | 2-1,2,3,4,5 Information
selling process. 3-1,2,3 Interpersonal
Academic Louisiana 2. Prepare for a | 4-1,2,3,4,5, Skills
Benchmarks Cross- Foundation SCANS Skills sales presentation. 6 Systems
References Skills 3. Understand the | 5-1,2,3,4,5, Technology
1.  Understand | ELA 1,2,3,4,5 Competencies impact of | 6 Foupdatpns
the importance | 1-1,3,4,5 Resources dqvelopmg 7-2,_4 _ Baslc _Skllls )
of customer | 2-1,2,3,4,5, Information client/customer Social Studies Thinking Skills
service as a | 6 Interpersonal relationships. G-1B-3 Personal
component  of | 3-1,2,3 Skills 4. Demonstrate the | G-1C-5 Qualities
selling. 4-1,2,3,4,5, Systems methods of
2. Identify the | 6 Technology determmmg
key factors in | 5-1,2,3,4,5, Foundations customer/client
building a|6 Basic Skills needs. )
clientele. 7-2,4 Thinking Skills 5 Identify
3. Evaluate the | Social Studies Personal custpmer‘s buylgg
effectiveness of | E-1B-1,2 Qualities motives for use in
store selling the sales process.
policies. 6. Apply methods
4. Recognize the of fac111tat¥ng
impact of custp;ners‘ buying
business ethics dec1510ns: ]
in selling. 7. Differentiate
5. Understand between consumer
the impact of and organizational
technology  in buying .
the selling 8. Demonstrate
function methods of
6.  Understand recommending
the purpose of specific products.
selling 9. Apply techniques
regulations. for demonstrating
products.
10. Demonstrate
B. Standard 11.2 Understand the need for the methods of
development of product knowledge. recommending
specific products
11. Demonstrate the
Academic Louisiana process of
Benchmarks Cross- Foundation SCANS Skills prescribing
References Skills solutions to
1. Identify and | ELA 1,2,3,4,5 Competencies customers' needs.
apply methods | 1-1,3,4,5 Resources 12. Use methods to
to acquire | 2-1,2,3,4,5, Information convert
product 6 Interpersonal customers'/clients'
information for | 3-1,2,3 Skills objections into
use in selling. 4-1,2,3,4,5, Systems selling points.
2. Develop | 6 Technology 13. Demonstrate an
feature benefits | 5-1,2,3,4,6 Foundations effective sales
charts. Social Studies Basic Skills closing.
E-1B-1 Thinking Skills 14. Utilize
Personal techniques of
Qualities suggestion selling.
C. Standard 11.3 Demonstrate an understanding of the D. Standard 11.4 Understand the support activities
process and techniques of selling. related to selling.
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Academic Louisiana
Benchmarks Cross- Foundation SCANS Skills
References Skills

1. Calculate | ELA 1,2,3,4,5 Competencies
mathematical 1-1,2,3,4,5 Resources
problems related | 2-1,2,3,4,5, Information
to selling. 6 Interpersonal
2. Demonstrate | 3-1,2,3 Skills
methods of | 4-1,2,3,4,5, Systems
prospecting. 6 Technology
3. Create an | 5-1,2,3,4,5, Foundations
effective  sales | 6 Basic Skills
letter. 7-2,4 Thinking Skills

Social Studies Personal

E-1A-2 Qualities

Math

N-1,2,3,4,5,

6,7

A-1,2,3,4

D-1,2,7,8,9

P-1,5

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
Chapter 7. Louisiana Content Standards
§701.  Foundation Skills"

A. Through the collaboration of educators, the business
community, and other citizens, the following foundation
skills have been identified as essential competencies needed
to meet the demands of the classroom and the world beyond.
These skills apply to all students in all disciplines.

1. Communication. A process by which information is
exchanged and a concept of "meaning" is being created and
shared between individuals through a common system of
symbols, signs, or behavior. Students should be able to
communicate clearly, fluently, strategically, technologically,
critically, and creatively in society and in a variety of
workplaces. This process can best be accomplished through
use of the following skills: reading, writing, speaking,
listening, viewing, and visually representing.

2. Problem Solving. The identifying of an obstacle or
challenge and the application of knowledge and thinking
processes which include reasoning, decision making, and
inquiry in order to reach a solution using multiple pathways,
even when no routine path is apparent.

3. Resource Access and Utilization. The process of
identifying, locating, selecting, and using resource tools to
help in analyzing, synthesizing, and communicating
information. The identification and employment of
appropriate tools, techniques, and technologies are essential
to all learning processes. These resource tools include pen,
pencil, and paper; audio/video material; word processors;
computers; interactive devices; telecommunication; and
other emerging technologies.

4. Linking and Generating Knowledge. The effective
use of cognitive processes to generate and link knowledge
across the disciplines and in a variety of contexts. In order to
engage in the principles of continual improvement, students
must be able to transfer and elaborate on these processes.
Transfer refers to the ability to apply a strategy or content
knowledge effectively in a setting or context other than that
in which it was originally learned. Elaboration refers to
monitoring, adjusting, and expanding strategies into other
contexts.
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5. Citizenship: The application of the understanding of
the ideals, rights, and responsibilities of active participation
in a democratic republic that includes working respectfully
and productively together for the benefit of the individual
and the community; being accountable for one's choices and
actions and understanding their impact on oneself and
others; knowing one's civil, constitutional, and statutory
rights; and mentoring others to be productive citizens and

lifelong learners.
*Developed by the Louisiana Department of Education,
Louisiana Content Standards and Assessment Development
Project, 1997.
AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:
8703. Referenced Content Standards

A. Cross-referencing  with  State  Standards  for

Curriculum Development in the following academic areas
reinforced the Marketing Education Content Standards listed
in this document: English/Language Arts, Mathematics,
Social Studies and Science. A comprehensive list of
academic standards utilized, along with area specific codes,
is listed below. The five Louisiana Foundation Skills
developed by the Louisiana Content Standards Task Force,
which apply to all students in all disciplines, were also cross-
referenced to the Marketing Education Content Standards.
The Foundation Skills are
1. communication;
problem solving;
resource access and utilization;
linking and generating knowledge;
. citizenship.
B. Area Specific Codes
1. English/Language Arts (ELA).
number is given; then the benchmark number.
2. Mathematics. The strand letter is given; then the
benchmark number.
N Number and Number Relations
A Algebra
M Measurement
G Geometry
D Data Analysis, Probability, and Discrete Math
P Patterns, Relations, and Functions
3. Science. The strand letter is given; then the
benchmark letter and number are given.
SI Science As Inquiry
PS Physical Science
LS Life Science
ESS Earth and Space Science
SE Science and the Environment
4. Social Studies. The strand letter is given; then the
benchmark letter and number are given.
G Geography
C Civics
E Economics
H History
C. English Language Arts (ELA)*
Standard One: Students read, comprehend, and respond to
a range of materials using a variety of strategies for
different purposes.
1—Using knowledge of word meaning and extending
basic and technical vocabulary, employing a variety of
strategies

DR

The standard
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2—Reading, responding to, and critiquing written,

spoken, and visual texts

3—Interpreting texts to generate connections to real-

life situations

4—Applying reading strategies to achieve a variety of

objectives
Standard Two: Students write competently for a variety of
purposes and audiences.

1—Writing a composition of complexity that clearly

implies a central idea with supporting details in a

logical, sequential order

2—Focusing on information, concepts, and ideas that

show an awareness of an intended audience and/or

purpose

3—Applying the steps of the writing process,

emphasizing revising and editing in final drafts

4—Using narration, description, exposition,

persuasion to develop various modes of writing

5—Recognizing and applying literary devices and

various stylistic elements

6—Responding to text and life experiences as a basis

for writing
Standard ~ Three:  Students  communicate  using
conventional grammar, usage, sentence structure,
punctuation, capitalization, spelling, and handwriting.

1—Writing legibly

2—Using the grammatical and mechanical conventions

of standard English

3—Spelling accurately using strategies and resources
Standard Four: Students demonstrate competence in
speaking and listening as tools for learning and
communicating.

1—Speaking intelligibly

2—Giving and following directions/procedures

3—Demonstrating a command of the features of

speaking when giving prepared and extemporaneous

presentations

4—Speaking and listening for a variety of audiences

and purposes

5—Listening and responding to a wide variety of media

6—Participating in a variety of roles in group

discussions

*This list reflects ELA Standards/Benchmarks referenced in

the Marketing Education Content Standards only. For a

complete list of ELA Content Standards, see Bulletin 1965.
Standard Five: Students locate, select, and make use of
information from a variety of texts, media, references, and
technological sources.

1—Recognizing and using organizational features of

printed text, other media, and electronic information

2—Locating and evaluating information sources

3—Accessing information and conducting research

using outlining, not taking, summarizing, interviewing,

and surveying to produce documented texts and

graphics

4—Using available technology to produce, revise, and

publish a variety of works

5—~Citing references using various formats

6—Interpreting charts/graphs, tables/schedules,

diagrams/maps, and organizational charts/flow-charts
Standard Seven: Students apply reasoning skills to their
reading, writing, speaking, listening, viewing, and visually

and

representing.
1—Using comprehension strategies in all contexts
2—Problem solving by analyzing, prioritizing,
categorizing, and evaluating; incorporating life

experiences; and using available information
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4—Distinguishing fact from opinion, skimming and
scanning for facts, determining cause and effect,
generating inquiry, and making connections with real-
life situations
D. Mathematics*. (N) Number and Number Relations: In
problem-solving investigations, use estimation, mental
arithmetic, number lines, graphs, appropriate models,
manipulatives, calculators, and computers to help develop an
intuitive understanding of the real number system and
communicate the relationships within that system.
N.1—Demonstrating an understanding of number
systems
N.2—Demonstrating that a number can be expressed in
many forms, and selecting an
appropriate form for a given situation
N.3—Using number sense to estimate and determine
reasonableness of solutions
N.4—Determining whether an exact or approximate
answer is necessary
N.5—Selecting and using appropriate computational
methods for given situations
N.6—Applying ratios and proportional thinking in a
variety of situations
N.7—]Justifying reasonableness
verifying results
(A) Algebra: In problem-solving investigations, use
appropriate manipulatives, models, graphs, tables, and
technology to develop the understanding of concepts and
to explore the applications of algebra.
A.1—Demonstrating the ability to translate real-world
situations into algebraic expressions, equations, and
inequalities
A.2—Recognizing the relationship between operations
involving real numbers and operations involving
algebraic expression
A.3—Using tables and graphs as tools to interpret
algebraic expressions, equations and inequalities
A.4—Solving algebraic equations and inequalities
using appropriate techniques
(M) Measurement: In problem-solving investigations, use
appropriate manipulatives and available technology to
develop the understanding of the concepts, processes, and
real-life applications of measurement.
M.1—Selecting and using appropriate  units,
techniques, and tools to measure quantities in order to
achieve specified degrees of precision, accuracy, and
error of measurement
M.2—Demonstrating  an
measurement
M.3—Estimating, computing and applying physical
measurement using suitable units
M.4—Demonstrating the concept of measurement as it
applies to real-world experiences
*This list reflects Math Standards/Benchmarks referenced in
the Marketing Education Content Standards only. For a
complete list of Mathematics Content Standards see Bulletin

of solutions and

intuitive sense of

1955.
(G) Geometry: In problem-solving investigations, use
appropriate models, drawings, manipulatives, and

technology to understand concepts and explore real-world
applications of one-, two-, and three-dimensional
geometry, and justify solutions.
G.1—Identifying, describing and comparing to explore
and make conjectures about geometric concepts and
figures
G.2—Demonstrating
justification

deductive  reasoning  and



(D) Data Analysis, Probability, and Discrete Math: In
problem-solving investigations, use appropriate collecting
and organizational techniques, manipulatives, and
technology in order to discover trends, to formulate
conjectures regarding cause-and-effect relationships, and
to develop critical-thinking skills that enable the student
to make informed decisions.
D.1—Designing and conducting statistical experiments
that involve collecting and representing data in various
forms
D.2—Recognizing data that relate two variables as
linear, exponential, or otherwise in nature
D.3—Using simulations to estimate probability
D.4—Demonstrating an understanding of the
calculation of finite probabilities using permutations,
combinations, sample spaces, and geometric figures
D.5—Recognizing events as dependent or independent
in nature and demonstrating techniques for computing
multiple event probabilities
D.6—Demonstrating the concept of distributions and
recognizing normal and non- normal distributions
D.7—Making inferences from data that are organized
in charts, tables, and graphs
D.8—Demonstrating logical thinking procedures such
as flow charts and truth tables
D.9—Using discrete math to model real-life situations
(P) Patterns, Relations, and Functions: In problem-solving

investigations, use  appropriate = number  sense,
manipulatives, drawings, tables, graphs, symbolic
formulas, and technology to organize information,

recognize patterns which may develop, and use those
patterns to make predictions.

P.1—Modeling the concepts of variables, functions,

and relations as they occur in the real world and using

the basic notations and terminology
E. Science*. (SI) Science As Inquiry: Students do
science by engaging in partial and full inquiries that are

within their developmental capabilities.

Benchmark A: The Abilities Necessary to do Scientific
Inquiry
1—Identifying questions and concepts that guide
scientific investigations
2—Designing  and
investigations
3—Using technology to improve investigations
and communications
Benchmark B: Understanding Scientific Inquiry
I—Understanding that scientists usually base their
investigations on existing questions or
causal/functional questions
2—Understanding that scientists must adhere to criteria
such as: A proposed explanation must have a logical
structure, abide by the rules of evidence, be open to
questions and modifications, be based on formulas, and
technology to organize information, recognize patterns
which may develop, and use those patterns to make
predictions
3—Understanding that results of scientific inquiry, new
knowledge, and methods emerge from different types
of investigations and public communication among
scientists
(PS) Physical Science: Students develop an understanding
of the characteristics and interrelationships of matter and
energy in the physical world.

conducting  scientific
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Benchmark D: Chemical Reactions
1—Identifying important chemical reactions that occur
in living systems, the home, industry, and the
environment
Benchmark F: Energy
1—Describing and representing relationships among
energy, work, power and efficiency
(SE) Science and the Environment: In learning
environmental science, students develop an appreciation
of the natural environment, learn the value of
environmental quality, and acquire a sense of stewardship
through involvement in community action. As consumers
and citizens, they are able to recognize how personal,
professional, and political actions affect the natural world.
Benchmark B: Resources and Resource Management
1—Comparing and contrasting the various types of
renewable and nonrenewable resources and explaining
the relationships between these resources and
populations
2—Explaining how natural resources affect humans
and how humans affect natural resources
*This list reflects Science Standards/Benchmarks referenced
in the Marketing Education Content Standards only. For a
complete list of Science Content Standards see Bulletin 1962.
3—Recognizing that people of the world consume
disproportionate amounts of the Earth's resources, a
factor of both population size and inequitable
geographic or economic distribution of resources
4—Demonstrating an understanding that resource
management issues and environmental problems may
arise when resource use is motivated by short- term
goals instead of long-term consequences
5—Comparing the benefits and the costs of various
resource management methods
6—Analyzing how management of resources requires
that they be viewed from a global, as well as a local,
perspective
7—Recognizing that sustainable development is a
process of change in which resource use, investment
direction, technological development, and institutional
change meet society's future as well as present needs
Benchmark C: Environmental Awareness and Protection
1—Evaluating the dynamic interaction of land, water,
and air and its relationship to living things in
maintaining a healthy environment
2—Evaluating the relationships between quality of life
and environmental quality
3—Investigating and communicating how
environmental policy is formed by the interaction of
social, economic, technological and political
considerations
4—Demonstrating that environmental decisions include
analyses that incorporate ecological, health, social, and
economic factors
5—Analyzing how public support effects the creation
and enforcement of environmental laws and regulations
Benchmark D: Personal Choices and Responsible Actions
1—Demonstrating an understanding of the effects of
personal choices and actions on the natural
environment
2—Describing how a healthy environment depends
upon responsible human actions
3—Demonstrating that the most important factor in
prevention and control of pollution is education and the
resulting change in values, attitudes, and behavior
patterns
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4—Explaining that responsible environmental decision
making involves scientific and sociological research,
consideration of value systems, investigation and
evaluation of alternative, and long-term global
perspectives

5—Demonstrating a knowledge that environmental

Benchmark B: Foundations of the American Political
System

1—Evaluating issues related to the differences between
American ideals and the realities of American social
and political life

2—Analyzing the historical and contemporary roles of

issues should be an international concern
F. Social Studies*
(G) Geography: Physical and Cultural Systems: Students
develop a spatial understanding of the Earth's surface and
the processes that shape it, the connections between
people and places, and the relationship between man and
his environment.
Benchmark B: Places and Regions
1—Determining how social, cultural, and economic
processes shape the features of places
2—Explaining and evaluating the importance of places
and regions to cultural identity
Benchmark C: Physical and Human Systems
1—Determining the economic, political, and social
factors that contribute to human migration and
settlement and evaluating their impact on physical and
human systems
2—Describing and evaluating spatial distribution of
economic systems and how they affect regions
3—Analyzing how cooperation, conflict, and self-
interests impact social, political, and economic entities
on Earth
Benchmark D: Environment and Society
1—Evaluating the ways in which technology has
expanded the human capability to modify the physical
environment
2—Examining the challenges placed on human systems
by the physical environment and formulating strategies
to deal with these challenges
3—Evaluating policies and programs related to the use
of natural resources
(C) Civics: Citizenship and Government: Students
develop an understanding of the structure and purposes of
government, the foundations of the American democratic
system, and the role of the United States in the world

associations and groups in local, state, and national
politics
Benchmark C: International Relationships
1—Analyzing how the world is organized politically
and evaluating how the interaction of political entities,
such an nation-states and international organizations,
affects the United States
2—Analyzing the major foreign policy positions of the
United States and evaluating their consequences
3—Evaluating the impact of American ideas and
actions on the world and analyzing the effects of
significant international developments of the United
States
Benchmark D: Roles of the Citizen
1—Evaluating and defending positions on issues
regarding the personal, political, and economic rights
of citizens
2—Evaluating and defending positions regarding the
personal and civic responsibilities of citizens in
American constitutional democracy
3—Explaining and evaluating the various forms of
political participation that citizens can use to monitor
and shape the formation and implementation of public
policy
4—Analyzing and evaluating the importance of
political  leadership, public service, and a
knowledgeable citizenry to American constitutional
democracy
(D) Economics: Interdependence and Decision Making:
Students develop an understanding of fundamental
economic concepts as they apply to the interdependence
and decision making of individuals, households,
businesses, and governments in the United States and the
world.
Benchmark A: Fundamental Economic Concepts

while learning about the rights and responsibilities of

citizenship.

Benchmark A: Structure and Purposes of Government
1—Analyzing the necessity and purposes of policies
and government
2—Comparing and  evaluating the  essential
characteristics of various systems of government and
identifying historical and contemporary examples of
each
3—Explaining and evaluating issues related to the
distribution of powers and responsibilities within the
federal system
4—Explaining the organization and functions of local,
state, and national governments and evaluating their
relationships
5—Evaluating the role and importance of law in the
American political system
*This list reflects Social Studies Standards/Benchmarks
referenced in the Marketing Education Content Standards
only. For a complete list of Social Studies Content Standards
see Bulletin 1964.
6—Examining the major responsibilities of the national
government for domestic and foreign policy
7—Explain how government is financed through
taxation
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1—Analyzing the impact of the scarcity of productive
resources and examining the choices and opportunity
costs that result

2—Analyzing the roles that production, distribution,
and consumption play in economic decisions
3—Applying the skills and knowledge necessary in
making decisions about career options

4—Comparing and evaluating basic economic systems
5—Explaining the basic features of market structures
and exchanges

6—Analyzing the roles of economic institutions, such
as corporations and labor unions, that compose
economic systems

7—Analyzing the roles of money and banking in an
economic system

8—Applying economic concepts to understand and
evaluate historical and contemporary issues

Benchmark B: Individuals, Households, Businesses, and
Governments

1—Identifying factors that cause changes in supply and
demand

2—Analyzing how supply and demand, price,
incentives, and profit influence production and
distribution in a competitive market system
3—Analyzing the impact of governmental taxation,
spending, and regulation on different groups in a
market economy



4—Analyzing the causes and consequences of
worldwide economic interdependence
5—Evaluating the effects of domestic policies on
international trade
6—Analyzing Louisiana's role in the world economy

Benchmark C: The Economy as a Whole

1—Explaining the meanings of economic indicators
such as Gross Domestic Product, per capita GDP, real
GDP, CPI, and unemployment rate

2—Explaining how interest rates, investments, and
inflation/deflation impact the economy

3—Analyzing unemployment and income distribution
in a market economy

4—Explaining the basic concepts of United States
fiscal policy and monetary policy and describing their
effects on the economy

(H) History: Time, Continuity, and Change: Students

develop a sense of historical time and historical

perspective as they study the history of their community,
state, nation, and world.
1—Analyzing cause/effect relationships
2—Analyzing  developments  and
contemporary American society

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:
Chapter 9. SCANS Skills
§901. Background

A. The Secretary's Commission on Achieving Necessary
Skills (SCANS) was established in February 1990 to
examine the demands of the workplace and to determine
whether the current and future work force is capable of
meeting those demands. Commission members included 31
representatives from the nation's schools, businesses, unions
and government. The Commission issued its first report,
What Work Requires of Schools, in June, 1991. This report
told educators and employers what students and workers
need to know and be able to do in order to succeed in the
workplace. This kind of information is especially vital today,
when more than half of our young people leave school
without the basic skills required to find and hold a good job.

B. Specifically, the Commission was directed to advise
the Secretary of Labor on the type and level of skills
required to enter employment. In carrying out this charge,
the Commission was asked to:

1. define the skills needed for employment;

2. propose acceptable levels in those skills;

3. suggest effective ways to access proficiency; and

4. develop a strategy to disseminate the findings to the
Nation's schools, businesses and homes.

C. The Commission identified two types of skills:
competencies and foundations. Competencies are the skills
necessary for success in the workplace and are organized
into five areas. Foundations are skills and qualities that
underlie the competencies. The competencies and
foundations are generic, most of them are required for most
jobs. The SCANS competencies and foundations are
identified and defined on the following pages.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

issues  in

the Board of

the Board of

1589

8903. Competencies
A. Resources

1. Allocates Times: Selects relevant, goal-related
activities; ranks them in order of importance; allocates time
to activities; and understands, prepares and follows
schedules. Competent performance in allocating time
includes properly identifying tasks to be completed; ranking
tasks in order of importance; developing and following an
effective, workable schedule based on accurate estimates of
such things as importance of tasks, time to complete tasks,
time available for completion and task deadlines; avoiding
wasting time; and accurately evaluating and adjusting a
schedule.

2. Allocates Money: Uses or prepares budgets,
including making cost and revenue forecasts, keeps detailed
records to track budget performance; and makes appropriate
adjustments. Competent performance in allocating money
includes accurately preparing and using a budget according
to a consistent and orderly accounting method accurately
calculating future budgetary needs based on project cost and
revenues; accurately tracking the extent to which actual
costs and revenues differ from the estimated budget; and
taking appropriate and effective action.

3. Allocates Material and Facility Resources:
Acquires, stores and distributes materials, supplies, parts,
equipment, space or final products in order to make the best
use of them. Competent performance in allocating material
and facility resources includes carefully planning the step
involved in the acquisition, storage and distribution of
resources; safely and efficiently acquiring, transporting or
storing them; maintaining them in good condition; and
distributing them to the end user.

4. Allocates Human Resources: Assesses knowledge

skills and distributes work accordingly, evaluates
performance and  provides feedback. = Competent
performance in allocating human resources includes

accurately assessing peoples' knowledge, skill, abilities and
potential; identifying present and future workload; making
effective matches between individual talents and workload;
and actively monitoring performance and providing
feedback.

B. Information

1. Acquire and Evaluates Information: Identifies need
for data, obtains them from existing sources, or creates them
and evaluates their relevance and accuracy. Competently
perform the task of acquiring data and evaluating its
appropriateness; and determine when new

information must be created.

2. Organizes and Maintains Information: Organizes,
processes and maintains written or computerized records and
other forms of information in a systematic fashion.
Competently performing the tasks of organizing and
maintaining information includes understanding and
organizing information from computer, visual, oral and
physical sources in readily accessible formats, such as
computerized data bases, spreadsheets, microfiche, video
disks, paper files, etc.; when necessary, transforming data
into different formats in order to organize them by the
application of various methods such as sorting, classifying or
more formal methods.
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3. Interprets and Communicates Information: Selects
and analyzes information and communicates the results to
others using oral, written, graphic, pictorial or multi-media
methods.  Competently performing the tasks of
communicating and interpreting information to others
includes determining information to be communicated;
identifying the best methods to present information (e.g.,
overheads, handouts); if necessary, converting to desired
format and conveying information to others through a
variety of means including oral presentation, written
communication, etc.

4. Uses Computers to Process Information: Employs
computers to acquire, organize, analyze and communicate
information. Competently using computers to process
information includes entering, modifying, retrieving, storing
and verifying data and other information; choosing format
for display (e.g., line graphs, bar graphs, tables, pie charts,
narrative); and ensuring the accurate conversion of
information into the chosen format.

C. Interpersonal

1. Participates as a Member of a Team: Works
cooperatively with others and contributes to group with
ideas, suggestions and effort. Demonstrating competence in
participating as a member of a team includes doing one's
own share of tasks necessary to complete a project;
encouraging team members by listening and responding
appropriately to their contributions; building in individual
team members' strengths; resolving differences for
accomplishing goals; and responsibly challenging existing
procedures, policies or authorities.

2. Teaches Others: Helps others learn. Demonstrating
competence in teaching others includes helping others to
apply related concepts and theories to tasks through
coaching or other means; identifying training needs;
conveying job information to allow others to see its

applicability and relevance to tasks; and assessing
performance and providing constructive
feedback/reinforcement.

3. Serves Clients/Customers: Works and

communicates with clients and customers to satisfy their
expectations. Demonstrating competence in serving clients
and customers includes actively listening to customers to
avoid  misunderstandings and  identifying  needs;
communicating in a positive manner especially when
handling complaints or conflict; and efficiently obtaining
additional resources to satisfy client needs.

4. Exercises Leadership: Communicates thoughts,
feelings and ideas to justify a position; encourages,
persuades, convinces or otherwise motivates an individual or
groups, including responsibly challenging existing
procedures, policies, or authority. = Demonstrating
competence in exercising leadership includes making
positive use of the rules/values followed by others; justifying
a position logically and appropriately; establishing
credibility through competence and integrity; and taking
minority viewpoints into consideration.

5. Negotiates to Arrive at a Decision: Works toward
an agreement that may involve exchanging specific
resources or resolving divergent interests. Demonstrating
competence in negotiating to arrive at a decision involves
researching opposition and the history of the conflict; setting
realistic and attainable goals; presenting facts and
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arguments; listening to and resolving conflicts; adjusting
quickly to new fact/ideas: proposing and examining possible
options; and making reasonable compromises.

6. Works with Cultural Diversity: Works well with
men and woman and with a variety of ethnic, social, or
educational backgrounds. Demonstrating competence in
working with cultural diversity involves understanding one's
own culture and those of others and understanding how they
differ; respecting the rights of others while helping them
make cultural adjustments where necessary; basing
impression on individual performance, not on stereotypes;
and understanding concerns of members of other ethnic and
gender groups.

D. Systems

1. Understands Systems: Knows how social,
organizational and technological systems work and operates
effectively within them. Demonstrating competence in
understanding systems involves knowing how a system's
structures relate to goals; responding to the demands of the
system/organization; knowing the right people to ask for
information and where to get resources; and functioning
within the formal and informal codes of the
social/organizational system.

2. Monitors and Corrects Performance: Distinguishes
trends, predicts impact of actions on system operations,
diagnoses deviations in the function of a system/organization
and takes necessary action to correct performance.
Demonstrating competence in monitoring and correcting
performance includes identifying trends and gathering
needed information about how the system is intended to
function; detecting deviations from system; and making
changes to the system to rectify system functioning and to
ensure quality of product.

3. Improves and Designs System: Makes suggestions
to modify existing systems to improve products or services
and develops new or alternative systems. Demonstrating
competence in improving or designing systems involves
making suggestions for improving the functioning of the
system/organization; recommending alternative system
designs based on relevant feedback; and responsibly
challenging the status quo to benefit the larger system.

E. Technology

1. Selects Technology: Judges which set of
procedures, tools or machines, including computers and their
programs, will produce the desired results. Demonstrating
competence in selecting technology includes determining
desired outcomes and applicable constraints; visualizing the
necessary methods and applicable technology; evaluating
specifications; and judging which machine or tool will
produce the desired results.

2. Applies Technology to Task: Understands the
overall intent and the proper procedures for setting up and
operating machines, including computers and their
programming systems. Demonstrating competence in
knowing how to apply technology to task; it includes
understanding how different parts of machines interact and
how machines interact with broader production systems; on
occasion installing machines including computers; setting up
machines or systems of machines efficiently to get desired
results; accurately interpreting machine output; and
detecting errors from program output.



3. Maintains and Troubleshoots Technology: Prevents,
identifies or solves problems in machines, computers and

other  technologies. ~Demonstrating competence in
maintaining and troubleshooting technology includes
identifying, understanding and performing routine

preventative maintenance and service on technology;
detecting more serious problems; generating workable
solutions to correct deviations; and recognizing when to get
additional help.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by the Board of
Elementary and Secondary Education, LR 29:
§905. Foundation Skills
A. Basic Skills
1. Reading: Locates, understands and interprets

written information in prose and documents: including
manuals, graphs, and schedules: to perform tasks; learns
from text by determining the main idea or essential message;
identifies relevant details, facts and specifications; infers or
locates the meaning of unknown or technical vocabulary;
judges the accuracy, appropriateness, style and plausibility
of reports, proposals or theories of other writers.

2. Writing: Communicates thoughts, ideas,
information and messages in writing; records information
completely and accurately; composes and creates documents
such as letters, directions, manuals, reports, proposals,
graphs, flow-charts; uses language, style, organization and
format appropriate to the subject matter, purpose and
audience; includes supporting documentation and attends to
level of detail; and checks, edits and revises for correct
information, appropriate emphasis, form, grammar, spelling
and punctuation.

3. Arithmetic: Performs basic computations; uses
basic numerical concepts such as whole numbers and
percentages in practical situations; makes reasonable
estimates of arithmetic results without a calculator; and uses
tables, graphs, diagrams and charts to obtain or convey
quantitative information.

4. Mathematics: Performs computational skills needed
in maintaining records, estimating results, using
spreadsheets or applying statistical process.

5. Listening: Receives, attends to, interprets and
responds to oral messages and other cues such as body
language in ways that are appropriate to the purpose: for
example, to comprehend, to learn, to evaluate critically, to
appreciate, or to support the speaker.

6. Speaking: Organizes ideas and communicates oral
messages appropriate to listeners and situations: participates
in conversation, discussion and group presentations; selects
an appropriate medium for conveying a message; uses oral
language and other cues such as body language appropriate
in style, tone and level of complexity to the audience and the
occasion; speaks clearly and communicates a message;
understands and responds to listener feedback; and asks
questions when needed.

B. Thinking Skills

1. Creative Thinking: Uses imagination freely,

combines ideas or information in new ways, makes
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connections between seemingly unrelated ideas, and
reshapes goals in ways that reveal new possibilities.

2. Decision Making: Specifies goals and constraints,
generates alternatives, considers risks, and evaluates and
chooses best alternative.

3. Problem Solving: Recognizes that a problem exists
(i.e., there is a discrepancy between what is and what should
or could be); identifies possible reasons for the discrepancy;
devises and implements a plan of action to resolve it;
evaluates and monitors progress; and revises plan as
indicated by findings.

4. Seeing Things in the Mind's Eye: Organizes and
processes symbols, pictures, graphs, objects or other
information: for example, sees a building from a blueprint; a
system's operation from schematics; the flow of work
activities from narrative descriptions; or the taste of food
from reading a recipe.

5. Knowing How to Learn: Uses efficient learning
techniques to acquire and apply new knowledge and skills.

6. Reasoning: Discovers a rule or principle underlying
the relationship between two or more objects and applies it
in solving a problem.

C. Personal Qualities

1. Responsibility: Exerts a high level of effort and
perseverance toward goal attainment; works hard to become
excellent at doing tasks by setting high standards, paying
attention to details, working well and displaying a high level
of concentration even when assigned an unpleasant task; and
displays high standards of attendance, punctuality,
enthusiasm, vitality, and optimism in approaching and
completing tasks.

2. Self-Esteem: Believes
maintains a positive view of self.

3. Social: Demonstrates understanding, friendliness,
adaptability, empathy and politeness in new and on-going
group settings; asserts self in familiar and unfamiliar social
situations; relates well to others; responds appropriately as
the situation requires; and takes an interest in what others
say and do.

4. Self-Management: Assesses own knowledge, skills
and abilities accurately; sets well-defined and realistic
personal goals; monitors progress toward goal attainment
and motivates self through goal achievement; exhibits self-
control and responds to feedback unemotionally and non-
defensively; and is a "self-starter."

5. Integrity/Honesty: Chooses
action.

AUTHORITY NOTE: Promulgated in accordance with R.S.
17:6(A)(10) and R.S. 17:10.

HISTORICAL NOTE: Promulgated by
Elementary and Secondary Education, LR 29:

Interested persons may submit comments until 4:30 p.m.,
October 9, 2003, to Nina Ford, State Board of Elementary
and Secondary Education, P.O. Box 94064, Capitol Station,
Baton Rouge, LA 70804-9064.

in own self-worth and

ethical courses of

the Board of

Weegie Peabody
Executive Director
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FISCAL AND ECONOMIC IMPACT STATEMENT
FOR ADMINISTRATIVE RULES
RULE TITLE: Bulletin 108CMarketing Education
Content Standards Curriculum Framework

I. ESTIMATED IMPLEMENTATION COSTS (SAVINGS) TO
STATE OR LOCAL GOVERNMENT UNITS (Summary)

The proposed policy will provide Marketing standards. It is
estimated that there will be no additional costs to state
governmental units. It is unknown at this time if there are any
costs to local governmental units. The LEA may choose to
offer new courses to students that may require purchasing items
such as new textbooks, instructional materials or equipment.
Each LEA will make their determination.

II. ESTIMATED EFFECT ON REVENUE COLLECTIONS OF STATE
OR LOCAL GOVERNMENTAL UNITS (Summary)

There will be no effect on revenue collections by state/local
governmental units.

IIl. ESTIMATED COSTS AND/OR ECONOMIC BENEFITS TO
DIRECTLY AFFECTED PERSONS OR NONGOVERNMENTAL
GROUPS (Summary)

The proposed standards will assist teachers in developing
lessons that will prepare Marketing students in attaining
vocational skills for the workplace.

IV. ESTIMATED EFFECT ON COMPETITION AND EMPLOYMENT
(Summary)

Employers could have a larger, trained qualified pool from
which to select employees.

H. Gordon Monk
Staff Director
Legislative Fiscal Office

Marlyn J. Langley
Deputy Superintendent
Management and Finance
0308#098

NOTICE OF INTENT

Board of Elementary and Secondary Education

Bulletin 109CFamily and Consumer Sciences Content
Standards Curriculum Framework
(LAC 28:LXXIII.Chapters 1-5)

In accordance with R.S. 49:950 et seq., the Administrative
Procedure Act, notice is hereby given that the Board of
Elementary and Secondary Education approved for
advertisement the adoption of Bulletin 109CFamily and
Consumer  Sciences Content Standards Curriculum
Framework. Bulletin 109 will be printed in codified format
as Part LXXIII of the Louisiana Administrative Code. The
proposed Family and Consumer Sciences standards will
assist teachers in preparing students for the workplace. The
action is being proposed to provide Family and Consumer
Sciences standards.

Title 28
EDUCATION
Part LXXIII. Bulletin 109CLouisiana Family and
Consumer Sciences Content Standards Curriculum
Framework
Chapter 1. Education
8101. Mission and Goals of the State Board of
Elementary and Secondary Education (SBESE)

A. As part of the scope of education in Louisiana, Family
and Consumer Sciences Education embraces the mission and
goals of education as adopted by the State Board of
Elementary and Secondary Education.

Louisiana Register Vol. 29, No. 08 August 20, 2003

1. The Board of Elementary and Secondary Education
pledges its commitment to the proposition that every child is
valued and every child will learn.

2. In order that we may honor this commitment, the
Board will aggressively pursue new and different ideas,
develop a strong systemic process for change, and dedicate
our energies and resources to that mission.

3. The Board recognizes that education is an on-going
process in which learning is the constant and time is the
variable. It is for this reason that we propose and adopt the
following goals that we believe will help chart the course for
every child in Louisiana:
focus on the early years;
prepare students for the workplace;
increase literacy, reduce dropouts;
support teachers;
support children and families;
provide performance based accountability.

B. The mission and goals of education in Louisiana are
achieved in part through implementation of the Louisiana
Content Standards